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GENERAL INTRODUCTION

Language is said to be exclusively the attributduwhan being and considered
as the medium of communication through which weresp emotions, ideas and
thoughts with a person in particular or a natisnaawhole. The most complete, the
richest, the best means of communication, langusgdurthermore a way of
communication with places that our mother tongusnoareach. This is certainly the
reason behind the adoption of foreign languagesnbyy African countries, among
which Benin. For political, economic, diplomatiechnological and cultural reasons,
English seems to be the most spoken language wtibee world. In this regard, it has
become a compulsory subject introduced in the nati@urriculum of our country
Benin. For many years now, the teaching of thigifpr language has given rise to
many controversial issues due to the teachingsoiammar which normally should
promote its use. Grammar, they said, is the lungveiy language. In other words, it
is the quintessence of language which is to fatditfluency. Unfortunately;
grammatical knowledge has not been helpful for comication as it is expected.
This situation leads many pedagogues assert thanéfifectiveness of grammar is due
to the systematical method used to teach it. Teecbrthis, some communicative
approaches, some new methodologies aiming at aaimunication have been
discovered, but the problem of inefficiency of graanr is still persisting. So, aware of
this crucial and recurrent problem, at the end gfvacational training at the Teacher
Training College of Porto-Novo, | have decided &org out a research work on the
topic “The teaching of grammar in EFL classesha first cycle of secondary schools
in Benin, the case studies of LycéeToffa ler andsGEApplication”. The key

guestion that makes me choose to investigatedhis is:

Why can’t most students neither to decode spokegligfnnor to achieve oral
communication after 4 years of the learning of EBmglish grammar in a real life oral
communication or why can’t they perform well initheral and written class tests? To

this, | wonder whether:

- Teachers of the English have knowledge of thengnar of English.



-They are aware of the importance of teaching gmamin a language

classroom.

- They teach grammar for communicative purposes,

- The students are motivated to use grammar to concaen

Definitely, the answers to these questions arenthen objectives behind my
intention of choosing this topic. To reach my goddave structured the document into

five chapters:
- Chapter one deals with the Identification of thedgtwhich includes

the statement of the problem, the significancéhefstudy and the purpose of the study

and its scope,

- Chapter two is about the literature review whichldehe report and
Critical analysis of the different books relatedry topic.

- Chapter three deals with the methodology adoptesltect the data for
my investigation

- Chapter four presents the findings and their amalys

- Chapter five deals with my recommendations, suggesand

Conclusion.
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Chapter one The Identification of the study

1-1 The statement of the problem

In this section, | report clearly the differenbplems on which | am based to
choose my topic. But it will be interesting to stéibat those problems are professional
one, because they affect dangerously the teacmdghre learning of English in our

country.

Teachers, of course, are paid to help learners lefficiently and effectively,
and teachers who fail to do so are to be blamedutrsecondary schools today, most
students are incapable of uttering a meaningfulese®e or writing a very short and
coherent paragraph. It is, indeed, this crucial asrthat has led me to state the

following research questions:

% Why is the teaching of the grammar of the Englrsffective?
% Why are most EFL learners unable to hold meaningdunlversation or at least
utter meaningful sentences or write very short eolderent paragraph at the

end of their first cycle in Secondary Schools?

To directly answer the above questions, many spsisiaof the teaching of
English heatedly state that if our learners’ spagkand writing skills are not
developed, it is because we belong to French spgatlommunity. Some argue that
the teaching of grammar is outdated, while otheraamserting that EFL learners do not
need grammar. Are all these statements true? $feapjut an end to the teaching of

grammar as it is claimed by some people?

By the way, what are the responsibilities of outharities at different level in
these problems? Do the teachers of the Englishubgeg teach grammar for
communicative purposes? Are the students reallyiviadedd to communicate using
grammar through realistic examples or authentiasions? All these questions will be

answered through this research work.



1.2-The significance of the study

Through this section, | try to point out the difat interests my study generates
for the government , the designers of the Englighjext programme , the inspectors,

the schools authorities, the teacher adviserdethehers and the learners.

Today, Englishis the most used language in séiemkdmain. It is the dominant
language of medicine and technology, of internaidrade, advertisement, and media
(radio, television, movies). Most of the best bodspecially scientific ones are
written in English. New technologies of informati@md communication force our
people to have a good relationship with foreign ppeothrough internet or oral
communication. Since communication is always céntoathe learning of any
language, this research work is highly importarguch a way that it raises awareness

on the poor level of the students as far as sp&kghsh and writing are concerned.

Other important aspect of this study is that tdechers will know that it is not
by dropping the teaching of grammar that we cowdloficient in oral and written
communication especially in Benin context where trdy one opportunity the
students have to communicate is in the classroamegb.The great interest of this
work and which distinguishes this from the pregidhbesisis that it will help teachers
know how to teach communicative grammar using &taof strategies, how to use
grammar to develop their students’ communicativenpetence ,to help students
perform various language functions effectively andourage the teaching of grammar

in our secondary schools.
1.3-The purpose of the study

Schoolsadministrators, teachers, students and tsarerst be considered as real
partners in teaching/learning process. As a sirobserver, | have noticed that most of
the teachers and schools or headmasters contimvang learners as simple and
passive participants. Some teachers especiallytnaomed teachers come in their class
like the sole active participants. Schools admiatsts must care about what is being
taught in classes and to whom is being taught. Ghestion is the greatest one at the

beginning and during the school year. | have ndticduring my class
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observation that most of the teachers of Engligtitdmderstand the importance of the
teaching of grammar. Still, some teachers contiteaeshing grammar in traditional
way. This impacts negatively the proficiency of #teadents as far as their speaking
and writing English are concerned; because it idest that the students cannot use
adequately what is taught out of context. Thingggaf objectives set by the teachers
of the English language are only to help studeat®lgood marks, or to have students
give mechanical answers to questions. Here my gerpo undertaking this research
work is to make English Language Teachers awarth@fimportance of teaching
grammar to students of French speaking country Bikain. Another purpose of my
study is to show teachers of the English languagghe first cycle in our secondary
schools how they can teach grammar for oral anttemricommunication. One more
purpose is to make EFL Teachers and learners besfahe importance of grammar

in the purpose of developing, listening, reading amiting skills.
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Chapter two: LITERATURE REVIEW

2.1 Report of some notes related to the teaching gfammar

To carry out the topic under investigation, | wdmbugh some appropriate scientific

materials Hooks, article, and theses
2.1.1- The teaching of grammar

To better understand this part of my work, it icessary to start by saying a
few words about the concept ofgfammar’. Indeed, according toMurphy
(2007)'grammar is a systematic study of scientific metiddch provides us with
information and guidance necessary to learn a lagg? (P.2). He continues saying
that the science of grammar teaches us how a lgegsapoken and written correctly
and effectively. ImOxford Advanced Learner’s Dictionargrammar is defined as “a
person’s knowledge and use of a language” (P.23.dkfinition is the same with the
one ofMurphy. From the above definition, | draw the conclusibat grammar is not
only concerned with the supply of knowledge of laage’s rules, but it actually views
the use of those rules in our everyday life commatndon. The teaching of grammar
has undergone a shift through time. Actually, wen cange grammar into two
categories: the Chomsky- inspired cognitive appnmoand the communicative
approach which emphasizes language use. The faomsists in analyzing structures
and applying rules. It is viewed as the traditiona¢thod where the learners are
provided with grammatical rules likely to be comiedt to memory and to be restituted

later on. In this regard, Jespersen (1904) stated:

“ According to the artificial method, the'thing done is to hand the boy a
grammar and cram it into him piece by piece, fargthing is in pieces, he is
filled with paradigms which have no connection vaith other or with
anything else in the world he is filled with words)y half of which occur

occasionally”(P.110).

From the above statement concerning grammar, éteigr that grammar ,when it is
taught in this way can never facilitate real comration, for it was taught out of

context where the students learn and say thingsteywithout thinking. Surely, if the
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learners do not know why they are learning and whay are learning is good for,
they can't really take the subject matter seriouSlll on the issue of the teaching of
grammar, McKay (1987) developed three ways of teaching grammar. Fitse, t
teaching of grammar is to provide the learners witblicit grammatical rules in a
formal way. Secondly, it consists in making thedstuts understand a given grammar
point through series of sentences, paragraph,atoglie analysis rather than provide
them with formal explanation of rules. The thirdrg@ective aims at creating
opportunities for the learners to use English uagety of realistic situationicKay’s
first perspective for the teaching of grammar jdine traditional approach which is
not conducive to a real life communication. Theos®k one creates a controlled
communication situation but this may have no efecteffect in authentic
communication context. The last approach seems seiple to be implemented in
Benin context, because the students are not saciemf to interact in a real life oral
communication and there is a little time allotteml the teaching of the English
language. But this will be of a great help if cdrafis are created. For more precision
on the teaching of Grammar, | try to develop tw@artant trends as far as the history

of the grammar of the English language is concerned

2.1.2 The teaching of grammar from the traditionalapproach to contemporaries’

techniques
In the nineties, some researches have been canrted linguistics in the view

of making perfect and promoting the teaching ofngraar. In this regard, some
methods have been experimented and promoted t@ ¢ogiteachers in the field of

Education.
2.1.2.1- The teaching of grammar through deductivapproach

Deductive approach is an approach whereby the stsidee given the rules and
they apply them to examples. The view Richards (1984) isn the same line,
according to which deductive method helps to tetwh students new rules and
meanwhile give them specific information about tamget language. By the way, in

teaching a language, any method which emphasizéiseostudy of grammatical rules
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is deductive. In other words, a teacher uses de@uietaching in a classroom situation
when he/she gives the students explanation of theetsre or the notion at the
beginning of the lesson. Then the presentationgisfollowed by practices through

oral or written exercises to consolidate the rule.
2.1.2.2 -The teaching of grammar through inductivepproach

Most of our text books on programme today preseatngnatical structures
under communication oriented activities: that iggach grammar for communication.
In fact, inductive approach is the approach in Wwhike students infer the rule or
generalization from a set of examples, paragraptiadogue. It involves an analytical
process where they are let to discover themselvies ifrom careful analysis. The
inductive method puts heavy demand on the studexustentration and skill. To
speak true, inductive method can function propéfrlit does exist an interaction
between the students in group in the context irclvthey may communicate verbally
and indeed if the teacher goes round the clasadoueage the use of what has been
taught to the students. Actually, this method mastdr in the learners linguistic
behavior that confirms the rules, not knowledgeh# rules only. The big question
now is if one is to resolve strictly on the useoafy one method at the expense of the
other. Obviously, there are times when inductiv@ragach in presenting grammar
point is desirable. This, because by using sucapgnoach one is muttering within the
students a learning process through which theyacawe at their own generalization.
In the past, when a student has a particular degngtyle that is not well suited for
language analysis, when a particular linguistie rig rather complex, it may make
more sense to present grammar structure deductitreymay be the reason behind

the reservation of

Lenard (1971for whom“grammar is taught inductively in the target larage, with
example first and then an explanation of the rutéswever, it should not dominate

the language class and should be avoided if ibrgasing” (P1).

Also Coder’ssensible observations go in the same perspective:
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“What little we know about the psychological presef second language
learning, either from theory or from practical expsce, suggests that a combination

of induction and deduction produces the best result

Learning is seen as fundamentally an inductive @ssdut one which can be
controlled and facilitated by descriptions and extions given at the appropriate
moment and formulated in a way which is approprtatéhe maturity, knowledge, and
sophistication of providing the leaner with thehiglata the right time and teaching
him how to learn, that is, developing in him apprafe learning strategies and means
of testing his hypotheses. The old controversy tvbether one should provide the
rule first and then, the examples, or vice versayaw seen to be merely a matter of
tactics to which no categorical answer can be gi@order, 1973, in patherfords
hardwood smith 1988) p.133

2.1.2.3- The communicative approaches

The communicative approaches are the twentieth ucgntapproaches
emphasizing on communicative aspects of teachiaghgrar .Such approaches have
been launched because of learners low proficiencgpeaking the English language.
The communicative approaches are trying to relatamglatical structures to
meanings, uses and situations. In this respestsen Freeman (f986) said that
“teaching grammar means enabling language studetotsuse linguistic forms
accurately, meaningfully and appropriately” (p.208till, among the advocates of
such a noble approach @elce-maurica 1979 Krashen, widdowsaonThey are
therefore for language use over rules of languagger But the question now is if we
shall give up the teaching of structures. To thiarsen-Freeman (1986) wrote
“’communicative competence should be seen to sublsuguoéstic competence, not to
replace it'(p.155).From this view, it is clear that commuative approach does not
exclude the teaching of grammatical structures that approach goes beyond the
presentation and development of linguistic strieduas the only one means of
developing the communicative skill. Other importatement that contributes to the
establishment of communicative act is that theyctassified as functions (intention or

purpose, /notions, place, time, space, dimensionast well as the topic, the situation,

11



the communicative and the introductive aspect. Tasctions or illocutionary acts,

imply a communicative purpose,

” What people want to do or what they want to anptish through speech” (
........... , p.13) notions are “meaningful element whicy be expressed through
nouns, pronouns verbs, preposition, conjunctionecdes, adverbs” (........... p.14)
what Wiinks has called’semantic grammatical categories{Johnson, p.35). The
conclusion to draw from this is thagfammatical form is taught not as an end in

itself, but as a means of carrying out communiesititent ( salimbengp.50)

Still,another important aspect of this approacth& the grammatical rules are to be
practiced in context in order to be integrated iobamunicative competence which
involves'the ability to function in a truly communicativeetting, that is in a spontaneous
transaction involving two or more otherspeakersSagignon, p.1Y.his implies that EFL

teachers have to teach grammar points in autheotitmunicative situations. For a
broader understanding of the concept of commumeatbompetence, Savignon (1987)

stated

... the ability to negotiate meaning, to successfadgnbine a knowledge of
linguistic and socio-linguistic rules in communie@& interaction, communicative
competence... has to do with much more than senkevelegrammatical competence,
not have to do with social, interaction with reglesker listening who interpret,
express, and negotiate meaning in many- differetitng...the term applies to both

oral and written communication, in academic as vaslinon-academic settingsp).

Savignon’s definition describes the objective of tiewly implemented approach in
Benin: CBA Competency-Based Approach where the students are organized to
work in pair or in small group. But if the commuaitwve competence aimed by the
communicative approach is intricate in our cont&gL teachers should not intend to
force the students to express their ideas accyratelglecting there intention or
communication purpose; what should be importantamsidered is what the students

say, not how to say it. This raises the issue @rerorrection.

For this, Swan (2008) assertéteachers who treat learner’s mistakes as

weeds to be ruthful roosted out, who pick up ewgrgr and allow nothing to pass

12



uncorrected, do an immense amount of harfR’7). However, during the practice of
any grammatical structures, EFL teachers shouldobestrict as far as accuracy is
concernedCorder considers error correction as a necessary eleofepédagogical

practice. In contrast to this, error correctioniddde postponed during oral activities.
Perhaps at the end of the speaking activitiespeedel lesson could be prepared to
address common error that a teacher notices duhnmgtudents’ oral practice. The
teaching of grammar should not only promote fluency oral and written

communication, but it should also foster listenamgl reading skills.

2.1.3 -Implication for teaching grammar as an aid ¢ listening, speaking, reading

and writing.

Language structures accordingRojas(1992) must not be taught in isolation
but it must integrate the four skills of languagdistening, speaking, reading and
writing (P.173).

For the listening skill, the students have to hste oral material with a purpose
that they have to listen in order to carry out acsjc illocutionary act, which makes
the listening task communicative. On the other hdistening activities that do not
require that the students listen to accomplishs&ai@e not communicative activities.
For example, the students should listen to an exder they can be able to write

about it later on, to complete a chart, to answestons, to discuss and so on.

Likewise, when a reading activity is considered oamicative, it must involve
a purpose or intention to be carried out. The sttglbave to read with a purpose in
mind, so that they can perform some tasks lateadReg activities at times require

some discussion, a problem solving, which can elist communicative acts.

Similarly, for writing activities to be communicad, the students have to
communicate their own ideas coherently and cohbsiwe discoursé. For this, they
may be given the topic, but they might be allon@eéxpress their opinions and choose
the way they would like to communicate them. Hettee use of grammar and
vocabulary should be according to their needs afjhosome suggestions may be

given with regard to the topic, the grammar, vodatyuand the task itself. Many

13



times, the EFL students are asked to write replati®rs, paragraphs or composition,
description dialogues as well as to complete fortosanswer gquestions, to give
advice; all these activities are categorized ase ptommunicative activities that
prepare the students for actual spontaneous
communication.Furthermore,theseactivitigisn to equip the learners with some of the
skills required for communication without actuatgquiring them to perform communicative
acts” (littiwood, P.§; these activities are also mainly controlled tagkey help the
students manipulate grammar, vocabulary, pronuoaiadr any aspect that requires
detailed practice without accomplishing necessaiiyillocutionary act, but they are
eventually the bridge to an authentic communicatioetext. In addition to the above
implication, if readings or written texts for inttocing specific grammatical patterns
are used, some general principles and guidelinest bmutaken into account in order to
respond to the demands of communicative languaaehiteg. In the communicative
approach, authentic materials are required foistbdents to get a clear picture of the
target language or culture.

14
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Chapter three: RESEARCH METHODOLOGY

This chapter is about the methodology | have tseambllect data for my study.
The instruments | have used for my research woektlae following: questionnaire,
class observation, and interview. Apart from thies¢ruments, some techniques have

also been used for the successful collection ofidta, the libraries and the internet.
3-1 The sample population

For the objective of the research work to be redch have chosen the EFL
teachers and learners of the first cycle of ouosdary schools. | limit my work to the
first cycle because | want to investigate how sesiip the English language is being
taught especially its grammar. So, it is obviows ththe EFL teachers do not care for
the students’ practical use of grammar since thrsir year in the secondary school,

they will develop difficulties in term of communioan later on.
3-2 the research instruments

To deal with the target population of my study,avl designed some questionnaires;

Ihavecarried out class observation and intervieth WiFL teachers.
3.2.1- the questionnaire

| have chosen questionnaire because it appean® asdst reliable research instrument
used to collect data. To set up my questionnalingistase clearly my questions so that
my respondents can comprehend what | expect thgmotode me with. Besides, my
guestionnaires are as short as possible and deectigh to avoid ambiguous
responses. The questions are objectively worded ared presented in good
psychological order proceeding from general to mgpecific responses. This order
helps respondents to organize their own thoughthst the provided answers are
logical and objective. The opening questions crdaterable attitude before any
progress is made towards the questions. The ofigndinnoying or embarrassed
guestions have been avoided. Finally, my questioarsgeks only data that cannot be

obtained from the sources such as books, repodtsemmords.
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3.2.2- Class observation

Another instrument that | have used is class ofasen. It is a powerful
instrument which has enabled me to collect reliad trustful information which
occurred in the classroom. The choice of such atrument is that it has helped
witness the actual scene as far as the teachimggaoimar is concerned in the first
cycle of our secondary schools. In this sectiorshbuld confess that my class
observation is of a great consideration .| havetesfaobserving the teachersteaching
grammar when we were sent to observe class scemt &ass observations are
effective. To be concrete, | judge it good to démcrsome of the events | have
witnessed. During my observation especially of teaching of grammar, | have
realized that the method used is inductive. It ®83n having the students analyze
series of sentences or short paragraph for thewksg of new language items. The
method is ideal, but its effectiveness is still royed from what | have witnessed. |
also realized that the teachers after the presentat some language items focus too
much on practice and neglect pragmatics. Conselyuantuctive method which
should foster realistic communication fails to eeetive. For example, when teaching
reported speech, the teacher lhaveobserved woltd series of sentences on the
board, and would ask the students to analyze tiiéwen, they draw generalization or
rule; this step was always followed by practicereises but no pragmatics. The same
process has been used for the teaching of paseice.\Here, the students analyze
sentences, they try to draw the rule, practicenthe language but they are not capable
to use them in a realistic situation. So, | cantbat the students are not provided with
realistic situation in which they can use what tlieywe been taught. They are only
provided with paradigms; for instantehanged into/ou, youchanged intaneso on
and so forth. Even functions items are taught toubed in very strict controlled

exercises which never foster the students’ comnatine competence.
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3.2.3- Interview

Beside the questionnaire and class observatibayé made use of interview.
Indeed, interview is in these forms: general inw@m formal interview, informal
interview and semi-structure-interview. | choosteimiew because the technique is in
fact indispensable in diagnosis. For this interyieWave pre-set questions prior to the
interview section. During the interview, | stucknoy pre-set questions and ask them
when the interview is in progress. This semi-stited interview has helped me to
obtain information | want to get straightforward. dlso enabled me to guide the
interviewees to where | want them to land. Throtigé interview, | have acquired
information from facial and body expressions thauid not be conveyed in any way.
It generally ensured a higher percentage of therame of the target topic. However,
some of the interviewees were more reluctant te gheir opinion especially on

delicate, intimate and confidential topic.
3.2.4 -The literary references

A research work of this importance requires the ok libraries and literary
references. Indeed, the first instrument that haenbhelpful for me is the use of
libraries. On the issue of the teaching of gramrtiate are some authors | could not
neglect. So, to expand my knowledge about my tdpisit some libraries where |
have consulted some important books. Among thésaries are the libraries of ENS
Porto-Novo, the documentation center of INFRE imt&®lovo. During the analysis
of the documents | have consulted, | went througimyrbooks and guides which have
provided me with theoretical data relevant to tbpid under investigation. Truly
speaking, this technique has been very useful her completion of this work,
especially the chapter two which is about the difieére review. Some dissertations and

thesis about my topic have been used.
3.3- the procedure of data collection

In the process of my research work, | have gathdeta through some research
instruments. To start, | have administrated in|t&@ questionnaire sheets to EFL

learners of the schools selected for the investigaand 15 questionnaire sheets to
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EFL teachers. Indeed, | have succeeded in makirg ldarners fill in the
guestionnaires on the spot because the questiesnsiieets contain particular words
needed to be explained. As a result, | have gdt b80% of the questionnaire sheets
addressed to the students. As for the EFL teachbesje distributed 15 questionnaire
sheets that | collect them all. | have also conetliahterview with EFL teachers
through a direct verbal interaction. | made appuoert with many at schools and some
at home. The information | obtained from the questaires, the class observation and
the interview have helped me to be aware of howEfE teachers teach grammar to
their students in our secondary schools. The resfulny questionnaires, the class

observation and the interview will be showninchajer of this research work.
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Chapter four: THE FINDINGS OF THE STUDY

This chapter is mainly concerned with the presentand the discussion of the
collected data. It is a very important part in tt@search in the sense that it provides us

with concrete data to support my reflection onttigc under study
4-1/ Data Analysis
4-1-1 Questionnaire to the students

| have succeeded in having eighty (80) studentsatticipate and answer the
guestionnaire. The data for this study questioricee®p a specific point of the general

topic

Question N°1 why do you like English?

Suggested answers Number of students Percentage

English is an international40 50

language

It connects you to English30 37.5

speakers pen friends

You can go abroad easily| 10 12.5

Total 80 100

As shown in the table, 50% of the students likegglsh because it is an
international language; 34.7% of them think it cects people to English speaking
friends whereas 12.5% desire English becauseatpassport to go abroad. We can
conclude from this, that most students are condribat English is a master key to
open door of opportunity. But through question [&2us see if, they are interested to

the aspect of the language that is likely to hiegnt speak better English.
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Question n°2: In which aspects of English are youditer?

Suggested answers Number of students Percentage
In reading 20 25

In writing 10 12.5

In grammar 50 62.5

Total 80 100

The above table shows that 62.5%0f the studentsnéeessted in grammar.
They think they are better in grammar than othpeets of the English language. 40%
represents the majority of the sample studenteetiore we can conclude that most of

the students perform well as far as grammar is exomd.

Question n°3 Does your teacher always encourage ytm use grammar in a real

life oral communication

Suggested answers Number of students Percentage
Yes 10 12.5
No 70 87.5
Total 80 100

From this table, we can realize that 87.5%of tlelestits state that they receive
no motivation from their teacher as far as the afsgrammar in authentic situations
are concerned. This third question is very impdrbeatause the students learn better if
they know why they are learning, what their leagnis good for. Now, the next

guestion will confirm if the students really likeagnmar.

Question n°4 Why do you like grammar lesson?

Suggested answers Number of students Percentage
It helps me to get good 65 81.25
marks
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It helps me to express my 10 12.5

mind in the classroom

It helps me tg 5 6.25
communicate with people

outside the classroom

Total 80 100

The statistics of this table reveal that 81.25%hef students like English just
because it helps them to obtain good marks in cBes only 12.5% of them like
English because they can say something in Englighy few about 6.25% of the
sample students can use English outside the ¢tasm this, we draw the conclusion
that the majority of the students are interestedreammar because of good marks.
This may be the reason why the students fail to ajggropriate grammar while

communicating.

Question n°5 Are you aware of your grammatical mistakes when gu produce

the English language?

Suggested answers Number of students Percentage
Yes 20 25

No 60 75

Total 80 100

As shown by the table, 75% of the students areamare of their mistakes
when speaking or writing English. This situation ymae due to the fact that the
teachers do not focus on the pragmatics aspetteoteaching of grammar. It is clear
that, if the students are used to speaking ormgritEnglish in real situation , they will
internalize better the rules, and know more abolkrwand why to use them. It is
therefore evident that if the students don’t realitheir mistakes while they are
communicating, they cannot know whether what they saying or writing makes

sense or not.
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4.1.2- Questionnaire to teachers

The teachers are the key actor as far as thisraseerk is concerned. | have
succeeded in having forty 40 teachers to partieipaitd respond to the questionnaire.
These teachers’ qualifications range from Licerc€APES. The data for this study
are collected through nine (09) questions and gaelstion explores a specific point of
the general topic. The results of each questiothefquestionnaire are displayed in

some tables.

Question n°X what is your highest qualification?

Suggested answers Numbers of teachers Percentage
BAC 00 00%

DUEL 00 00%

LICENCE 7 46.66
MAITRISE 4 26.66

BAPES 2 13.33

CAPES 2 13.33

Total 15 100

The first statistical table shows that the majoafythe selected teachers have
undergone no professional training. Consequertibiy tpedagogical ability will have
definitely a negative impact on the performancethdir students. This may be the
major responsible factor of the low level of theidsnts’ speaking and writing
abilities. Assuredly the next questions will reveame other factors attributed to the

weak performance of the students as far as thete#@ess of grammar is concerned.

Question n°2for how long have you been teaching English now?

Suggested answers Number of the teachers Pereentag
Less than 10years 8 53.3

10 years 3 20

More than 10years 4 26.66

Total 15 100
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This table is about the teachers experiences amsféie teaching profession is
concerned. This is important for my topic, becaitséelps me to know if the
effectiveness of the English grammar is a probldntoday. The table shows that
about 50% of the sample teachers are certain. fidrerg¢heir answers to my questions

are to be considered.

Question n°3 Are you trained professionally?

Suggested answers Number of students Percentage
Yes 5 66,66%

No 10 33%

Total 15 100%

The result of this table is related to the oneuwdgion n°1 of this part. It shows

that there is a serious problem as far as theitigaof teachers is concerned.

Question n°4 Have you ever been to any English speaking Couryt?

Suggested answers Number of students Percentage
Yes 3 20

No 12 80

Total 15 100

The results of this table show that 80% of the liee€ respondents never travel
to any English speaking country. This is reallyi@gs. It is quite logical that one can’t
stay in a French speaking country and claim todmat English. Even though some
teachers undergo training; they have to travel rioEaglish speaking country to
consolidate or to better their level. But the resplbility of this problem should be

shared between both the government and the teachers
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Question n°5 Do you like to teach grammar?

Suggested answers Number of students Percentage
Yes 10 66.66

No 5 33.33

Total 15 100

As we can notice in this table, a great number eaichers enjoy teaching
grammar, because they know that it is central éotéaching and the learning of any

language especially of English as a Foreign Languag

Question n°6 which method do you use to teach grammar?

Suggested answers Number of students Percentage
Inductive 15 100

Deductive 00 00

Others 00 00

Total 15 100

As we can notice from this table, 15 out of 15 kems | address my
guestionnaire to, tick inductive box. This is natising, because the new approach
in the field of the teaching demands this. Fromdhme table, we can see that the box
of deductive scores zero percent and others tamelns that most teachers have no
other ways. They think that inductive method is best way. But through the next

guestion, | want to know if there is no other efifiez way to teach grammar.

Question n°7:Do you teach grammar in context?

Suggested answers Number of the teachers Pereentag
Yes 6 40

No 9 60

Total 15 100
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About question n°7, | get a high score of 60% ofmegpondents. This happens
because, the teachers think that it is difficult fltod authentic context to teach

grammar, since the allotted credit to their teaghéwvery limited.

Questionnaire n°8: Is it necessary to master grammar before we couldroduce

some tasks in the English language?

Suggested answers Number of students Percentage
Yes 10 66.66

No 05 33.33

Total 15 100

The percentage shown by this table informs us thatteachers are convinced
that grammar is a master key that can help theestado perform well in English.
Now, the question n°9 of this part investigatesotivays to make the students speak

and write English

Questionnaire n°Q@How can you make your students speak and write Erigh

fluently?

Suggested answers Number of students Percentage
By carrying out a lot of 6 40

speaking activities

By teaching them grammai6 40

By making them work in3 20

English language

Laboratory

Total 15 100

The last table of this part reveals us that thehieg of grammar should pass
through communicative activities. Teachers are cwad that for grammar to be

effective, it should not be an end in itself, bushould serve for communication. The
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last proposal wins a low percentage because there chance for the students to work

in language laboratory.
4.2-Summary of data analysis

After the analysis of the data | have collected oy research work, | have
come to some conclusions. Firstly, most of theheexsee grammar very complex to
teach. Secondly, they state that the teaching afmgrar is time consuming and
troublesome. This is to say that, one can easiiycgefused when teaching grammar.
Netherveless, most of them like to teach it, arg ¢hrrent approach implemented
stipulated that the teaching of grammar should d@extualized, but the paradox is
that it doesn’t actually favor actual communicatido find a way out of the problem
ofineffectiveness, | suggest some techniques iméhe chapter that are likely to help

both teachers and learners and to save our system.

4.1.3-Data from the interview

The data collected from the interview with EFL teas confirm that most
teachers are convinced that the teaching of gramsnaery crucial, and although it is
very complex to teach, but it is the surest wayntike the learners speak and write in

English if it is well conducted.
4.1.4- Data from the class observation

From my class observation, | realize that somehts@cteach grammar through
inductive or implicit method. But | couldn’t distymish clearly the three phases as far
as the teaching of a structure is concerned, ssicheapresentation, the practice, and
finally the pragmatics. Failing to follow this, thieaching of grammar will definitely
be ineffective. The teaching of grammar as | wiseelsduring my observation will

never be conducive to a real life speaking context.

28



iapter Fives
Iy FECOMEAION SUGE=STIONS ane iy COMCLUSION

29



Chapter Five: My RECOMMENDATIONS, SUGGESTIONS AND My
CONCLUSION

To successfully reach the objectives | have statethe first chapter of my
research work, some conditions are necessary folfdled. They are to be translated
into some perspectives that the government, Edugatiauthorities and teachers

should consider and work on.
5-1 RECOMMANDATIONS TO THE GOVERNMENT

5-1-1 PROVIDE SCHOOLS WITH TEACHERS IN QUANTITY AND
QUALITY

Since my main objective of this research work & pnomotion of effective use
of the English language, it is therefore imperativat the government take seriously
the training of teachers in charge of secondargaiciSuch training can be ranged in
the pre-service training which always proves itee@fveness because anyone who
undergoes such training feels confident and at eabés job. He / she will definitely
know the demands of his profession. Moreover, mise-training can also contribute
to a better quality of EFL teachers. Since | ankingl about English, a foreign
language, it will be highly appreciated if the gowaent could establish a partnership
between foreign educators and the responsibleniEnglish language for Beninese
EFL teachers to benefit from the professional esiperiences of the former. It will
also be well welcome if our government could sulzseicEFL teachers’ trip to some
English speaking countries such as Ghana, Nigema South Africa for good
linguistic immersion. This noble step would alléeidghe damage some EFL teachers
are responsible for when using English in clasgs Tast recommendation is very
crucial, because, the fact that most EFL teachevemstep their feet in an English
speaking country is surely the cause for the loxellef the students. This is true in so
far as if the teachers themselves find it difficattd hard to manipulate the target
language, consequently they cannot in any way mtkeéeaching interesting nor
motivate for the students. Assuredly, the probldrthe lack of qualified teachers will

be somehow solved when the government engages nafesgional teachers who
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undergo initial and integrated training. This recoemdation should not be neglected
because these teachers have been trained purpAselessing the issue of teachers

in quantity, the government should plan or orgamizeriodical recruitment.

5-1-2 BUILD ATTRACTIVE INFRASTRUCTURES WITH ADEQUAT E
EQUIPMENT AND FURNITURE

One of the important factors which must be taketo iaccount for the
successful use of the English language in EFL wasss is the availability of well-
equipped classrooms. Indeed, a good class managestuires from the teacher
having in his charge a reduced number of studehts.solve the problem of
overcrowded classroom in a language class, the rgment should build many
schools and equip them with adequate furniture wangty. Furthermore, for
individual oral practice, the establishment of HEsiyllanguage laboratory in our
secondary schools will be very helpful. Also itasr government’s responsibility to
supply secondary schools with audio and video nad$eand libraries for advanced

English language practice / usage. For this thelgugd electricity will be an asset.
5-1-3 IMPROVE TEACHER’S WORKING AND LIVING STANDARD

Somesay that the best investment is the one inddlveéhe field of education.
Therefore, the government should be more interestetie teacher’'s working and
living conditions. The former implies a better pitgd environment that affects
directly the teaching / learning process. The tattevolves a regular paid and
remunerated salary. The salary of the teacherddimot be delayed; the salary is by
the way a source of motivation. The teachers wkonall and regularly paid are more

attached to their job.
5-2-2 SUGGESTIONN TO EFL TEACHERS

The classroom is where interactions take place.sliceess in learning process
Is primarily the responsibility of teachers. Thigcgon will be about general
suggestions to teachers. First of all, teachirtbasmost wonderful, noble, exciting and

rewarding work to be in the world, although it takeme and dedication to do it in the
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right way. The teachers should plan their lessamefally. This, by starting with what
they want the students to learn, not what they wa@in to do. Their lesson should
always have a central learning objective, and atiyides the teachers plan should be
focused on achieving this aim. For instance, thehmg of simple present should help
the students to talk about their everyday actidine teachers should also plan for a
variety of learning styles, regarding the visuadrieers, auditory and kinesthetic
learners. To create an enjoyable classroom, tlehées need to use a starter situation
at the very beginning of the class. By sharingléfaening objectives with students, the
teachers succeed in making clear what they waréadm; they should give clear
success criteria for task for this helps the sttglém know what to do and how they
will be assessed. The students are happy if theyaised and they perform better.
So, the teachers should praise them for what tleegatrectly and try his best to
minimize their attention to unacceptable or undabsibehavior of the students. To
foster linguistic behavior or communicative compets, the teachers should teach in
contextualized situation. This can be done throsgime teaching strategies among

which are:
e CREATIVE SKIT

With the creative skit strategy, students are dbldearn the oral language in
realistic cultural context with appropriate sceasriA cooperative group setting

reduces performance anxiety and installs confidamckrisk taking.
 BUILDING A SCHEMA

This strategy generates interest in a reading mas®gt on the students’
curiosity to know what is happening in the world@and them. Schema assets that

background knowledge facilitates reading compreioarf®r language learners.
« COMPUTER PEN PALS

E-mail writing is used in this foreign languageastgy to engage students’
authentic writing with native speakers of the targmguage. Examples of these

are. a fortune-telling activity where students piac using future tense and
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vocabulary to write about future events in theimosountry, also about their future
projects plans. Teachers should promote theinératr speaking abilities through

many activities. Here are some interesting acésiti
v" Discussion

After content based-lesson, a discussion can lefbelarious reasons.
The students may aim to achieve at a conclusioresblaas about an event, or

find solutions in their discussion group.
v" Role play

Another way of getting students to speak is rolayplg. Students
pretend they are in various social contexts anck levariety of social roles.

The teachers should use this frequently becaus#latts authentic situations.
v' Simulations

Simulations are very similar to role plays but whadtkes simulations
different from role plays is that they are morebelated, the teachers can ask
the students to bring items to the class to creaadistic environment. For
instance, if a student is acting as a singer, mgbr microphone to sing and so
on. Role plays and simulations should be used é&ety by teacher regarding
many advantages it offers as far as the use ofigfngd concerned. Harmer
(1984) suggests they increase the self-confidefitesitant students, because in
role plays and simulation activities, they will leag different role and do not
have to speak for themselves, which means theyotidvawve to take the same
responsibility.

v INFORMATION GAP

In this activity, the teacher should organize shislén pairs. One student
will have the information that other partner does nave and the partner will
share their information. Also each partner playsmaportant role because the

task cannot be completed if the partners do notigeothe information others
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need. These activities are effective because ewdgyhas the opportunity to

talk exclusively in the target language if well qhed.
v’ Brainstorming

On a given topic, students are asked to producssidea limited time.
Depending on the context either individual or grob@instorming is effective
and learners generate ideas quickly, so studentdbaviopen to sharing new

ideas which always happen to them in real- lifeagibn.
v’ Storytelling

Students can briefly summarize a tale or story theard from somebody
beforehand or they may create their own storiesetb their classmates.
Storytelling fosters creative thinking. Students dall riddles or jokes; for
instance, at the very beginning of each class @essie teacher may call a few
students to tell short riddle jokes as an openingthis way, not only the
teacher can address students’ speaking abilityalsat get the attention for the

class.
v' Interview

Students can conduct interviews on selected topitts various people.
It is a good way that the teacher provides a ruioristudents so that they know
what type of questions they can ask or what patbltow, but students should
prepare their own interview questions. Conductimgrviews with people gives
students a chance to practice their speaking bt only in class but also
outside and helps them becoming socialized. Afterviews, each student can
present his or her study to the class. Moreovelestts can interview each

other and " introduce” his or her partner to ttlass.
v Story completion

This is a very enjoyable, whole class, free spegplactivity for which

students sits in a circle. For this activity, actear starts to tell a story but after
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a few sentences he or she stops narrating. Theh, sadent starts to narrate
from the point where the previous one stopped. Baathent is supposed to add

from four to ten sentences.
Students can add new characters, events, desog@itd so on.
v" Reporting

Before coming to class, students are asked toagavspaper or magazine
and, in class, they report to their friends whatytfind as the most interesting
news. Students can also talk about whether theg leperienced anything

worth telling their friends in their daily lives foge class.
v" Picture description

Another way to make use of pictures in a speakiogyigy is to give
students just one picture and have them descrila¢ iwhn the picture. For this
activity, students can form groups and each grsugiven a different picture.
Students discuss the picture with their groups, dueth a spokesperson of a
group describes the picture to the whole class.s Tdutivity fosters the

creativity and imagination of the learners as waslthe public speaking skills.
v’ Picture narrating

This activity is based on several sequential pefuiStudents are asked to
tell the story taking place in the sequential pietuby paying attention to the
criteria provided by the teacher as a rubric. Rasbdan include the vocabulary

or structures they need to use while narrating.
v" The difference

For this activity, the teacher organizes studemtpdirs and each couple is
given two different pictures, for example, pictuieboys playing football and
another one of girls playing tennis. Students imspdiscuss the similarities and

/ or differences in the pictures.
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Added to the above rich and various activities,fullowing suggestions for

English language teachers are also to be takeraatount.
Teachers of English language should:

- Provide maximum opportunity to students to speak trget language by
providing a rich environment that contains collative works, authentic
materials and tasks, and share knowledge.

- Try to involve each student in every speaking #gtiv-or this aim, practice
different ways of student participation.

- Reduce teacher talking time in class while incregstudent time. Step back
and observe students.

- Indicate positive signs when commenting a studestponse

- Ask eliciting questions such as ‘what do you meamow do you reach that
conclusion?’ in order to prompt students to speakem

- Provide written feedback likéyour presentation was really great. It was a
good job. | really appreciated your effort in prepaing the materials and
efficient use of your voice...?”

- Do not correct student’s pronunciation mistakesyveften while they are
speaking. Correction should not distract studesthfhis or her speech.

- Involve speaking activities not only in class busocaout of class, contact
parents or other people who can help.

- Circulate around classroom to ensure that the stadae on the right track and
see whether they need your help while work in gsomppairs.

- Provide the vocabulary beforehand that studentd imegpeaking activities.

- Diagnose problems faced by students who have difficin expressing
themselves in the target language and provide w@pertunities to practice the

spoken language.

All these suggestions, if seriously followed maketaacher highly competent.
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CONCLUSION

The teaching of the English grammar is centrahtlearning and the teaching
of all living languages in the Worldwide. In thigspect, grammar should not be
considered as a set of rules or forms to be imgactethe students. Grammatrr,
although complex to be taught is a very crucialeaspf every language. It
constitutes the raw material needed to manipukatguage. Grammar is inclusive
in the sense that it serves many purposes as ftreateaching of languages is
concerned.

The aim of this research work is to investigate ittedficiency of grammar in
the teaching of the English language in the fiyele of our Secondary Schools. In
other words, why grammar is not conducive to ocahmunication of the students
although it is supposed to do. But the investigatibave carried out reveals to me
that the method that the teachers use as far dsdahlking of grammar is concerned
is not interesting, and that the students do netase interest in it because they
don’t know what grammar is good for. Through my gfiennaire and interview, |
come to the conclusion that the teachers knowrtfpoitance of grammar, but the
activities through which the teachers are condgdtimare not conducive to realistic
communication. Besides, from my class observatiateduce that the teachers
teach only to develop linguistic competences inirts¢udents and neglecting
linguistic behaviours.Furthermore, one of the mapuses of the ineffectiveness of
the teaching of grammar is the reluctance of tlahers themselves to teach
grammar. Grammar does not favour communication ussahe students are not
provided with opportunities to use their linguiskisowledge in real situation. All
this evoked problems can really hinder the chiefcfion of grammar as far as the

teaching of the English language is concerned.

All in all it is clear that grammar, the structufalundation of any language,
should help us to express our mind. The more weaag@e of how it works, the

more we can monitor the meaning and effectiveneseonvay we can use it.
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Grammar helps to foster precision, detect ambiguaitygl exploit the richness of
expression available in English. In many casedtevwrigrammatically makes sense

than not

This work is the modest step | take to investigdie problem of the
ineffectiveness of grammar and some suggestions haen made in chapter four
to alleviate it. Definitely, many areas are to lo#ered and prospective candidates

should direct their curiosity in this sense.
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QUESTIONNAIRE TO EFL LEARNERS

I’'m a student teacher at the Advanced Teacher ihgi@ollege of Porto-Novo.
I’'m undertaking a research work on the topic “Theaching of Grammar in EFL

classroom in the first cycle of Secondary SchoolBeniri

Schoai
1- Do you like English?  a, ye{ b,no [ ]
If yes, why?
a, English is an international language [ ]

b, One is not civilized if one does not know Enfglis
c, it connects you to English speakers pen frie|:|
d, you can go abroad eas‘:|

2- In what skills or language elements do you feeficemt?

a,inreading| | b,inwritn | ,icgrammar [ |

3-does your teacher always encourage yous® grammar in a real life oral

communication when teaching it to you?

a, yes [ ] byno [ ]
4-Do you like grammar lesson? (If yes why?)
a, no |:|es |:|
-Because:
a, it helps me get good marks in exam |:|
b, it helps me express my mind in the classroom |:|

c, it helps me communicate with people outsidecthesroom |:|
5- Are you aware of your grammatical mistakdeen you are writing or speaking

English language?

a, yes |:|b, no |:|

Thanks for your collaboration

42



QUESTIONNAIRE TO EFL TEACHERS

I’'m a student teacher at the Advanced Teacher ihgi@ollege of Porto-Novo.

I’'m undertaking a research work on the topic “Theaching of Grammar in EFL

classroom in the first cycle of Secondary SchoolBeniri

School

1-

2-

3-

What is your highest qualification?

a,BAC] | b,DUEL[ Jc Licence [ | d MAITISE [ |
e,BAPEY | f,CAPEY |

For how long have you been teaching English now?

a, less than 10 yeq | b,10yd |c, more than 10 yeard |

Are you a trained teacher?

a, yes |:| b, no|:|

4-Have you ever been to an English speakbugicy?

a, no

4-
5-

[ pves [

Do you like teaching grammar?

Which method do you use when teaching grammar?

a, inductivd | b, deductivd |

Others:

Do you teach grammar in context?

According to you, is it necessary to master gramb&dore we could speak or
write in the English language in Benin context?

a, yes |:| b, no|:|

How can you make your students speak and writei@nfluently?
a, by carrying out a lot of speaking activiti|:|

b, by teaching them gramma‘:|

¢, by making them work in an English language tabmry |:|

Thanks for your collaboration
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INTERVIEW WITH EFL TEACHERS

I’'m a student teacher at the Advanced Teacher ihgi@ollege of Porto-Novo.
I’'m undertaking a research work on the topic “Theaching of Grammar in EFL

classroom in the first cycle of Secondary SchoolBeniri
School

Questions
1-According to you, what is the place of grammathe process of teaching

English as a foreign language?

2-Do your students use grammar rules appropriatelyeir oral and written

communication in class?

3-How do you justify the fact that after 4 yearsdst of the English language,
most EFL students are incapable of holding a réaldonversation of lower

standard within a very limited time?

4-Do you really need to know accurately the gramwiaEnglish language

before we could speak or write it? Why or why not?

5-How do you think you can teach your students gnamto help them

communicate and write effectively in the targeiglaage?



Gilossary

EFL: ENGLISH AS A FOREIGN LANGUAGE.

LICENCE: A THREE-YEARS CERTIFICATE AT THE UNIVERSITY
LEVEL.

MAITRISE: A FOUR -YEARS CERTIFICATE AT THE UNIVERSITY
LEVEL.

BAPES: THREE-YEARS PROFESSIONAL DIPLOMA AT THE TEACHERS
TRAINING COLLEGE.

CAPES FIVE-YEARS PROFESSIONAL DIPLOMA AT THE TEACHERS
TRAINING COLLEGE.
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