THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’
BOOKS

In learming a foreign language we naturally assismilate the sounds of that
language to the nearest similar sounds in our own language (mother tongue), and
pronounce them accordingly. This causes problems where two or more sounds in
the target language are assismilated to one sound in the mothertongue. The
pupil/student then may findit difficult to make the difference between different-
sounding words in the target language.

In fact, in Benin Republic, the probem caused by sounds interference may
have a great magnitude since about fifty-two(52) languages (most of which are
students’ mother- tongues) are spoken in this country nowadays.

It is worth saying that a Beninese student/ learner who is learning English as
a foreign language does not face exactly the same problems as a Nigerian
student/learner for whom English is regarded as asecond language. For the former,
some English sounds may not have any equivalent sounds in his mother tongue,
and not even in Frenchwhich is Benin’s official language whereas for the latter, it
Is mainly the non-existence of some English sound equivalents in his mother
tongue which may cause him problems in the target language which is English.

As far as the English language is concerned, things are not so simple for
written English is not always the same as spoken English for many reasons.
Firstly, some English words are spelt the same, but they are pronounced differently
(eg : read/ ri:d/ and /red/).

Secondly, some Englishwords are spelt differently, but are pronounced the
same. (e.g.l1 /ai/and eye / al/). Besides these, some words in English are spelt very
strangely. For example, key and quay are both pronounced /ki:/. Many letters in
some English words are silent (e.g.“W? in sword- the phonetic spelling of which
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Is /s3:d/. Unlike many Beninese languages, not all the syllables receive equal stress
in English.

Usually, in English only nouns, verbs, adjectives and adverbs,andyes/no
guestions and question words like where? and how? receive some stressin a
sentence,and if a stressed word contains more than one syllable, often only one
syllable is stressed.

Furthermore, one can expect the fact that Nigeria is an English speaking and
Benin’s neighbouring country to foster a good command of the oral Englishby the
Beninese English teachers and learners/students who frequently have a stay in
Nigeria during holidays.

Paradoxically enough, this is not always the case for a set of reasons
pertaining to mispronunciation which can even be noticed in Benin here when one
interacts with some Nigerians who live in Benin chiefly for business purpose. As a
matter of fact, according to Junior English Project and Senior English Project (a
set of six English students’ books written by N. J. H.Grant et al, edited by
Longman), some Nigerians confuse [b]with [0], others confuse [V]with [f]. Some
people confound [@]with [t]Jwhereas others mix [0]with [S].Some Nigerians
confuse[&] with [d] while some mingle [JJwith [S].

The vowel [A] is often confused with some other vowel sounds. Likewise,

the vowel sounds such as [3:],[a:], [ee], are often confounded. The vowel sounds

[0] and [2:] are frequently confused too. Similarly, the diphthong [ei] is spelt in

several different ways. It is also reported that some Nigerians especially in the
northern part of the country, confuse [e1] with [e]. It is even said that some
Nigerians notably Yorubapeople have problems with [h] sound because it is a rare
sound in Yorubaand many Yorubaspeakers drop it in English. When they want to
say ‘hear’ ; it sounds like ‘ear’. Some Nigerians confuse [P]with [f].Some other
Nigerianswho findit difficult to distinguish between [f] and [V] confound pairs of
these words safe/save and belief/believe easily both in speech and writing. The

Réalisé et présenté par ADOUN-DOUN K. Ayélegue Page 2



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS”
BOOKS
consonant sounds such as [S]and [Z] are also confused; as a result, for example,

pairs of the words like price/prize and cease/seize become confused.
The vowel sound [e&e]and the diphthong [el]are consused by some people or
rather they use [&] in some words wherethey are supposed to use

[e1]. The consonant sounds [[] ; [t/] ; [3] and [d3] cause difficulty too. For instance,
it is reported that some Nigerians find it difficult to discriminate between [[] and
[t]], or make both of these two different sounds sound alike.

Similarly, the two consonant sounds [[] and [3] are often confounded or often both
are made to sound alike. Likewise, the vowel sounds [0] and [U:] are frequently
confused. Some Nigerian people confound [I] with [r]; as a result, words like
‘bleed” and‘breed’ are often confused by some Nigerians. Some people have
trouble in differentiating between [r] and [w] as in “twist’ ; ‘twee’ ; “twice’ ‘tryst’;
‘tree’ ; ‘trice’. The two consonant sounds [0] and [O] are two different sounds both
represented in spelling by ‘th’. Many Nigerians find them difficult because they
are not in Nigerian languages. The suffixes of the regular verbs ending in [t] or
[d]; [1; [S], [f]; [P]; [K]; [b]; [9] [V]; [Z] are frequently mispronounced by
many Nigerians. All these mispronunciation errors have already crept in Benin,
and consequently affect the way some secondary school English teachers and
learners of English as a foreign language, pronounce many words in English.
These recurrent pronunciation mistakes have underlying causes some of which
may be discovered on the one hand through the study of the English consonants
and vowels which are parts and parcels of the English phonetics, and on the other
hand through the comparative studyof the phonetic lessonsfound in some
Nigerian and Beninese students’books. That is the reason why the theme of this
research project work is THE STUDY OF THE ENGLISH VOWELS AND
CONSONANTS, AND THE COMPARATIVE STUDY OF THE PHONETIC
LESSONSFOUND IN SOME NIGERIAN AND BENINESE STUDENTS’
BOOKS.

THE PURPOSE OF THE STUDY
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The main purpose of my research work is to help students and expectant
secondary English teachers to solve as many as possible mispronunciation
problems while using all the resources at their disposal, to deal with the most
pronounced tongue induced articulatory problem in their speech patterns. With that
in mind , | hope this goal can be reached when the teacher provides a model for the
students and help them to discriminate between sounds/stress taught with a view to
inculcating in the Enghish learners a better English pronunciation which is
required by a great deal of communication in English in the modern world.

Besides, my intention is to provide students of English with information in
order to overcome the problem of spelling pronunciation that appears to be a
serious one in our use of the English language because this problem arises as a lack
of knowledge of letter / sound correspondance that characterize the English
language.

Finally, this project work is also intendedto shed new light on the underlying
causes of pronunciation errors which tend to be ubiquitous, so that foreign students
and expectant teachers of Enghish can a make use of good pronunciation of
English throughmany phonetic activities among which the description of the sound
(S) under study, the examples set by the English teacher in his classroom,the
comparison of some Englishsounds, the use of phonemic transcription, the contrast
of sounds and their testing, which will enable the more experienced student to
improve the general standard of his performance in conversation in English if the
occasion arises.

SIGNIFICANCE OF THE STUDY
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This work signifies that teaching/learning English phonetics is very
important for many reasons.

Firstly, the study of the English consonants and vowels can help the
students to solve the most pronounced mother-tongue induced articulatory
problems in their speech patterns.

Secondly, the knowledge of the English phonetics helps each one of us to
avoid mispelling English words.

Thirdly, the study of the English phonetics may be an‘antidote’ to ‘broken
English’ in a modern world where a great deal of communication requires a great
command of oral English.

Fourthly, a good knowledge of the English phonetics will help any English
learner to develop his pronunciation sufficiently enough so as to permit his
effective communication with the English native speakers. In other words, the
mastery of the English phonetics by an English learner will contribute greatly to
his successin making what Jones (Jones, 1956, first published in 1909, P4-5)
called a good speechwhich may be defined as a way of speaking which is clearly
intelligible to all the ordinary people speaking English as their mother tongue.

After having expounded on the problem statement, the purpose of this
research project and the significance of this research project, let us move to what
the next chapter will be about.

The first chapter of this project work will be based on the literature review
while chapter 2 explores the vowels of English throughdescription, examples,
comparison, contrast, dialogue, phonemic transcription and comment.

Having examined the vowels of English, we will turn to chapter 3 based on
the consonants of English through brief description, examples, comparison,
contrast, phonemic transcription dialogues and comments. Chapter 4 explores
some consonant sequences / clusters while chapter 5 surveys stress in English
words. Finally, chapter 6 will deal with thecomparative study of the phonetic
lessonsin the Beninese and Nigerian present English students’ books. This same
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chapter is very important in the sense that it will help us to identify some of the
underlying causes of the mispronunciation noticed both in Nigeria and Benin.

This final chapter will also contain some recommendations that are of
paramount importance
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‘LITERATURE REVIEW

CHAPTER ONE : LITERATURE REVIEW

1.1. Language learning and pronunciation

The areas of literature that have been chosen for review and analysis in this study
are related tothe research aims, which have been proposed in the introduction.This
chapter reviews and analyses the theoretical frameworks of language learning, and the
implications of these for the teaching of pronunciation.

What should be drawn to one’s attention is that, in the process ofcommunication,
pronunciation plays a crucial role, since successful communication cannot take place
without correct pronunciation. Many learners who learnt English as a foreign language
(EFL) or a second language (ESL) seek to master native language - like pronunciation
and want to speak English accurately and fluently.

However, some second language learners(L2) of Secondary School (SS)have lots
ofproblems with pronunciation. A learner who consistently mispronounces a range of
sounds cannot be understood by other users of the language. It can be very frustrating for
the learner whomay have a good command of grammar and lexis but have difficulty in
understandingand being understood by a native speaker. Pronunciation performs an
essential role in listening-comprehension, oral expression and oral interaction.

Research in pronunciation is very important in Foreign Language
Acquisition(FLA), and agreat number of researchers attempted to find methods and rules
of teaching. There aremany studies on teaching English pronunciation. Many researchers
take different approachesLund (2003) pointed out that "pronunciation is the only aspect
of language that calls a close interaction between the cognitive and physiological
processes. In acquiring newsounds we are also dealing with a complex re-organizing of
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the articulator processes (p. 16)”.Good English pronunciation will make people
understand you easily and be willing to listen to you. Conversely, poor English may
confuse people and lead to an unpleasant talking andmisunderstanding, even if you used
advanced English grammar or vocabulary. Therefore, wecan use simple words or
grammar structures to make people understand us, but we cannot usesimple
pronunciation.

1.2. Communication and Pronunciation

The lack of interest in pronunciation has led to a corresponding lack of research.
So pronunciation has once seen as, a necessary element of thelanguage instruction.

In an article entitled **The pronunciation component of teaching to speakers of
other language", J. Morley asserted the importance of teaching pronunciation aswell as
the needfor more empirical research into schools. Morley’s article also provides advice
for English teachers on how toteach effectivepronunciation classes.

Dan Lu, assistant professor at the language centre of Hong Baptist University,
discusses the Hong Kong education system failure to take responsibility for students’
pronunciationinstructions. He explains that students lack of the knowledge of English
sounds and use ofChinese characters for transcribing English words lead to asystematic
weakness in theirEnglish pronunciation. To remedy this, he proposes the teaching of
phonetic symbols as a regular part of English classes. He also suggeststhat teachers
receive training in the use ofand instruction ofthese symbols. Mompeana researcher at
the University ofMurcia makes a similarity, in more general case. His article "Advantage
ofPhonetic Symbols in classroom’’, offers practical advice about how phonetic symbols
can be effectively used in language
instruction, including a variety of practice game and activities for instructions.

For Lightbown and Spade (1999), teachers and students must use correct
pronunciation fromthe beginning because students who have learned correct
pronunciation and speech patterns can begin to practise and ultimately improve their
speech pattern.

According toGelvanowsky (2002), pronunciation has an important social value,
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which means that it should be related to prestige, such as intelligence, professional
competence,persuasiveness, diligence, and social origin, and in most cases it is the
most salient characteristic of non-native speakers. Some studies also find that
pronunciation usually relatethe indispensable factors for socio-economic success:
intelligence, professionalcompetence, persuasiveness, diligence, social privilege and so
on (Hudson, 1980; Dalton& Seidlhofer, 1994).

To fulfill the role of the Teaching English Pronunciation in the learning, Celce-
Murcia (1996) suggested that the communicative approach to the teaching of
pronunciation is urgent and important because the non-native speakers need to have a
threshold level of pronunciation.”” Ifthey fall below this threshold level, they will have
oral communication problems no matter how excellent and extensive their control of
English grammar and vocabulary might be’” (p 7). Otlouski and Fraser (1999)
concurred with much research as that

the goals of pronunciation teaching should not necessary be acquiring
native-like pronunciation, but developing  functional intelligibility.
communicability increase, self-confidence the development of speech.

monitoring abilities and speech modification strategies for the use
beyond theclassroom (p.3).

In support of this, Harmer (2001) & also noted that the degree towhich
studentsacquired perfect pronunciationseemed todepend very much on their attitude to
howthey speak and how well they hear. A number of psychological issues may affect
howthey sound when a personspeaks, and soteachers need to consider intelligibility as the
prime goal of pronunciationteaching.

According to Bill, cited in BoydMurphy (2002) the learners learn to pronounce
the soundsnot only by listening, imitatingrepeating but also through receiving feedback.
Therefore, learners may receive feedback without suffering embarrassment in front of
otherstudents. So | noticed that it is very important for learners to make their message
clear, precise and concisewhile dealing with new learners of alanguage, which the
teaching of English pronunciationhelps learners to accomplish. Then, it is in this respect
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that Gilbert (1994) has explained that: "This is because English speakers appear tostore
vocabulary with stress patterns, so a stressmistake can throw a conversation off track;
especially if the speaker’s control of English vowel sound is uncertain® (p40).

The English pronunciation has been fully studied by Chen (2007). He listed a
generalhistorical view of the role ofpronunciation in second language acquisition (SLA).

These centered studies measured and identified the place of English pronunciation
in theteaching and learning context. Thus, this study demonstrates the importance ofthe
teaching ofEnglish pronunciation in order to give a good picture of secondary school

teachers andlearners’ beliefs about English teaching and learning.
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CHAPTER [1 THE VOWELS OF ENGLIS

Vowels are defined as the human speech soundsin which the breath is let out

without any closing of the air passage in the mouth or throat. The simple vowel
sounds of BritishEnglish are /i:,1, e, e, a:0,2:,6,U:,A,3:9/.

It is advised that vowels must be learnt by listening and imitating. In a
classroom environment in a French speaking country like Benin Republic, it is
obvious that English teachers should repeat these vowels before asking students to
imitate them in order to reinforce the correct pronunciation. To do this requires a
good knowledge of the description of these vowels and what makes them different
from one another. Let us now examine the first vowel sound on this list, that is [i:]
by describing it briefly first, by giving some examples of the words in which it
occurs and by contrastingit with the second vowel sound on the list, that is [i].

2. 1[I:]

2. 1. 1- Description
To pronounce this vowel, the front of the tongue is raised to a height slightly

below and behind the front close position ; the lipsare spread ; the tongue is tense,

with the side rims making a firm contact with the upper molar.
In other words, the vowel, [I:]is pronounced by pressing the sides of the

tongue against the upper teeth with just a little space between the middle of the
tongue and the roof of the mouth as though we were going to say the “’y’’ in

’yes’’. The mouth is slightly open and the lips are spread.
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Shape of the lips/mouth phonetic diagram of / i:/

Figure n°1 showing the position of the speech organs in the production of the vowel sound [ I:].
Source :Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(Second edition). Book 1. Page 1.

2.1.2- EXAMPLES

ee — bee, cheese, canteen, been, feel, see, deep, feet, teeth, cheek, weed, sheet,

wheel, seed, heed, seek, refugee, payee, employee, cree, eel, creek, creed, creep,
fee, feed, deed, beef,

e — be, we, Peter, these, complete, concrete, etc.

ea — bean, bead, heal, cheat, leaf, reason, sea, cease, leave, leash, eaten, seat,
neat, lease, beam, lead, tea, seal, weave, wheat, beat, clean, mean, league, tease,
heave, measles, greasy, repeat, beast, beaten, meal, heat, leak, please, team

I —machine, police, kerozine, margarine, magazine, prestige, suite, etc.

ie, ey — piece, field, deceive, ceiling, receipt, key,

Note [i:] in‘quay / ki: /, people / pi:pl/.
2.2 1]
2. 2. 1 Description
The vowel [1] is pronounced with a part of the tongue nearer to centre than to

front, raisedabove the close-mid position ; the lips are loosely spread ; the tongue
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Is lax (compared with the tension for [i:]), with the side rims making a light contact
with the upper molars. [1] may occur in all positions in the word.

In other words, to pronounce the vowel [1], the tongue is not as high as
when we pronounce [i:]. However, the sides of the tongue touch the upper teeth

slightly. The tongue is relaxed and the mouth is slightly open.

Shape of the lips/mouth _ phonetic diagram of /i /

Figuren°2showing the position of the speech organs in the production of the vowel sound [1].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 12.

2.2.2. EXAMPLES
I — bin, tin, hill, kin, sin, fifth, rich, trick, lid, lit, will, wind, wit, hid, big, bit, chick,

sick, chip, sin, lick, ship,

y —nymph, rhythm, symbol, lynx, cyst, hymn

e — pretty, wicked, depart, houses, needed, decided, omitted, wicket, pocket,
except, careless, amoeba,

ie — ladies, cities, parties, carries,

a — village, private, manage, savage, marriage, damage, luggage, orphanage,
language, average, carriage, cartilage, cabbage, ravage

(Note: build / bild /, Sunday / sandi /(and the other days of the week).

Busines/ biznis/, women /wimin, minute (n) /minit/ ; England /ingland/
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2.2.3 Contrast [i:] with [i1]

[i:] lead wheat | heels | cheeks | beans |seek |wheel |leaked
[1] lid wit hills chicks | bins sick will licked

2.2.4 DIALOGUE : MY NEW PAIR OF SHOES.

Toni : This seems to be a new pairs of shoes.

Momo : Yes, but they are small and do not fit my feet.

Toni : Its because you feed well and so have large feet.

Momo : No, feeding has nothing to do with my feet.

Toni : But if you don’t feed well, you won’t grow big. Anyway, these shoes would

fit smaller feet.

2.2.5S0me sentences

a- Peter is easy to please.

b- Give him some peas and beans and he’ll dance in glee.
c- The police freed the meat thief.

d- Please take my seat and leave me alone.
2.2.6Comment

The [1] sound is made when the tongue is low, spread, and relaxed. It is half
between [i:] and [€] It is always short.

The [i:] sound is like [1] except that it is made when the tongue is stiff and pressed
against the roof of the mouth, as if we were going to say ‘y ’ in ‘yes ’. It also
differs from it in length. It is always long.

In French [i:] and [I] are confused, [i:] being used for both. Let us at present

turn to the vowel [€].
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2. 3.[€]
2. 3. 1. Description

To pronounce [€] the front of the tongue is raised between the-mid and
open-mid positions, the lips are loosely spread and are slightly wider apart than for
[1], the tongue may have more tension than in the case of [1], the side rims making
a light contact with the upper molars.

In other words, to pronounce the vowel [€] the front part of the tongue is

raised half way towards the roof of the mouth and is further forward than when we
make the sound [1].The sides of the tongue touch the upper teeth slightly and
thethe tip of tongue touches the lower front teeth while the mouth isa little more

open than for [i:] and [1].

Shape of the lips/mouth phonetic diagramof /e /

Figure n°3showing the position of the speech organs in the production of [e].

Source : Benson. O. Oluikpe et al. (1999).Intensive English for Junior Secondary Schools.
(second edition). book 1. page 13
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2.3.2 EXAMPLES
e — bed, set, went, fen, felled, fence, felt, else, reggae, red, rends, wretch, rents,

well, weld, welts, begs, belt, bench, sell, sends, sent, sense, led, legs, less, lest, left,
pegs, tend, wrecks, hem, men, mess, nets, pen, tell, help, bell, ten, get, next, let,
when, never, best, treks, desk, merry, selfish, penguin central, medal, betting,
redden, better, tennis, fetch, wednesday, melt, elmheld, depth, chest, shell, spell,
belle, etc.

ea — breath, breast, instead, head, dead, bread read (simple past/past participle),
lead (metal), heavy, health,

a— many, Thames, any, many

ie — friend, friendly, friendship,

u — bury, burial,

ai — said,
(Note the following words with [e] ‘Geoffrey’*/dzefri/, ‘Leicester’*/lesta/ ; ‘ate’

let/ or /eit/, ‘again/a’gen/or/a’gein/)

2.3.3 Comparison

[i:] leafed | reach | field | wheel | bead eat seal | cheeks
[1] lift rich filled will bid it sill chicks
[e] left | wretch | felled | well bed ate sell | checks

2.4 THE SIMPLE VOWEL SOUND [ee]

2.4.1 Description
To pronounce [ae]the mouth is slightly more open than for[e] ; the front of

the tongue is raised to a position midway between open and open-mid, with the
side rims making a very slight contact with the back upper molars, the lips are
neutrally open.
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In other words, to pronounce [ae]the mouth is slightly more open than it is
for[e].The tip of the tongue touches the lower front teeth and the back of the

tongue touches the upper back teeth. The lips are spread.

Shape of the lips/mouth Phonetic diagram of /ce/

Figure n°4showing the position of the speech organs in the production of [&].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 35.

2.4.2 EXAMPLES

a — hand, lamp, macho, rash, sat, man, cat, rat, bat, cap, ram, rags, mad, shall,

sang, marry, tanker, thanks, pack, bag, bath, lamb, gnat, lack, black, clap, plank,
land, plan, battle, cattle, catch, tan, sad, mass, badge, batch, balance, balcony,
scab, scalp, clap, lack, dash, maths, tram, dam, damp, shack ; tramp, fan, van

ai — plaid, plait

ei — reveille /riveell/

i —timbre / teemba/
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2.4.3 Contrast

[1] tinned riks hymn | tricks fin miss lid knits
[e] tend | wrecks | hem treks fen mess led nets
[ee] tanned | racks ham | tracks fan mass lad gnats

2.5 The vowel sound [a:]
2.5.1 Description

This normally long vowel is articulated with a consisderable separation of
the jaws and the lips neutrally open ; a part of the tongue between the centre and
back is in the fully open position, no contact being made between the rims of the
tongue and the upper molars.

In other words, to make this sound, we open our mouth fully and we let our
tongue rest against our lower teeth. The front part of the tongue should stay down

and the back part is pulled backwards.

Ak Fessye—- /

Shape of the lips/mouth phonetic diagram of / a:/

P e

Figure n°5showing the position of the speech organs in the production of [a:]

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 35.
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2.5.2 EXAMPLES

a— Bach, pass, bath, tomato, father, branch, camouflage, last, barrage, garage,
staff, after
ar — part, car, march, card, cart, harm, farm, large, larch, hard, dart, raft, lark,

arm, star, guard, barn, bark, partner, gardener, garden, charming

ear — heart, hearth,

er — clerk, derby, sergeant,

al — calm, palm, half, psalm, alms,
au —aunt, laugh

2.5.3 Contrast

[a:] cart heart park march aunt
[ee] cat hat pack match ant
2.6 [o]

2.6.1 Description

This short vowel is articulated with wide open jaws and slight, open lip- rounding ;
the back of the tongue is in the fully open position, no contact being made between
the tongue and the upper molars.
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In other words, to pronounce the vowel [o] the mouth is wide open and the
tongue is down. The lips are slightly rounded. Except for the shape of the lips, it is

very much like the position for the pronunciation of [a:]

.
h

it

il

;f,:.l‘

[
. U |

4

D .

7 |

Pty |

Shape of the lips/mouth phonetic diagram of /p/

Figure n°6showing the position of the speech organs in the production of [p].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 85.

2.6.2 EXAMPLES

0 — dog, dock, holiday, sorry, gone, cot, lock, pot, hot, cod, lot, not, dot, porridge,

rob, shop, shod, pod, rock, knock, knob, lodge, lost, boss, loss, top, tot, toss, mock,
songs, bottle, cotton, bodge, stock, bonds, wrong, pond, cost,

a-was, what, swan, want, watch, quality, wash, wasp, wander, wrath, wan,

ou, ow — cough, trough, Gloucester, knowlege,

au — because, sausage, laurel, Australia, Aussie, Austria, cauliflower,

(Note [o] in “yatch /jot/)
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2.6.3Contrast

[p] | pot | cot |don |hot |cod |dock |stock | bodge | bonds | lost | moll | box | shone | hock

[a] | part | cart | darn | heart | card | dark | stark | barge | barn | last | marl | barks | shan | hark

2.7.197]
2. 7. 1. Description

This relatively long vowel is articulated with medium lip — rounding ; the
back of the tongue is raised between the open — mid and close — mid poitions, no

contact being made between the tongue and the upper mollars.
In other words, the vowel [J:] is made with the back of the tongue. To
pronounce it we should pull the back of the tongue more than we do for the

production of [a:]. The lips are rounded as we pronounce this sound.lIt is a really

long vowel.

Shqbe oi’ t.h_e Ii;;sln;nc:u-!ﬁ 7phoneﬁc diagram of /o.:j.

Figure n°7 showing the position of the speech organs in the production of [J:].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 95.
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2. 1. 2EXAMPLES

ar, or — war, quart, cord, horse, dwarves, ward, warm, sword, born, warp fork,

lord, port, short, cork, sort, organ, worn, orb, form, chord, chorus, shorn

ore — before, more, snore, shore, chore, tore, core, bore, store.

our- court, four, pour, source, your, yours

oar, oor — board, roar, oars, door, floor,

au,augh - fault, cause, daughter, caught, fauna, vault, taught, Paul, cauliflower,
auction, Auckland, sauce, fraud, clause, Auden, audible, August, aught, auk
aura, auto, autumn ; gauze, auditory, audio, audience, audit, maul, fraught.

a— all, talk, walk, chalk, wall, fall, salt, water, tall, hall, halt, waltz, alter, alright,
already, although, always, also, alter, false, ball.

aw — saw, lawn, jaw, law, awesome, flaw gnaw, maw, raw, draw, claw, caw,
dawn, dawdle, awe, awl, bawl, fawn, gawk, gawp, hawk, paw, paw-paw, pawn,
prawn, straw, tawdry, thaw, trawl, yawl, yaw, yawn, yaws.

ou,ough — bought, thought, ought, sought, fought, brought, nought, wrought,
trough /tro:f /, / trof /, us / tra:f/

Note [2:] in “broad / bra:d /; sure / [2:(r) /poor /p2:(r) / with alternative [va]

in“sure” / foa(r)/ and /‘poor / pua(r)

2.7. 3. Contrast

1.
[0] pot shot knot stock | cot sot tot
[D] Port short | nought | stork caught | sort taught

2. Dialogue : Mr Ayewa wants a drink.
Mr Ayewa : Darling, | need something to drink. .
Mrs Ayewa : But there’ s no drink in the fridge.
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Mr Ayewa : There’ s no something here. | poured some port from the jar into the
pot.

Mrs Ayewa : No! This pot is not meant for port

Mr Ayewa : There was no jug ; so, | used the pot instead.

Mrs Ayewa : Then, make sure you finish the port in the pot.

2. 8. The short vowel [U]

2. 8. 1. Description
The short vowel [O]is pronounced with a part of the tongue nearer to centre

than to back raised just above the close — mid position, it has, therefore, a
symmetrical back relationship with the front vowel [1] ; the tongue is laxly held
(conpared with the tenser [U:], no firm contact being made between the tongue and
the upper mollars. The lips are closely but loosely rounded. This vowel occurs in
both accented and unaccented syllables, being present in the accented syllable of
a relatively small number of words, though some of these are of common

accurrence, e.g. put, good, look, would. [0] does not occur in word — initial
positions nor before [YJ] and finally only in an unaccented form of to [to].

In other words, to pronounce the vowel [0] the back of the tongueis raised
towards the roof of the mouth and the lips are rounded.

2. 8. 2 Examples
u — butcher, cellular,cushion, European, euro,full, put, sugar, push, bush, bull,

bullet bulldozer, pull, fulsome,

00 — book, good, wood, wool, foot, football, shook, soot, stood, took, look,
goodness, bookcase, firewood, brook, crook.

0 — wolf, bosom, woman

ou — would, could, should, courier

(Note “Worcester’*/wuosta/, ‘worsted’/wustid/)

Réalisé et présenté par ADOUN-DOUN K. Ayélegue Page 23



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’
BOOKS

Shape of the lips / Phonetic diagram of [O]
Figure n°8 :showing the position of the speech organs in the production of [O].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 105.

2. 8. 3. Contrast

[D:] ward | fought | pall baulks | gored |cork |sort shored

[O] wood | foot pull books |good |cook | soot should

2. 9. The long vowel[u:]

2. 9.1. Description
The long vowel [U:] is a close back vowel, but the tongue-raisingis relaxed

from the closest position and is somewhat centralized from true back ; its
relationship with [O] is similar to that between[i:] and [1], the articulation of [U:]
being tense compared with that of [0], although no firm contact is made between
the tongue and the upper mollars. The lips tend to be closely rounded. [U:] does
not normally occur before[n].

In other words, to pronounce this vowel the tongue is raised higher than it is
for [O] so that the sides touch the back teeth. The sound is made right at the top

and the back of the mouth and the lips are closely rounded.
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2. 9. 2 Examples
u — rude, June, Susan, crucial, rude, tune

oo- food, soon, moon, spoon, too, tooth, broods, cool, coo, loop, loon, school, roo,
tool, roof, fool, pool, shoot, woo, boot room, stool, stook, smooth, rood, broom,
groom , bloom,

0 —do, who, move, lose, tomb, two

ou — group, soup, wound (n), through,

ew — chew, flew, askew, stew, drew, brew, threw, ewe / ju:/

u(e), ui,oe - blue, juice, fruit, suit, true, clue, shoe, ruler.

Note : In many cases of the spelling u, eu, ew, ui [U:] is preceded by [j];
e.g. music, duke, neuter, new, few, knew, stew, dew, hue, ewe /ju:/,

hue, duty, due, argue, nuisance, beauty ; insome words, both [u:] and [ju:] are

heard, e.g. suit, dew, enthusiasm / in’8ju: zlaez(a)m/,stew, due, sue,

Ehcx;e o-t the Irpsfmﬁﬁth phonetic diagram of /u:/
Figure n°9 showing the position of the speech organs in the production of [U:]

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 115.

Réalisé et présenté par ADOUN-DOUN K. Ayélegue Page 25



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’
BOOKS

2.9.3 Comment

For the French people and for most of the people whose countries have

French as official language, [U:] and [0] are confused, [u:] being used for both.

2. 10 The short vowel[A]
2. 10. 1 Description

The short vowel [A] is articulated with a considerable separation of the jaws
and with the lips neutrally open, the centre of the tongue (or a part slightly in
advance of the centre) is raised just above the fully open position, no contact being
made between the tongue and the upper molars. [A]does not occur infinal, open
syllables.

In other words,to pronounce this short vowel [A], the mouth is open though
not as wide as for [a:]. The middle of the tongue is slightly raised.

2.10.2. Examples

u — cut, drug, dull, sun, juppie, jump,up, gun, duck, but, hut, hum, stuff, pus,
much, luck, nut, button, bug, fun, run mud, bud, under, cup, lust, sup, suck,
result, pulse, bulge, bulb, lump, lunch, fund, bump, pun, bum, pulp, pump, mull,
stuck, cud, putt, buck, shun, huck, sum, gush, sung, shrung, hurry, fuzz, fudge,
pub, puff, punch, fuss, just, judge, jug, ugly, public, study, such, hung, hunt,
hutch, drum, gull, rum, num.

0 — son, come, among, one, done, month, come, onion, London, oven, love, some,
won, comrade, ton, son, worry, does, brother, combat, constable, mother, wonder,
honey, front, colour, monkey, nothing, doxen, cover, accomplish,

00 - blood, flood.

ou — country, southern, couples, enough, rough, tough, trouble, cousin, young,
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THE PHONETIC LESSONS FOUND

Shape of the lips / mouth  Phonetic digram of /A/

Figure n°10 showing the position of the speech organs in the production of [*].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 171.

2.10.3 Contrast

1)

[ee] drags | pan ham gash | fanned | match |sang | shrank
[A] drugs | pun hum gush | fund much | Sung | shrunk
2)

[ee] ham match | bans lack mad cat | Sam backed
[A] hum much | buns luck mud cut |sum bucked
[a:] harm march |barns | lark marred | cart | psalm | barked

2.11The long vowel [3:]
2.11.1 Description

The long vowel [3:]is articulated with the centre of the tongue raised

between close-mid and open-mid, no firm contact being made between the tongue

and upper mollars ; the lips are neutally spread.
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In other words, this long vowel is pronounced with the middle of the tongue
raised as in [A]. The difference is that the mouth is almost shut with only a small

gap betweenthe teeth.

Shape of the lips/mouth phonetic diagram of /3:/

Figure n°11showing the position of the speech organs in the production of [3:].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 1. page 182.

2.11.2 Examples

er, err — her, serve, err, verb, herb, germ,

ur, urr —turn, church, nurse, purse, purt, cursor, hurt, curt, bur, blurb, blurt
burn, burg, burp, burst, curse, curl, curve, shurn, lurk, surge,urge, fur, surf
curl, Thursday, hurl,

ir, yr—bird, first, myrtle, myrrh, skirt, girl, firm, whirl, birth, third, shirt

w + or —word,work, world, worm, worse, worth, worst, worthy,

ear —earth, heard, learn, early, search, earl, pearl,
our —journey, scourge, courtesy,
Note [3:] in colonel [ k3:nl]
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2.11.3Contrast

1)

[A] cud fussed | buns such thumb | luck | hull shut
[3:] curd first burns | search |therm |lurk | hurl | shirt

2.12 The short vowel [3].

2.12.1 Description

The [a] is made in the middle of the mouth with the tongue slightly raised,
the lips are relaxed and spread, and the mouth slightly open. It is always short and
weak.

The [3:]sound is like [a] except that it is strong and always long.

[@]can occur in medial position, in initial position, in final position and in the weak

forms.
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phonetic diagram of /3/ o

Figure n°12showing the position of the speech organs in the production of [a].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 2. page 36.

2.12.2EXAMPLES
In medial position

perhaps/pa’haeps/ contain/kan’tein/

entertain ENte'ten/ embarras/im’baeras/
dinners/’dinaz/ hindered/’hindad/

contain /ken’tein glamorous/’glaemaras/
amateur/’semata/’aemat3:/ component /kem’pavnant/
comfortable/’kanmfatabl/ characters/’keeraktaz/
ignorant/’1ignarant / menace/’menas/
understand/,/\nda’staend/ terrible/terabl/

pilot/ pailat/ courageous/ka’reidzoas/
permanent/’p3:manant/ nicotine/’ nikati:n/
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2°)1In initial position

obey/a’bel/ attend/a’tend/ approve / 8'pru:v/
allow/a’lav/ obstruct/sb’strakt/ | appear/a’pia

achieve/a'tfi:v/

amount/a’maovnt/ offence/a’fens/

analysis/a’neelasis account/a’kavnt/ aside/ a'said/

adore/ a’d>/ annoy/ a’noi agree/ a'gri./
adjourn/a’d33:n/

3°) In final position

sooner /’su:na/ doctor/’dokta/

measure/’meza/ sailor/’seila/

sulphur /’salfa/ chauffeur/’[aufa/

Africa*/’aefrika/ America*/a’'merika/

Persia/’p3:/a/ Canada*/’kaenada/

flatterer/’flaetora/ admirer/admailara/

colour/’knla/ zephyr/’zefa/

picture/’ pikt]a/ China*/’tfaina/

murderer/’ m3:dara/ composer/kem’pavza/

4°) In weak forms

Words Weak Strong Words Weak Strong
forms forms forms forms

a IEY) el can /kan/ /kaen/
and fond/ [eend/ could /kad/ lkod/
are Ia/ la:(r)/ does [ daz/ ldnz/
as loz/ leezl for [fal [/
at /at/ leet/ from [fram/ [from/
am [am/ Jeem/ some /sam/ /snm/
must /mast/ /mast/ them lsam/ lsem/
of IEV] /ov/ were Iwa/ fws3:/
shall /all, /leel />, | would Jwad/ Iwod/
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to Ital Itu:/ had /had/ /haed/
was Iwaz/ woz/ us [as/ Ins/
but /bat/ /bat/
IS [az/ hzl/
have /hav/ /haev/
The following table can help us to deal with the English vowels in general.
Numbers | English | EXAMPLES 3TL
(N°) vowels | (lllustrations)
1 I: leaf/li:f/ a close front and spread vowelsound
: a half close front and more spread (than
2 ! bia/bid/ n°3) vowel sound
3 o set/set/ a half open front and more spread (than
vowel sound ne4) vowel sound
4 e sat/seet/ an open front less spread vowel sound
an open back and less rounded vowel
5 a: car/ka:(r)/ sound
a half open back and more (than vowel
6 ° hot/hot/ sound n°s) vowel sound
5 . law/l>:/ a half close back and more rounded (than
> awri. vowel sound nes) vowel sound
a half close back and less rounded (than
8 © look/lok/ vowel sound n°7) vowel sound
9 food/fu:d/ a close back and rounded vowel sound
a half open centre and neutral vowel
10 N lung/IAn/ sound
11 3 Sir/sa:/ a half open central and less neutral (than
vowel sound ne10)
12 5 about/s’bavty a half close and less neutral (than vowel

sound N°11)

Table N°1:Table of the simple English cardinal vowels

To sum up, the twelve English vowels that | have considered so far can be

classified into two categories namely short vowels(l, @,e, &, A, b, U), and long

vowels (i: 3: a:2: U:).We can also remenber that when the vowels are followed
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by a strong consonant they are shorter than when they are followed by a weak
consonant, so that beat/bi:t/,bit /bit/ and bet/bet/ all have shorter vowels than
bead/bi:d/, bid/bid/and bed/bed/, but even so the vowel [i:] is always longer than

the vowels [1]and [e] in any one set.

2.13 Diphthongs

BBC pronunciation has a large number of diphthongs which are defined as
sounds which consist of a movement or glide from one vowel to another. A
vowel which remains constant and does not glide is called pure vowel.

In terms of length, diphthongs are similar to the following long vowels

such as i:, 3:, a:, 2:and U:.. Another important thing to remember about all the

diphthongs is that the first part is much longer and stronger than the second part;
for example, most of the diphthong [al] as in the words ‘eye,” ‘I’) consists of the
vowel [a], and only in about the last quarter of the diphthong does the glide to [I]
become noticeable.As the glide to[1] happens, the loudness of the sound
decreases. Consequently, the [1] part is shorterand quieter. We, foreign
learners/students of English should, therefore, always remember that the last part

of the English diphthongs must not be made too strongly.
The total number of the English diphthongs is eight (though [v®] is

increasingly rare). The following figure can help us learn them easily.
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DIPHTHONGS

Centring Closing

ending in@ending in 1 ending in O

I9€d (61 elal J190av

ENGLISH DIPHTHONGS

Comment

The diphtongs of English are in three(3) groups :
Those which end in [3] (such as 19, ea, andva)
Those which end in [1](such asel, ai, andai)
Those which end in [0] (such au andav)

Let us now examine them one by one in order to see how they occur in some

English words.
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2.13.1.[el]
2.13.1.1 Examples

a — ape, late, mate, make, lady, waste, hate base, same, gate, lake, face, safe,
ache, game, gaze, race, safe, bate, male, plate, fate, plane, gate, date, paper,
escape, tale, pale.

ay — day, may, way, tray, play, clay, ray, lay, say, slay, stray, bay, gay, pay, say.
ai — waist, rail, aim, snail, rain, fail, tail, sail, mail, pain, train, drain, brain, pail,
paint, complain, straight, wait, maid, main, maim, plain, vain, nail, jail, raid.

ei,ey — eight, veil, weigh, rein, reign, neigh, neighbour, they, whey, vein, freight

grey.
ea — great, steak, break.

Note: gauge/geids/,gaol/dzell/,

bass’(music) /beis/.

2.13.1.2 Constrast

1)

[e] let get test letter pepper | wetter | tell
[el] late gate taste later paper waiter | tale
2) Dialogues

a) A: When’s the next plane to Lagos, please?
B: Eight twenty. But it’s ten minutes late.
b) A: I’'m waiting for a letter.
B:The mail is late today. Come back later.
c) A: Shall | give you some pepper?

B: Yes, please. Put it in this paper.
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3) Another comparison

[e] |red |chest |sell |sent |etch |trend |fleck | wedge | west |led |pen | fell
[e1] | raid | chased | sale | saint | aitch | trained | flake | wage | waist | laid | pain | fail
2.13.2 [al]

2.13.2.1 Examples
| — time, write, bite, climb, lime, line, like, white, ride, rise, bite, Liberia, Nigeria,

kite, bike, wife, life, knife, side, mine, nine, pipe, rice, mice, lice, file, abide,
China, chime, child, find, Bible, bind, bide, biology, bicycle, blind, hide, cite,
cline, dine, ice, confide, confine, deride, smile, ripe, mile, microbe, migrate, Nile,
nitrite, nitrate, nitre, pine, nitrogen, pile, pipeline, pride, price, prize, private,
primary, prime, mild, prime, prise, rime, riot, rite, rive, rife, rind, rival, guide,
quite, thrive, tiger, tine, tiny, title, five, trial, triangle, triad, tribe, tribalism, trine,
tripe, trite, trimph, vile, unite, preside, precise, recline, recognise, remind, mind,

rewind, hepatitis, rhino, rhinitistwi /rarnaiis/,

ie— die, lie, tie, vie, diet, pie, fiery tried, fie, tries,

y, ye — cry, dry, try, fly, by, dye, sky, hydrid, hyaena, hydrogen

igh, eigh — high, tight, light, might, right, fight, height, night, plight, flight, fright,
frighten, sight, sigh, thigh

el , ai —either(also /°1:89/), neither(also /ni:8a/), eider, aisle,

ig — sign, design,

Note : [al] in ‘eye’ “I’,buy /bal/,pint /paint/, kind/kaind/,wind(verb) /waind/
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2.13.2.2 Constrast

1)

[ee] | bat |sat |fat |van |pan | hat sad |bad |cat |rad [rat |rap |tat
[ai] | bite |site | fight | vine | pine | height | side | bide | kite | ride | right | ripe | tight
[e2] | pap |fan | ram |lamb | lat

[ai] | pipe | fine | rime | lime | light

2)

[al] ride pile | like rice light

[el] raid pail |lake |race late

2.13.3 [21]

2.13.3.1 Examples

- oi — boil, noise, poise, coin, voice, choice, join, loin, oil, foil, foible, soil, toil,

toilet void, avoid, joist, coil, poignant, cloister, loiter

quoit /koit/, coif, joint, point,

oy — boy, oyster, toy, Roy, royal, voyage, coy, royalty, employ, soy,

Note : ‘buoy’ /bo1/

2.13.3.2 Comparison

Long : joy /d3Di/,joys /d3Diz/,boy/bD1 /, buoys /bdiz/, boils /boilz/; coy/kor/,

coins/koiNz/ , coiled/koild/, poise/poiz/.
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2.13.4. [av]

2.13.4.1 Examples

0 - so, old, home, choke, both, folk, bimbo, clone, zero, go, pose, post, cold, rope,
told, most, both, bold, woke, robe, close, tone, hope, phone, alone, no,ago, hole,
bolt, role, roll, noles, wrote, cold, mobile.

oe — toe, doe, sloe, foe, hoe, woe.

oe — oak, road, foal, foam, goal, toast, oath, boat, coat, coal, moan, moat, loan,
soap, goat, loathe, loaf.

ou- soul, though, shoulder, dough, boulder, moult.

ow — know, slow, blow, grow, show, own, low, row, (a neat line of people or
things), mow (verb: to cut down), bow (noun: for shooting), arrow, sow (verb: to

plant seed) hollow, below, fellow, row (verb: tomove a boat) blow, blown.

Note:[au]in ‘mauve’, ‘brooch,” beau,” ‘sew,” ‘don t’, ‘won’t’

2.13.4.2. Contrast

1)

[>:] | four | porch | born | walk | gall coursed | hoard | caught | saw
[3:] | fur |perch |burn |work |girl |cursed |heard |curt |Sir

[av] | foe | poach | bone | woke | goal | coast hoed coat sew
2)

[av] boat foam close (verb) | tone bone loan

[>] bought form clause torn born lorn
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3)

[a0] road own hope toast robe roam

[0] rod on hop tossed rob rom
2.13.4.5.[av]

2.13.5.1 Examples
ou —-house, sound, out, council, round, ground, found, bound,mouse, bout, flout,

stout, wound, (from wind (verb)) rouse, shout, about, tout, foul, doubt, thou/sav/,

loud,mouth, couch, lout, mound, louse, fount, mouthe, drought, rought, rout,

hour.

ow — allow, how, wow, cow, town, owls, cowl, fowl, gown, brown, now, power

bow(verb: bend body) row, (noun: quarrel), row (verb: to quarrel) sow (noun:pig,

metal, channel for metal) howl, down,

Note: Macleod*/ma’klavd/

2.13.5.2. Contrast

1)
[9U] boat | float | stoat | phoned | load | no | hoe | oat | dote | though | rose | tote | tone | foal
[ao] | bout | flout | stout | found | loud | now | how | out | doubt | thou rouse | tout | town | foul

2) Dialogue: Mrs Godji in Fatima ‘s house.

Mrs Godji: Where * s your mummy now, Fatima?

Fatima: She’s out to buy some oats,

Mrs Godji: Why do you blow your nose into your blouse?

Fatima: | think I’ve caught a cold.

Mrs Godji: There’ s no doubt that your mummy dotes on you.
Fatima:Why do you think so, Mrs Godji?

Mrs Godji: Otherwise, you won’t blow your nose into your new blouse.
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2.13.6 [19]

2.13.6.1Examples
er, ere, eer — material, here beer, cheer, deer, steer, mere, peer, leer,

ear—dear, tear(drop of liquid) fear, ear, near, clear, hear, beard, shear,shearer,
appear, spear, rear,

eir, ier, ir —weird, fierce, pierce, fakir, tier, bier,

Ia, ea — material, brilliant, lan, idea,

eu, eo — museum, theory, theological

Note : “hero’ /hiarav/, ‘zero’ ['ziarav/ ; ‘year'/jia/ or year/j3:/ ; ‘hideous’ /’hidias/
‘carrier’ 'keenal ;

‘easier’ /i:zid/ ; genius’/dzi:nias/ ; “billiard’/bihiad/

‘idiom’ /idism/ ; morphia /m>:fia/

2.13.6.2 Constrast

[19] beard | feared | speared | smeary | cheery sheared
[e] bed fed sped merry cherry shed
2.13.7 [ed]

2.13.7 Examples

are —rare, rarity, care, share, mare, bare, dare, fare, hare, rarely, aware, scare,
air — air, fair, pair, chair, hair,

ear — bear, pear, wear, tear, (verb) swear
Note : [ea]occurs in the following words mamely
‘there /8ea/, ‘their’/dea/, Mary */ “meari/, “heir”/ea/, ‘scarce’/skeas/, sarah

*[seara/, ‘aorist’/earist/or /'elarist/‘aerobic’ /ea’ravbik/
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2.13.7.2 Constrast

[19] beard feared | speared |smeary | sheared | dear rear
[ed] | bared fared | Mary spared |shared |dare rare
[19] cheery beer | fear hear mere Shear

[ed] | cherry bare | fare hare mare Share

3)Dialogue : Rebecca is crying [e] versus[i19] versus[ed]

Mrs Toba : Clara, what’s wrong with Rebecca ?

Clara : She’s shedding tears because of the tear in her dress.

Mrs Toba : Really ? | know she rarely cries. Who tore her dress ?
Clara : She fell on the barbed wire.

Mrs Toba : | know the dress is dear and she dares not tell her mother.

2.13.8[v9]
2.13.8.1 Examples
oor — poor, moor, boor, Poore, Moore

our — tour, dour, gourd

ure — pure, endure, cure, sure, lure, secure, endure, bureau,

ur — curious, jury, during, security, furious.

ue , ua — cruel, fluent, actual, mutual,

Note : [od]may also occur in the following words namely ‘jewel’ /d3zual/ or
/dzu:al/

‘incongruent’ /in” kongroant/, pleurisy /” Ploarisi/, ‘influence’ ” infloans/

valuable /” veeljuabl/, vacuum /” vaekjoem/, juguar /” dzeegjual.
The words ‘poor’ moor, poore, boor have alternative forms of pronunciation which

are ‘poor’ /pd:/, Poore */p3:/ moor /md:/, Moore */m2:/, ‘boor’/bJ:/.
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2.13.8.2. Constrast

a) Dialogue : The angry father [@d] versus [19] versus [v®]versus [av] versus
[ov]

Dossou : Our father was to go on tour but the air-farehad gone up.

Dossa : That was possibly why he was furious.

He rarely behaves in that way.

Dossou : Fairenough, but I am sure he sometimes shouts and roars at us.

Dossa : We are not his peers. He only loses temperwhen we become naughty and

careless.

2.13.8.2 Constrast

b) Dialogue : The angry father [@®] versus [1®] versus [O@]versus[av]versus

[2:]versus [o] versus [@0] versus [A] versus [ae] versus [al] versus [el]

Dossou : Our father was to goon a tourbut the air — fare had gone up.

Dossa : That was possibly why he was furious. He rarely behaves in that way.
Dossou : Fair enough but | am sure he sometimes shouts and roars at us.

Dossa : We are not his peers. He only shouts when we become naughty and
careless.

Phonetic transcription of some words

our /ava/

was /wpz/ (strong form), shout / Jaut /
air /eal, fare/fea/ ; roars/ro:z/
go/geu/ ; on /on/, at /eet/ (strong form)
tour /tua/ or /tD:/

had /haed/, gone /gon/, us/As/ (strong form)
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but /bAt/ (strong form) not /not/ ; peers/piaz/
up /AP/ ; that / daet/ (strong form), only /aonli/
possibly *posabli/ ; become/bl” kanm/

why /wal/, furious /” fjoarias/ ; naughty /” no:ti/
rarely /reall/ ; way/wel/ ; careless /kealas/

fare /fea/ ; enough / I'nAf/
1 /al/ ;am [eem] ;

sure / Jua/ or /]2:/ ; sometimes/<samtaim/
To sum up, the diphthongs of English are in three groups : those which end

in [®] (such as 19,e® andwv®), those which end in [1] (such as el, alandd1), and

those which end [0] (such as @vand auv).

In terms of length, the diphthongs of English are similar to the following
long vowels such as i:, 3:, a:,2:andu:. Another important thing to remember
about all the English diphthongs is that the first part is much longer and stronger
than the second part. As the glide happens, the loudness of the sound decreases.
Consequently, the last part of any English diphthongs is shorter and quieter. We
foreign learners/students of English should, therefore, always remember that the
last part of English diphthongs must not be made too strongly.

Let us now move on to the triphthongs of English in order to look into

them.
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2.14 The triphthongs of English

A triphthongis aglide from one vowel to another and then to a third, all
produced rapidly and without interruption. For instance, a careful pronunciation of
the word “hour’ begins with a vowel quality similar to [a:], goes on to a glide
towards the back close rounded area (for which we use the symbol®) then ends
with a mid-central vowel (shwa, ®). We use the symbol /ava/ to represent the
pronunciation of “hour’.

The triphthongs of English can be obtained by adding @ to each of the
closing diphthongs dealt with before. Thus we get :

el +d3=ed;dV+d =3V ;
al+@=a®;av+3= avd;
JI+3 =219
Let us examine these five English triphthongs one by one.
2.14.1 [el9]
The triphthong [el1®] occurs in the following words :
greyer /greid/
player /pleid/
betrayal/bi” treial/
prayer /preia/
conveyor/kan’'veld/
layer /leis/

mayor /meid/or /mea/
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Mayer */meia/

2.14.2 [a19]

The triphthong [@1®] occurs in the following words.
empire / ~empald/diamonds/ ‘daimmandz/
pyres /paioz/fire /faid

tiring /” talerityre /taid/ riot/raist, ire /ai/

aspire/a” spaia/tired /” taiad/, byre /bais/

admires /ad” maiaz/wired/waiad/, buyer /baia/
spire /spaia/drier/draia/, sires/saiaz/

violent /” vaislont/entire /in‘taia/,shire/|ain/
tyrant /” taisront/quiet/kwaiat/, reliable /ri‘laiabl/

society /s9” saiati/liable / ‘laisbl/, trial/traisl/

desirable /di'zaisrabl/liar/laia/, flyer /flain/
pious /pai@s/, iron /aian/
whyatt /waist/

2.14.3 [av9]
The triphthong [aw®] occurs in the following words :
bower/baval/, sour/sauval/, allowable /a7 lavabl/

hour /ava/, shower/[aval,

towered/tavad/, nowadays/ ‘navadeiz/

tower /tava/, towel /taval/, dowry/” davari/
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flower /flava/,power/pava/, coward/kavad/
devour /di‘vaua/, empower/im‘'pava/

2.14.4 The triphthong [J19]

The triphthong [ 219] occurs in the following words :
royal /roigl/, loyal /Io1l/ , buoyancy/‘boiansi/
employer /impbia/ , boyar /‘boia/
lawyer /I>19/, buoyant / ‘boiant/

2.14.5 The triphthong [9vd]
The triphthong [@U®] occurs in the following words :
grower grauva,mower /mava/
lower /19ua/, sower/saval/, rower/raua/
sower /saua/ , rowan / ‘ravan/ or rowan/ ‘ravan/, thrower / ‘orava/
narrower/ ‘naerava/, shower / Java/(someone who shows)orshower (fall of rain)
/ Java /
goer / “gava /, follower / > folava /

Noah /«“nawva/ yellower / ‘jelava /

I can reach a partial conclusion from the study of the English triphthongs by
saying that they seem to be the most complex English sounds of the vowel type.
They can be rather difficult to pronounce, and very difficult to recognise since in
any English triphthong there is a glide from one vowel to another and to a third, all
produced rapidly and without interruption.

Apart from the simple vowel sounds, the diphthongs and triphthongs, there
are other English sounds called consonants which also deserve our attention during
this project work.
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3.1 DEFINITIONS
Accordingto LONGMAN DICTIONARY OF ENGLISH LANGUAGE
AND CULTURE(new edition), a consonant is “’any of the speech sounds made

by partly or completely stoppingthe flow of air as it goes through the mouth. *’It is
also “ a letter representing a consonant sound “* ; it is ** any of the letters of the
English alphabet except a, e, i, 0, u *’ (pp274).

According to OXFORD ADVANCED LEARNER’S DICTIONARY, a
consonant is “* a speech sound made by completely or partly stopping the flow of
air being breathed out through the mouth. “* It is also ** a letter of the alphabet that
represents a consonant sound, for example “ b’, ‘c’, ‘d’, ‘f’, etc (pp244).

In articulatory phonetics, a consonant is a speech sound that is articulated
with complete or partial closure of the vocal tract. Examples are [P], pronounced
with the lips ; [t], pronounced with the front of the tongue ; [K] pronounced with
the back of the tongue ; [h], pronounced in the throat ; [f] and [S], pronounced by
forcing air through a narrow channel (fricatives) ; [m] and [n], which have air
flowing through the nose (nasals). Constrasting with consonants are vowels.

Since the number of possible sounds in all of the world’s languages is much
greater than the number of letters in any one alphabet, linguists have devised
systems such as the International Phonetic Alphabet (IPA) to assign a unique
and unambiguous symbol to each attested consonant. In fact, the English alphabet

has fewer consonant letters than English has consonant sounds.
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Consonant letters in the English alphabet are B, C, D, F, G, H, J, K, L, M,
N, P,Q, R, S, T, V, X, Z, and usually Wand Y, the letter Y stands for the
consonant [j] in“’yoke’’,the vowel [I]in > myth *” and the vowel [I] in “’funny*’,
and “’yummy *’ for both consonant and vowel, for example.

There are 21 letters that are consonants whereas English has mainly 24,

consonant sounds namely[b], [d], [©]1, [d3] ; [f], [9]; [h], O], [K]; [1] ;
[m]. [n], [, [P, []. [S], [I1, [t], [¢]1, [6], [V1, [W1, [Z], [3]-

Let us at present examine these English consonant sounds by describing
them briefly, by giving examples, by contrasting them with some other consonant
sounds and by taking into account some confusions made by some Nigerians, and
which have already started affecting the pronunciation of some English learners
/students and even some English teachers in Benin.

These 24 consonantal phonemes are classified in Table 2 below.

MANNER OF ARTICULATION

o Plosive | Affricate | Fricative | Nasal | Approximant
O | Bilabial P,b m (W)

2 | Labiodental f,v

5 | Dental 0,0

E Alveolar t, d S, Z n I

55 Post -alveolar r

~ | Palato-alveolar t/, d3 I3

8 Palatal i

O | Velar

= | Glottal h

TABLE 2 : THE DISTINCTIVE CONSONANTS OF ENGLISH
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3.2 Friction Consonants

There are nine phonemes whose main sounds all have friction as their
important feature. They are /f, v, 8, 8,S Z, |, 3, h/. For all of them the lungs push

air through a narrow opening where it causes friction of various kinds. Let us look

into these fricative consonants in twos.

3.2.1 [f]and [V]
3.2.1.1 Brief description

To pronounce [f] sound, we press the lower lip firmly against the upper front
teethbefore expelling the air. This sound is not voiced.

To pronounce the [V] sound we also press the lower lip against the upper
front teeth before expelling the air. The [\V] sound is voiced.

The difference between [f] and [V] is mainly one of the strength : [f] is a
strong consonant, [V]is a weak one.[f] is rather longer than [V].

So [f] is a strong, voiceless, long consonant whereas [V] is a weak, voiced,
short consonant.

It is said that some Nigerians find it difficult to distinguish between [f] and
[V]. Pairs of the words that easily get confused as a result, both in speech and

writing, are safe/ save and believe / belief.

3.2.2.2 Comparison

leaf /li:f/ leave/li:v/ life /laif/ live (adjective) /laiv/
half /ha:f/ halve/ha:v/ strife/straif/ strive/straiv

calf /ka:f/ carve /ka:v/ | Ralph */reif / rave /reiv/
proof /pru:f/ prove /pru:v/ | waif /welf/ wave/weiv/
surf/s3:f serve/s3:v/ safe /seif/ save/ sev
belief/br'li:f/ believe bi'li:v/ | relief /ri” li:f/ relieve /r1” li:v/
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stiff /stif/ sieve /siv/

cliff / khif/ live (v) /liv/
sniff /snif/ give /giv/
R.A.F/raef/ have /haev/

off /of/ of /ov/

rough /raf/ dove /dav/

bluff /bIaf/ love /Inv/

fluff /FINF/ glove /glav/

For both [f] and [v] the speech organs are in the position shown in Figure 13

Figure n°13 showing the position of the speech organs in the production of [f] and [v].

Source: J.D.O’ Connor. (1980). Better English Pronunciation (Low-Price edition). Cambridge
University Press. Page 33.

Dialogue : What is your favourite way of travelling ? ([f] versus [V] sounds)
Toni : What is your favourite way of travelling ?

Momo : By train, definitely !

Toni : I like travelling by train, too.

Momo : Yes, you have a good view of everything.

Toni : A good few of what ?
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Momo : No, no ! View, not few !
Toni : Sorry ! | very often confuse F and V sounds.
PHONETIC TRANSCRIPTION Of THE DIALOGUE

Dialogue : /Wopt 1z j>: 'felvaritWelov 'treevalin/
*/tovni// wot 1z o : 'fel varit Welov 'treevalin/
*/mavmau//baitrein/ 'definithi/

*/tovni/failaik "traevaligbal trein tu:/
*/maumau// jes ju: haev el gud Vju:pv

‘evnelry,
*/taoni// agod fju: ov wot/
*/mavmau// novl/l navy vju: not fju:/

*/tooni// sori /] al ver’'oftan kan'fju: z [f] and [v] Saohdz/
3.2.1.3 Another comparison

[f] fowl /favls few /fju:s surface /s3:fis/
[v] vowel /vaual/view /vju:/ service /s3:vis/

[f] laughter / ‘la:fta/ wife’s /walfs/

[v] larva Fla:va/ wives /waivz/

Comment

Since some Nigerians find it difficult to distinguish between [f] and [v], it is
of vital importance that we Beninese learners /students of English do our best to
master not only these different consonant sounds but also other English consonant

sounds in order to avoid being misled. Let us at the moment move on to deal with

some of the most common English words which contain [f ] and [V].
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3.2.1.4.Examples
3.2.1.4.1- Some of the most common English words which contain [f] are:

family, far, for, father, feel, few, fried, first, foe, four, five, from, friend, front,
before, after, afraid, different, difficult, left, office perfect, prefer, suffer, awful,
after, often, half, off, knife, life, laugh, self, wife, safe, cough, safe, rough, stuff.

3.2.1.4.2- Some of the most common English words which contain [v] are:
very, valve,visit, voice, value, violent, vast, van, view, ever, never, over, river,

seven, several, travel, even, every, heavy, live, of, give, love, move, prove, receive,
believe, save, serve, twelve, wave, five, have.

Here are some of the words which contain [f] and [V] sounds which are
commonly mispronounced mainly because of the ignorance of the knowledge of
English phonetics :

[f] fast /fa:st/  few /fju:/ feel /fi:l/

[v] vast /va:st/ view /vju:/ veal /vi:l/

[f] fear /fia/ foal /faul/file /fail/

[v] veer Ivia/ vole /vaul/vile/vail/

[f] ferry / ‘feri / fat /[feet/ fan /faen/

[v] very / ‘veri [ vat /veet/ van /veen/

[f] fail /fell/ defied /di'faid/ safe /self/

[v] veil /vell/ divide di‘'vaid/ save /seiv/
very fast /veri fa:st/ fine furs /fain f3:z/
very vast /veri va:st/ fine verse /fain v3:s/
four fans /f2: feenz/ a good few /agudfju:/
four vans /f2: veenz/ a good view /agud vju:/

| feel fine /aifi:l fain/

| feel vile /aifi:l vail/
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3.3.[ 0] and [9]
[0] and [O] are also friction sounds, [0] is strong and[d] is weak.

Both have the position of the speech organs shown below.

“ononetic dagram ot o/ il Bl [0/ Mhin e
Figure n°14/A Figure n°14/B

showing the position of the speech organs in the production of [0] and [8].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 2. page 110

3.3.1 Brief description

While making both consonant sounds, the soft palate is raised so that all the
breath is forced to go through the mouth. Secondly, the tip of the tongue is close to
the upper front teeth : this is the narrowing where the friction is made. Thirdly, the
noise made by the friction for [0] and [O] is not very great, much less than for [S]
and [Z]. [0] is stronger and longer and always voiceless whereas [3] is weaker,
shorter and voiced.

To pronounce [0], we fix the tip of our tongue between the front teeth and
breathe out through the mouth.
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To pronounce [d],we fixthe tip of our tongue between the front teeth and

breathe out through the mouth with a little noise.

3.3.2 Examples of some of the most common English words which contain [0]
and [d].

3.3.2.1 Some of the most common English words which contain [0] are : thank
thick, thin, thing, thirsty, thousand, three, through, throw, Thursday, thought,
thirty, healthy, wealthy, something, anything, both, bath, breath, cloth, earth,
fourth, health, wealth, month, north, south, path, worth, theme, birth, ethics,
athlete, pith, thought, think, theory, forth, birthday, mouth, growth, moth, myth,

wrath, death, author, path, truth, thermometer.

3.3.2.2Some of the most common English words which contain [d] are :

the, this, these, those, there, their, they, them, though, than, other, mother, father,
brother, either, further, clothes, leather, together, weather, whether, breathe, with,
smooth, gather, worthy.

3.3.3 Comparison

1°) [6] thigh/ 6ai/ ether / ‘i:6a/ wreaths /'ri:0s/
[O] thy/ 6ai/ breather / ‘bri:03/ wreathes /'ri:0z/

[0] teeth /ti:0/ breath /bree/
[O] teethe/ti:&/ breathe /bri: o/

2°) [0] thought /62:t/ ; three /ori:/ oath /206/
[f] fought /fo:t/ ; free /fri:/ oaf /auf/

[t] taught/to:t/ ; tree/tri:/ ; oat /out/

3°) [@] thine /daiIn/ ; either /a183/ ; breathe/bri: o/
[d] dine /dain] eider /alda/ breed /bri:d/
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[O] then /den/ than daen/ bathe /be1d/
[d] den /den/ dan /deen/ bade/beid/
[0] both /bawe/ ; faith /fe10/ death /deo/ forth /f2:6/

[t] boat /baut/ ; fate /feit/ ; debt /det/ ; fort /fo:t/
Comment

Most Nigerians confuse [0] with[t]. As a result, they mispronounce the
following words in the same way : boat/both, forth/fort/ fourth,thought/taught,
faith/fate,death/debt. Likewise, they confuse [O] with[d]. Consequently, they
mispronounce the following words : dine/thine ;breed/breathe ;
then/den/bathe/bade/ ; than/dan/ ;either /eider/.

So, in the sentence like the one below pronounced by most Nigerians (The
fisherman threw the net into the river) we can have some of the confusions while
listening to them. The phonetic transcription of what we hear is this :

/*di f1'Ja: maen tru:di net intu: diriva:/

Instead of : / &a'fifomon 6ru: &9 net Intada'riva/

It is not uncommon to hear this pronunciation from some Beninese learners
of English and even from some Beninese secondary school English teachers who
are used to sojourning many days in Nigeria before coming back to Benin.

As Beninese learners / students of English we need to be cautious about this

way of pronouncing English words in order not to be misled by this.

3.4.[S]and [Z]

3.4.1 Description

[S] is a strong friction sound and [Z] is a weak one. Firstly, the soft palate is raised
so that all the breath is forced to go through the mouth.

Secondly, the tip and blade of the tongue are very close to the alveolar ridge.
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There is a very considerable narrowing at this point, notnear the teeth and
not near the hard palate. Thirdly, the teeth are very close together.

Fourthly, the friction for these sounds, especially for [S], is much greater
than for /f, v, 8and O).
[S] is longer and always voiceless, the weak one, [Z] is quite short, and is voiced.
To pronounce [S], we place the tip of the tongue behind the upper teeth by
forcing the air through the mouth without vibrating the vocal cord whereas to
pronounce [Z] we attach the tip of the tongue behind the upper teeth by forcing the
air through the mouth while vibrating the vocal cord. We pronounce [S] if the letter

*?S*” occurs after such final consonants as “’p*” “’t*” “’k*” whereas we pronounce

[Z] if the letter ’S*” occurs after such final consonants as “’b*” “’d‘” “’g*” “’n“’

(%) (%)

m*’; “’1I*” or if it occurs in the middle of a word between two vowels, or it is
immediately followed by a voiced sound as in “husband’ ‘hazband/.

The position of the speech organs for these sounds is shown in Figure

Consonants /s / and /z/

/] sip /z/ zip
Figure n°15 showing the position of the speech organs in the production of [s] and [z].

Source: Elisie A. Ogbona et al. (1999). Intensive English for senior Secondary Schools. (second
edition). book 1. page 49.

3.4.2 Some of the very many common words containing [S] and [Z].

3.4.2.1 Some of the very many words containing [S] are :
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same, sing, sit, Saturday, Sunday, save, see, say, second, seem, self, send, six,
seven, side, since, sleep, slow, small, so, son, sister, soon, start, stop, still, against,
almost, beside, least, lost, loss, last, listen, message, mister, Mrs, use(noun), face,
miss, across, advice, case, eats, takes, pass, less-ness, nice, piece, price, yes, mice,

lice, rice, niece, perhaps, cats...

3.4.2.2 Some of the very many words containing [Z] are :
noisy, busy, reason, easy, lazy, losing, as, his, hers, cause, use (verb), has, is, lose,

was, days, dogs, does, moves, noise, please.

3.4.3 Comparison

1) [S] looser ['lu:sa/ sink /sigk / sue /su:/
[Z] loser /'lu:za/ zinc/zink/ zoolzu:/
[S] lacy /'leisi/ coarser /'ko:sa/ seal /si:l/

[Z] lazy /'leizi/ causer /ko:zo/  zeal /zi:l/

[S] fussy/‘fasi/ buses /bAaziz/ race /reis/

[Z] fuzzy/'tAzIl buzzes /baziz/ raise /reiz/

[S] place /pleis/ niece /ni:s/ price /prais/

[Z] plays /pleiz/ knees /ni:z/ prize/praiz/
[S]loose /lu:s/ hearse /h3:S/ bus /bas/ hiss /his/
[Z] lose /lu:z/ hers//h3:z/ buzz /baz/ his /hiz/
[S] ass /aes/ ceases /'si:siz/ once / wAns/

[Z] as /aez/seizes /'si:ziz/ ones | wanz/

2°) Dialogue : The news of Sue’s success[S] versus[Z]
Sarah : Have you heard the news of Sue’ssuccess ?

Zita : Yes. | was amazed. She passed all her exams with flying colours !
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Sarah : So, she won the first prize too.

Zita : Do, you mean the price of her new dress ?

Sarah : No! No! That is the Suzuki car given to her by the education minister as a
reward for her assiduity

Zita : Oh ! | have guessed your thoughts.

PHONEMIC TRANSCRIPTION OF THE DIALOGUE

Sarah : /haev ju:h3:dd9 nju:z pv *Sju:z sak'ses/

Zita : / jes/ar woz o'meizd/[i: pa:st 2:lhs:ig'zeemz widflainkaloz/

Sarah : /sau/ [i: wanaa f3:st praiz tu:/

Zita : /duzju: mi:n 89 prais bnvh3: nju: dres/

Sarah :/nav/nav/deet 1z 3o So“zu:ki ka: givn tu: h3:baidizedzvkelfon
ministoaezar “wo:d fo: h3:aesi “dju:ati/

Zita : /ou//aiheev gest jo: 02:ts/

3.5 [J] and [3]

3.5.1 Description

[I] is a strong friction sound and [3] is a weak one. Firstly, the soft palate is raised
so that all breath is forced to go through the mouth. Secondly, there is a narrowing
between the tip of the tongue and the back of the alveolar ridge.

Thirdly, the front of the tongue is higher than for [S] and [Z]. Fourthly, the
lips are very slightly rounded. [3] does not occur at the beginning of English words
but [J] quite frequently does.

To pronounce[[], we place the tip of the tongue on the teeth ridge while
forcing the air through the mouth but without vibrating the vocal cord. []] is a

voiceless consonant sound.
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To pronounce [3], we place the tip of the tongue on the teeth ridge while
forcing the air through the mouth and by vibrating the vocal cord.

The position of the speech organs for these sounds is shown in Figurel6.

Consonants /J/ and /3/

. /3/ measure
/f/ ensure I3

Figure n°16 showing the position of the speech organs in the production of [[] and [3].

Source: Elisie A. Ogbona et al. (1999). Intensive English for senior Secondary Schools. (second
edition). book 1. page 66.

3.5.2 Some of the conmonest words containing [J] and [3]

3.5.2.1 Some of the conmonest words containing [[] are :

shape, she,ship, sharp,shop,shall, should, shut, shout, show, shown,shoulder, shoes,
shoot, shine, shore, sure, anxious, ashamed, machine, patient,position, station,
motion, nation, ocean, Asia, mention,pressure, precious, bush, crash, crush,fish,
flesh,foolish,fresh,greenish,(etc),punish,push,rush,selfish,wash,wish,dish,ancient,s

pecial,chauffeur,mission,ship,shine.

3.5.2 Some of the conmonest words containing [3] are :

measure, pleasure,
usual,division,television,revision,collision,invasion,vision,inclusion,illusion,provis
ion,explosion,leisure,garage,barrage,rouge,beige,cohesion,decision, measure,evasio

n.
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3.5.3 Comparison

1°) [fruche /ru:j/ fission / “filn/ pressure /  prefa/
[3]rouge /ru:3/ vision /“vizn/ pleasure / “ plezo/
2°) [S]sow /souv/ lease /li:s/ person / “p3:sn/
[]] show /Jaw/leash /li: J/ persian /“ p3:fn/
3°) [Z] composer /kam “ pavzal Caesar / “ si:zal bays /beiz/

[3] composure / kam “ pau3a/ seisure / “si:zo/ beige / beiz/

3.6 [h]
3.6.1The production of [h] sound.

First of all, the [h] sound occurs only before a vowel. It is produced by
expelling air from the mouth (not from the throat).The [h] sound is therefore not
voiced.

The [h] sound is spelled with the letter h. However ; it can also be slept with
a wh in words such as who, whom, whose, and whole.

The letter h is silent in the following words : hour, heiress, heir, honour,
honest, and honourable ; and also in the question words such as what, when,
where, which, and why.
3.6.2Some of the conmonest words containing [h] are :
half, hand, hat, head, high, history, hit, hot, hold, hole, home, hope, horse,
house,how, hundred, husband, behind, beforehand, household, anyhow,
greenhouse, manhole, inhale, rehearse, coherent, heat, harm, heel, heal, hill, hedge,
hear, hall, he, she.

3.6.3 Comparison
[h] harm /ha:m/ heat /hi:t/ hall /ho:l/

arm/a:m/  eat/i:t/ all />:1/
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[h] hedge /hed3/ hair /hea/ hill /hil/
edge /edz/ air /eal ill hl/
[h] hear /hia/ heart /ha:t/ halter /< ho:lta/

ear /ia/ art/a:t/ alter //“>:lta/

[h] hurl /h3:l/ hake /heik/ heel /hi:l/

earl /3:1/ ache /eik/ eel /i:l/

Comment
It is said that some Nigerians especially Yoruba people ‘drop’ the [h]

because this sound is very rare in yoruba. As a result they pronounce the words
‘hear’ and ‘ear’ in the same way (/19/) instead of (hear/hid/ ) and (ear/1d/).So

caution is needed here too.

3.7. Stop consonants

In stop consonants the breath is completely stopped at some point in the
mouth, by the lips or tongue - tip of tongue - back, and then released with aslight
explosion. There are four pairs of phonemes containing stops ([ P,b], [t,d],

[ K, g] and [t], d3]), and like the friction consonants one of each pair is strong and
the other weak.

3.1.7. [P] and [b]

3.7.1.1. Description

[P] is a strong stop consonant whereas[b] is a weak one.

First of all, the lips are close firmly and the soft palate is raised so that the
breath cannot get out of either the nose or the mouth but is trapped for a short time.
Secondly, when the lips are opened suddenly the breath rushes out with a slight

explosion or popping noise.
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Before the lips are opened, the rest of the mouth takes up the position for the
following sound, a vowel position if a vowel follows, as in pool/pu:l / or a
consonant position if a consonant follows, as in play /plei/

To make the [P] sound, we press our lips close together and suddenly open
them while letting the air out forcefully. We make this sound from our mouth not
from our throat as if we wanted to blow out a candle.

When we make the [b] sound, we also press our lips together gently, and
then we gently open them, while letting the air out.

We make the [b] sound from our throat,and not from our mouth.

The position of the speech organs for these sounds is shown in Figure 17.

Figure 17 showing the position of the speech organs in the production of [P] and [b].

Source: J.D.O’Connor. (1980). Better English Pronunciation (Low-Price edition). Cambridge
University Press. Page 52.

3.7.1.2 Some of the commonest words containing [P] and [b].

3.7.1.2.1. Some of the commonest words containing [P] are :

page, pair, paper, pardon, part, pass, pay, people, perhaps, piece, place, plate, play,
please, play, please, plenty, poor, possible, post, pound, pretty, price, pull, push,
put, appear, April, poor, possible, company, complain, complete, copy, expect,
happen, happy, important, Open, sleep, cheap, patient, position, pressure, precious,
push, punish, push, special, ship (etc....)
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3.7.1.2. Some of the commonest words containing

[b] are: back, bad, bath, be, beautiful, because, become, bed, before, begin,
behind, believe, belong, below, besides, best, between, big, black, blue, both, boy,
break, breakfast, bring, but, busy, by, brown, able, about, above, September (etc..),
February, habit, harbour, husband, neighbour, number, obey, possible, probable,
public, remember, table, job, rub, rob, club, slab, grab, robe.

3.7.1.3 Comparison
1°) [P] peak /pi:k/ pit /pit/ pack /peek/ park pa:k/
[b] beak /bi:k/bit / bit/ back /baek/ bark /ba:k/
[P] Port /p>:t/ pul /pol/ pride /praid/ plays /pleiz/
[b] bouht/b>:t/ bull /bwl/ bride / braid/blaze /bleiz/
[P] supper /“sapal repel /< nipel/ rip /rip/ wrap /reep/
[b] rubber /“raba/ rebel (verb/ri*bel/ rib /nb/ grab /greep/
[P] cap/kaep/rope /roup/ tripe/traip/ tap /teep/
[b] cab/keeb/robe /ravb/tribe/traib/ tab /teeb/

2°) [P] pill /pil/ - rapid /“reepid / pulp /pAlp/
[b] bill / bil/ rabid /“reebid/ bulb /bAlb/
[P] mopped /mopt/ simple /“simpl/ played /pleid/
[b] mobbed /mobd/ symbol /“simbl/ blade /bleid/
[P] prayed /preid/ open /“avpan/
[b] braid /breid/  Holborn */“hovban/
[P] pan /paen/pen /pen/ pet /pet/ mop /mop/
[b] ban /baen/Ben*/ben/ bet /bet/ mob /mob/
[P] pop /pop/ pelt /pelt/ plot /plot/
[b] bob /bob/ belt /belt/ blot /blot/
[P] poll /pavl/push /po)/ post /pavst/
[b] boll /bawl/ bush /bo]/ boast /bavst/
[P] peach /pi:t]/ dapple /“deepl/plead /pli:d/ pray /prel/
[b] beach /bi:t]/ dabble /< deebl/bleed /bli:d/ bray /brel/

Notes
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* [P] - voiceless (regularly spelt with “p’ but note “hiccough’ /*hikap /. Note also
silent p in ‘pneumonia’ /nju:movnia/ ‘psalm’ /sa:m/ptarmigan /‘ta:migan/,
‘receipt’ /rrsi:t/, ‘cupboard’/‘’kabad/ , “psychology’ /sai‘koladzl/ etc..)

*[b] voiced (regularly spelt with ‘b’ but note silent *b’in “limb” /im/, ‘thumb’
/onm/;* comb’/keom/, ‘tomb’/tu:m/, ‘dumb’/damy,*climb’ /klaim/, etc.., and “‘debt’

/det /, ‘subtle’ /satl/ , “‘doubt /davt/).
34.7.2 Alveolear Plosives [t, d]

3.7.2.1 Description
First of all, [t] is astrongstop consonant and [d] is a weak one. The tip of the

tongue (not the blade) is firmly against the middle of the alveolar ridge, not too
near the teeth and not near the hard palate. Secondly, the soft palate is raised, so
the breath cannot escape through either the nose or the mouth, but is trapped for a
short time.

Thirdly, the sides of the tongues are firmly against the sides of the palate so
that the breath cannot pass over the sides of the tongue.

Fourthly, when the tongue tip is lowered suddenly from the teeth ridge the
breath rushes out with a slight explosion or popping noise.

To pronounce [d], we block the air stream with the tip of the tongue behind
the upper teeth ridge while releasing the obstructed air at once with the vibration of
the vocal cord.

To pronounce [t], we also block the air stream with the tip of the tongue
behind the upper teeth ridge while releasing the obstructed air at once without the
vibration of the vocal cord.

The position of the organs of speech for these stop consonants is shown

below in Figure 18.
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Figure 18 showing the position of the speech organs in the production of [t] and [d].

Source: (Idem). page 56

3.7.2.2.5ome of the many common words containing [t] and [d].

3.7.2.2. 1 Some of the many common words containing [t]are :

table, take,tell, ten, time, to, today, together, too, top, towards, town, Tuesday, turn,
twelve, two, talk, taste,after, better,between, city, dirty,hotel,into,
matter,notice,boat, but, coat, eat,eight,fat, flat, gate,great, hot, it,let, lot, not, ought,
might, put, what, particular, protect, quarter, Saturday, water, writer, about, at,
beat, bite, notice.

Note

[t] - voicelss (regularly seplt t, tt, sometimes with th, e, g, ‘“Thames’ */teimz/,
“Thomas’*/“tomos/ ; also

-ed in verbal past tenses and participles after voiceless consonants other than [t] e,
g, ‘jumped’ /dzampt/,‘looked’/ lokt/,‘laughed’ /la:ft ‘guessed’/ gest/ , ‘placed’
Ipleist / , “pushed’ /put/ ‘stopped’ /stopt/, ‘watched’ /wotft/ , ‘punished’ /‘panit/
‘missed’ /mist ‘kicked’ /kikt/.

tis silent in “castle’ /*ka:sl/, Christmas / *krismas/ , listen /‘lisn/ etc...)
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4.7.2.2.2. Some of the many common words containing [d] are :
day, dead, dear, December, decide, depend, different, difficult, do, dinner, dog,

door, down, during, date,already, Monday, (etc), holiday, idea, lady, ladder,
medecine, body, ready, shoulder,study, today, under, add, afraid, bad, hard, sad,
bed, bird, could, would, end, friend, good, had, head, old, read, side, dry.
Note :

Let us also notice the past tense of verbs ending in a vowel, a voiced
consonant, and [t], e.g:*owed’ /oud/ ‘failed’ /feild/, ‘started’ /sta:tid/ ‘decided’

/i “saidid, ‘omitted” /ov'mitid/ ,“permitted’ /p3:'mitid/ “arrived’ /o'raivd/

‘begged’ /begd/ ‘loved’ /Ianvd/, ‘robbed’ /robd/

Comparison

1°)

[t] two /tu:/ ten /ten/ torn /to:n/ tie /tai/

[d] do /du:/ den /den/ dawn /d>:n/ die /dai/
[t] ton /tAn/ town /taon/ tune /tju:n/ twin /twin/

[d] done /dAn/

down /daon/

dune /dju:n/

dwindle /*dwindl/

[t] writer /‘raito/ latter /” leeta/ | wetting /wetiry/

[d] rider /‘raida/ ladder / *leeda/ | wedding /wediry/

[t] water /'wo:to/ whitish/”wartl/ | putting/potin/

widish/” waidif/

[d] warder /‘w>:da/ pudding/” pudin

2°)

[t] riding /raidin/ breeding /bri:diy/ | l0ading | /<loudin/ | latter /< leeto/

[8] writhing /raisiy/ | breathing /brizaip/ | loathing | /<loueiy/ | lather
/“leedol

[t] bet /bet/ heart /ha:t/ late/leit/ | sight/sait/ | set /set/

[d] bed /bed/ hard /ha:d/ laid/leid/ | side/said/ | said /sed/

[t] brought/bra:t/

[d] broad / bra:d/

3°)

Réalisé et présenté par ADOUN-DOUN K. Ayélegue Page 66



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’

BOOKS
[d] breed /bri:d/ ride /raid/ side /said/

[O] breathe / bri.a/ writhe /rais/ scythe /saia/

4°)

[t] built /bilt/ hit /hit/ mottle /motl | written / ‘ritn/
[d] build / bild/ hid /id/ model /modl | ridden / ‘ndn/
[t] tip/ tip/ sat /saet/ mat/ meet/ | bat/beet/

[d] dip/ dip/ sad /seed/ mad/ meed/ | bad/baed/

5) Dialogue : Mother and son ([t]Jversus [d] versus [0] versus [8])
Mother : Thankyou for the tank you bought for me.

Son : | noticed you had nothing to, store water in.

Mother : | had a tin butthat thin boy broke It open.

Son : That must be why Dotou fought with him the fourthtime yesterday.
Mother : They fight everyday over one thing or another.

Phonemic transcriptin of the dialogue above

Dialogue : /‘maaa and sAn/

Mother : /8zenkjo fo doteenkjo bo:t fomi:/

Son :/ai“ navtistjs had‘noodintastd: ‘wo:tarin/

Mother : /al hod o tin bot 82et 01 bolbrovkit 'auvpn/

Son : /azet moast bl wai*doutu: fa:t wis him 80'2:0 taim ‘jestoder/

Mother : /se fait ‘evrider’ovve WAn 01d:ro“nade 7
Comment

Most Nigerians and some Beninese English learners/ students and even
some Beninese English secondary school teachers mispronounce the ending ed of
the past tense of regular verbs. That is the reason why caution is needed here too

in order not to be misled
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3.7.3.Velar Plosives [k, g]
3.7.3.1Description

To begin with,[K] is a voiceless stop consonant whereas [g] is a voiced one.

The back of the tongue is in firm contact with the soft palate, and the soft
palate is raised, so that the breath is trapped for a short time.

Secondly, when the tongue is lowered suddenly from the soft palate, the
breath rushes out of the mouth with a slight explosion or popping noise.

In other words, when we make the [k] sound, we place the back of our
tongue against the back of our mouth. Then we suddenly let the air out forcefully.
We make this sound from our mouth, not from our throat.

To make the [g] sound we almost do it in the same way, as the [k] sound, but we
make it from our throat, not from our mouth.

The position of the speech organs for these sounds is shown in Figurel9

below.

Figure 19 showing the position of the speech organs in the production of [k] and [g].

Source: (Idem). page 62.

3.7.3.2. Some of the commonest words containing [K] and [g].
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3.7.3.2.1 Some of the commonest words containing [K] are :

call,can, car, carry,case,catch,cause,kind, kitchen, kill coal, coat,cold, come,
cook,corner, count, breakfast, excuse, pocket, second, walking,local,ask, back,
black, book, break,dark, drink, lake, like,lock, make, mistake, music, neck,o’clock,
quick,take, weak,secret.

3.7.3.2.1 Some of the commonest words containing[g] are :

game, garden,gate,get,girl, glass, go,good, grass,great, grey, ground, grow,
guess,gun, again, against, ago, agree, angry,Augustexact, exam, forget,
language,regular, together, longer, bigger, tiger, begin, bag, beg, big, dog,fog,
leg,rug,plug, flag, drug.

3.7.3.3Comparison

1°)

[K] cap /keep/ coat/kovt/ clue /klu:/ decree /di“kri:/
[g] /geep/ goat/govt/ glue /glu:/ degree /di“gri:/
[K] stacker/‘staeka/ | lacked/laekt/

bicker/” bika/

[0] stagger/‘steega/ | lagged/leegd/

bigger/” biga/

[K] ankle /eenkl/ | hackle/ “heekl/ pick /pik/

[g] angle/ senygl/ | haggle “heegl/ | pig /pig/

[K] back /baek/ | duck/dak/ crate /kreit/
[g] bag /beeg/ | dug /dag/ great /greit/
2°)

[K] cave /keiv/ card /ka:d/ curl /ks:l/ could /kod/
[g] gave /gev/ guard /ga:d/ girl /g3:1/ good /gud/
[K] cap /keep/ coal 7 kevl/ class /kla:s/ crow / krav/
[0] gap /geeprgoal /gavl/ glass/gla:s/ grow/grav/
[K] licking /likig/ lacking /leekin/weaker /wi:ko/
[0] digging /digin / lagging /leeginy /eager /i:go/
[K] thicker /Bika/market /ma:kit/ pick /pik/
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[g] bigger /bigoa / target /ta:git/ big /big/
[K] dock /dok/ back /baek/ lack /leek/ lock /Iok/
[g] dog/dog/ bag /beeg/ lag/leeg/ log/Ing/
[K] lake /leik/ broke /bravk/ cane /kein/ skein/skein/
[g] plague /pleig/ rogue /rovg/ gain /gein/ gain/
[K] ruch /rak/ lacked /leekt/ rankle /'reenkl/
[0] rug /rang/lagged /lsegd/ wrangle/'raengl/
[K] crew /kru:/ thicken/ '61kan/

[g] grew /gru:/ organ /'3 gan/

Notes

[K] — Voiceless (speltin k ; ¢, cc, infront of [9u]; [a:], [ee].[al], [2:] ; qu, ch, e.Q:
‘kind’/kaind/ , ‘cake’ /keik/ ; ‘accord’ /o“ko:d/ ‘conquer’ /’konka/

‘stomack’ /stamak/, ‘chemist’ /’kemist/, bouquet /bu’kel/,

gu’/kw/ in ‘quiet’/kwaiot/ ‘quat’/ kwo:t/ ; ‘quite’ /kwait/ etc...

silent ¢ or k in “muscle’ /masal/ *know’/navy,

‘knew’ /nju:/, *knit’ /nit/,"knowledge’ /'nolidz/

‘knock’/nok/,knob /nob/, knag/neeg/,knee/ni:/

‘kneel’ /ni:l/, knight /nait/ but present in ‘knish’ /ka’niJ/

* [g] voiced (regularly seplt g, gg, sometimes gh, gu, e.g: ‘ghost’ /govst/
‘guard’/ga:d/,“dinghy’ /dingi /,

[g] silent in ‘gnaw’ /na:/ gnat /neet/,

‘diphragm’ /’daisfraeem/,‘sign’ /sain/ ‘reign’ /rein/,

‘sight’ /sait/ , “dough’ /dow /, “though’ /690/

‘through’ / 6ru:/, ‘rough’ /raf/ ; rouge /ru:3/).
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2) Dialogues ([K] versus [g])
A : Why did the girls giggle at the back of the class ?

B : Probably because the chemicals began to bubble.
A : How did Garba get by the guards ?
B : He gave them a big bag of gold.

Phonetic transcription of the dialogues

A lwaidid 82 g3:lz ‘gigl ot 82 baekovda kla:s/
B : /praboblibi‘’knz &5 ‘kemikl bi'gzen/ ta'babl/

A: /hav did«~ga:bee get baida ga:dz/

B : /hi: geiv 8ém o big baeg aVv gavld/

3.7.4 Palato — alveolar affricates [t], d3]

3.7.4.1 Description
Firstly, the tongue — tip touches the back part of the alveolar ridge, and the

soft palate is raised so that the breath is trapped for a short time. Secondly, the rest
of the tongue is in the [J,3] position.

Thirdly, the tongue — tip moves away from the alveolar ridge a little way,
and the whole tongue is then in the [/, 3] position, so that a short period of this

friction is heard. The friction of [t/] and [d3] is not so long as for [|] and [3] alone.
[t/] is a voiceless consonant sound whereas [d3] is a voiced one.

The position of the organs of speech for [t/]Jand [d3] is shown in Figure 20

below.
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Figuren®20 showing the position of the speech organs in the production of [t] and [ d3].

Source: (Idem). page 61.

3.7.4.2Some of the commonest words containing [t/land [d3]

3.7.4.2.1 Some of the commonest words containing [t/]are :

Chair, chance, change, cheap, chief, child, choice, choose, church, fortume,
future, kitchen, nature, picture, question, catch, each, March, much, reach, rich,
speech, strech, such, teach, touch, watch, which, children.

3.7.4.2.2_ Some of the commonest words containing [d3].are :

general, gentleman, January, join, joke,journey, joy, judge, July, jump, June, just,
danger, imagine, soldier, subject, object, age, arrange, bridge edge, language,
knowledge, large, manage, village, damage, luggage.

3.7.4.3. Comparison

1°) [t[]chin /tlin/choke /tlovk/ cheer/tfia/

[d3] gin /dzin/joke/ dzovk/jeer/dzia/

[t] chain / tfeiN / choice /tfais/chest/ tfest /

[d3] Jane */dzein/ Joyce */dzois/ jest /dzest /
[t]]riches /nitiz/ fetching /fetiy/ catching /kaetfin/
[d3] ridges /ndziz/ loging /lodzin/

[t[] H /eit]/ fetch /fetj/ watch /wot[/

[d3] age /eid3/edge /ed3/ lodge /lodz/

[t]] nature /‘neitfo/leech /li:ti/ larch /la:t)/

[d3] major /'meidza/ liege/ li:d3/ large /la:d3/
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[t/] a venture /o“ventfa/ perch /pa:t] / lunch /Iant(/
[d3] avenger /o “ vend3o/ purge /p3:d3/ lunge /IAndz/
[t[] cinch/sint]/ beseech/“brsi:tf/
[d3] singe /sind3/ besiege /“brsi:dz/
2°) [] shoe [Ju:] washing /wo]ir/ wish /wif/

[t]] chew tJu:/ watching / wotfin/ witch /wit]/
3°)[3] leisure /'leza/ measure /'mefs /
[d3] ledger / ‘ledza/major /'meidzo/
4°) [I] shop /Jop/ cash /keel/

[t[] chop /top/ catch /kaet)/
5) Dialogues ([t]] versus [d3] versus []]

At school :

Charles : Excuse me, sir.lI’m sorry to disturb you, but it’s an emergency.
Teacher : Charles, what’s wrong ?

Charles : Geofroy has just injured his chin in a match. It could be dangerous.
Teacher : We’d better take him to hospital.

In the hospital

Doctor :How is the patient doing ?

Nurse : I think he’s all right.I’ve put on a clean bandage and | don’t think there are
any germs.

Doctor : Is he in much pain ?

Nurse : Yes, He’s complaining about his jaw.

Doctor : Get the syringe. He needs an injection right away.

PHONETIC TRANSCRIPTION OF THE DIALOGUES

Charles : /ek”skju:z/ mi:/ s3:/ Jaim sorits dist3: bja / bat 1tz on i” m3:dzansi/
Teacher : */tfa:lz/ wotz ron/

Charles:*/* dzefri haez dzast” indzod hiz t/inino meet)//it kodbi” deindzoras/

Réalisé et présenté par ADOUN-DOUN K. Ayélegue Page 73



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’
BOOKS

In the hospital/in” hospitl/

Doctor : /havizaa” perfont/ du:ig/
Nurse : /aifigkhizo:” rait/ faiv potonas kli:n "beaendidz ond ar dount Bink dear”enidz

3mz/
Doctor : /iz hun matf pein/

Nurse : /jes/ /hiz kom” pleinige > bast hi z dz>:/

Doctor : /get &8s si”rindz //hini:dzen in” dzekfon rait o wel/

3.8 Nasal consonants
There are three phonemes in English which are represented by nasal

consonants, [m, n, n] In all nasal consonants the soft palate islowered and at the

same time the mouth passage is blocked at some point, so that all the air is pushed
out of the noise.
3.8.1 Bilabial Nasal [m] and alveolar nasal [n].
3.8.1.1.Description

To begin with, the soft palate is lowered for both [m] and [n]. Secondly, for
[m] the mouth is blocked by closing the two lips, for [n] by pressing the tip of the
tongue against the alveolar ridge,and the sides of the tongue against the sides of the
palate.

Thirdly, both sounds are voiced in English, as they are in other languages
and the voiced air passes out through the nose.

The sound [m]is made with the two lips pressed tightly together so that the
air cannot pass through.It is called a nasal sound because the air is released

through the nose.
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The [n] sound is like the [m] soundbecause itis also a nasal consonant
sound but it differsfrom [m] because it is made when the tongue is placed firmly
on the alveolar ridge while the air passes through the nose.

The position of the speech organs for these sounds is shown in Figure 21

. e

[
{ '
: ,

f

| /m/ A

Figure n°21 showing the position of the speech organs in the production of [m] and [n].

Source : Benson. O. Oluikpe et al. (1999). Intensive English for Junior Secondary Schools.
(second edition). book 2. page 130.

3.8.1.2. Some of the commonest words containing [m] and [n]

3.8.2.2. Some of the commonest words containing [m] are :

make, man, many, marry, matter, may, me, mean, meat, middle, mind, money,
more, month, move, much, must,my, almost, among, common, complete, family,
promise, remember, simple, summer, tomorrow, woman, am, arm, become, come,
farm,form, from, him, home, room, same, seem, some swim, them,time, warm,

welcome.

3.8.2.2 Some of the commonest words containing

[n] are: name, neither,never, next, nice, night, know,knife, knee, no, and,
nine,noise, nose, north, notice, now, number, funny, answer, any, behind,
country, dinner, enough, finish, general, journey, manner, many, penny,

since,undergo, want, winter,again, alone, been,begin, between,can, done, down,
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green, in, join, learn,on,one,rain, run, skin, son, sun, teenager,ten,than,then,

knight, notice.

3.8.3 Practice

1°) [m] him /him/, lamb /leem/,room/ru:m/,
limp /limp/ lamp/leemp/, lump/IAmp/ ,

games /geiz/, hums/ hamz/, hump/hamp/,
complain/kam“plein/ complaint / kam*“pleint/,
lamb /leem/tomb/tu:m/, comb/kaom/ ,

climb /klaim/, mine /main/,

might /mait/, simmer /“simoa/, sum/sam/,
some / sam/, rim /rim/,

[n] night /nait/ sinner / ”sina/ sun /san/, run/ran/

2°) Eurther practice

[m] man /meen/, meat/mi:t/, mat/mzet/

[n] noun/naon/, now/nav/,nurse/n3:s/ none/navn/
[m] match/maet]/, name/neim/, comb/kavm/

[n] knot/not/,knight/nait/, final/” fainl/, pen/pen/,
[m] womb /wu:m/, lamb/ 1zem/,comb/kavmy

[n] nine/nain/, monitor/'monita/,coin/koin/

[m] many/” meni/,summer/> SAma/

[n] any /‘eni/, runner / ‘rana/

[m] hamlet /‘haemlat/, sermon /” s3:man/,rim/nm/

3°) [m] rhythm/‘'nam/,rhythmic / ‘ndmik/

[n] sudden /‘Sadn/, hidden / ‘hidn/, ridden /‘ndn/
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[m] mysticism /‘mistisizm/ ; socialism /‘savflizm/
[n] written /‘ritn/, bitten / *bitn/person /‘p3:sn/

[m] nationalism /‘naejnlizm/ prism/ ‘prizm /,

[n] vision /'vizn/ fashion /‘faefn/ listen /” lisn/,
[m] racism /7 reisizm/,tribalism /traibhizm/
[n] reason /7 ri:zn/, dozen /*dAazn/ cotton / ‘kotn/,

[m] animalism /” eenimizm/
[n] button /‘batn/, poison /‘poizn/ prison /‘prizn/
[m] animism /‘zenimizm/, nepotism /‘nepatizm/

[n] kitten /'kitn/, mutton /‘'matn/, smitten /‘smitn/
[m] colonialism /ka‘lovniahizm/, fantasm /‘faentaezm/

[n] strengthen /strenen/ beaten /‘bi:tn/striven /‘strivn/
[m] fanaticism /fa’neetisizm/

[n] Britain */”britn/ broaden/‘bra:dn/

[m] hybridism /*haibridizm/, symbolism /*simblizm/
[n] stridden /'stridn/, lesson / ‘lesn/, eleven /i'levn/

Notes

* All the words in 3) have alternative ways of trancribing them phonetically
namely /‘rhythm’ /'ngam/, ‘rhythmic’ /‘ndamik/,

‘sudden’ /'sadan/, hidden / ‘hidan/, ridden /*ridan/

‘mysticism’ / ‘mistisizem/, socialism /‘savjolizom/

‘written’ /‘niton/, bitten /> biton/ person /” p3:san/

nationalism / ‘neaefonalizem/ prism /‘prizem/
vision /'vizon/ fashion/‘feefon/, listen /*lisan/
racism /‘reisizom/, tribalism / traibahizom/,

reason /‘ri:zan/, dozen /‘dazan/ cotton /*kptan/
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animalism / ‘eenimalizom/, button /> batan/
poison /‘poizan/, prism /‘prizoam/, animism / ‘senimizom/,
nepotism /‘nepatizom/, kitten /‘kiton/

mutton /‘matan/, smitten /‘smitan/

colonialism /ka’'lavniahizom/, fantasm /‘faeentaezom/
strengthen /strenean/ beaten /‘bi:ton/
striven /‘strivan/,fanaticism /fa’naetisizom/

Britain*/“ briton/ broaden/‘br>:dan/

hybridism /haibridizom/, symbolism /‘'simbalizom/
stridden /‘stridan/, lesson / ‘lesan/, eleven /i‘'levan/

 The [n] sound is silent in the following words : hymn /him/,“column’ /‘kplom/,

‘autumn’ / ‘o:tom/, ‘damn’/deem/,‘condemn’/ken’dem/

3.8.4.Comparison

1°) [m] mow (verb) /mov/, moon /mu:n/, main /mein/

[n] no /nav/noon /nu:n/, name /neim/

[m] me /mi:/, game /geim/ ; seem /si:m/, warm /wa:m/

[n] knee /ni:/, gain /gein/ ; seen /si:n/, warn /wa:n/

[Mm] some /samy ;prism /‘prizm/or/‘prizom/

[n] son /sAn/ ;prison /‘prizn/ or [‘prizon/

2°) [m] maim /meim/ ; simmer /'sima/ ; some /SAm/

[n] name / neim/, sinner /‘sina/ ; son /SAn/

3°) Dialogue : Miguel is asking about his friend Toni from Mr Dossou ( [m]

versus [n] versus [n]).
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Miguel : Good morning, Sir. I’'m looking for your son, Toni.

Mr_Dossou : Good morning, Miguel. My son is doing some work behind the
house.

Miguel : I haven’t seen him this week. It seems he has been very busy.

Mr Dossou : Yes, he has been helping me on the farm because | have a bad knee.
Miguel : I want to remind him of the game this evening. He has a lot to gain
from playing the game.

Mr Dossou : That is, if he finishes the work in time.

Phonetic transcription of the dialoque

Dialogue: */migeliz seskiry o’bact hiz n frend */tooni from‘miste *dousu:/ ([m]
versus [N] versus [1])

Miquel : /god’'mo:nig/ s3:/faim lokiy £2: jo: san *tavni/

Mr Dossou : /gud'ma:nig *mi’gel // maiSAniz ‘du:igSAm

w3:k bi’haind 83 haus/
Miguel : /ar‘haevant si:n him &is wi:k //it simz hi: heez bi:n ‘verrbizi /

Mr Dossou : /jes/ hi: heez bi:n helpigmi :on 89 fa:m bi‘koz aihav o baed ni:/
Miguel : /arwont ta r'maind him avas /geim/ais’ivnin// hi heez alot to /gein/
Mr Dossou : /8zet 1z / 1f hi finifiz 80 W3:k in taim/

3.8.2 Velar Nasal

3.8.2.1 Description

The sound [n] is the third English nasal consonant and the only one likely to cause
trouble, because many languages do not have a consonant formed like [n].

To make this consonant sound, the soft palate is lowered and all the air

passes out through the nose. The mouth is blocked by the back of the tongue

pressed against the soft palate. The velar nasal [f] is voiced.
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In other words, we make the [f] sound, by raising the back of the tongue and

placing it firmly on the back roof of the mouth. The air from the lungs cannot pass

through the mouth and so escapes through the nose when the sound is produced.

The position of the speech organs for [n] is shown figure 22below

d

L

Figuren©®22 showing the position of the speech organs in the production of [f].

Source: (Idem). page 141.

3.8.2.2Some of the commonest words containing [n] are :

anger, anxious, drink, finger, hungry, language, sink, thank, think, among, bring,
ring, during, evening, hang.

- ing, morning, song, sing, kKing, spring, string, strong, thing, wrong, young, rang,
singer, sung, rung, tongue, ankle, uncle, sang, hunger, thing, single, ring, longing,
conquer, hanger, anger, angry, strength, long, monkey, mango, orange, ringing,
monk.

3.8.2.3 Practice
1°) sing /siy/, sang /seen/, song /son/, sung /sary/,
ring /nny/, rang /reen/, wrong /ron/, rung /rary,

2°) singer /sipa/, long ago /lona “ gav/, hang up /heenap/,
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wrong again /rona “gen/or/rory 9 “ gein/, singing /siin/
hanging /haetin/, bringit /brint /
among others / 9 “Man “ A802/ banging /beeryin/

3.8.2.4 Contrast

1°/ [n] sin /sin/, son /saAn/ ran /reen/, sinner /sino/
[n] sing /Siyy/, song /sary rang /reen/, singer /sio/

[n] tons /tanz/, thin /6in/banner/bzena/, gone /gon/
[n] tongues / tarz/, thing /6iy/banger/beerys/, gong /gory/

[n] mountain / ‘maontin/,kin/ Kin/,  ban/ baen/,
[n] mounting / ‘mauntin/,king/ Kiy/, bang/ baen/,

Dialogue : The naughty boy ([n] versus [n])
Letitia : Who did this thinghere ? It must be that thin boy who was here.
Isabelle : Do you meanFonligan ? He ran into the class when the bell rang.
Letitia : That boy knows how to provoke my anger. See what he’s done to my
hanger.
Isabelle : Listen to him singingin the classand you’ll think he’s never committed
a sin.
Letitia : That boy considers himself strong, but I’ll show him I’'m stronger than he
IS.

Phonetic transcription of the dialogue

Dialogue : / 89 “no:tiboi/ ([n] versus [i])

Letitia : /hu: did &1s 61ghid // it mast b1 daet BiNboithu:woz hio/

Isabelle : /du: ju: mi:n «fonligeen// hireen intd 89 kla:s wen 83 bel reen/

Letitia :/8zet bo1 Novz hav to pro'vovk mai“eenga// Si:wot hi z dan to
marhaeno/

Isabelle : /hsn td him sigigin 82 kla:s and jo 161k hi z ‘neve ko’'mitid o sin/
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Letitia : /8eet boikon'sidez him'self strog/ bot ail fow himaim stroggs dzen hiz/

3.9 Lateral approximant consonant][ | ]

3.9.1 Description

The [I] sound is voiced. The soft palate is raised. The tongue — tip and the
sides of the tongue are in firm contact with the alveolar ridge, obstructing the
centre of the mouth. The sides of the remainder of the tongue are not in contact
with the sides of the palate, so that the air can pass between the sides of the tongue
and the palate, round the central obstruction formed by the tip and blade of the

tongue and so out of the mouth.

In other words, the [I] sound is made by placing the tongue firmly on the
teeth ridge as the air escapes through the sides of the mouth. It is produced with

vibration.

The position of the organs of speech for [I] is shown in the figure 23below.

l

Figure n°23 showing the position of the speech organs in the production of [l].

Source: (Idem). page 155
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4.9.2. Some of the commonest words containing [I] are :

lady, land language, last, late, laugh, lead, leave, left, less, let, like, listen, little,
live, long, lot, lack, lose, love, low, allow, along, almost, already, always, sold,
colour, difficult, early, eleven, else, fault, help, o’clock, old, told, self, yellow, able,
all, beautiful, fail, fall, feel, full, girl, meal, mile, parcel, people, possible, real,

school, shall, still, table, tell, until, well, small.

3.9.3 Comparison

1°/

[n] [no/novs | night/nat/ | neighbour /'neiba/

[171 |low /loor | light /lait/ labour / ‘leiba/ need /ni:d/ | nip /nip/

[n] | net/net/ | node /nowd/ | not /not/

_ lip /lip/
[1] |let/let/ |load/lowd/ | lot/lot/ lead /li:d/,

Dialogue : The misssing boots [n] versus [I]

Mr Roger : Can | see you for a minute ?

Mr LEOTO : Ok. What is it ?

Mr _Roger : Did you see any boots behind that low wall when you came inlast

night.
Mr LEOTO : There was no light in that room last night so, | couldn’t see them if

they were there.

Mr Roger : Our neighbour needs the boots. Those boots are good for farmlabour.

PHONETIC TRANSCRIPTION OF THE DIALOGUE

Dialogue : / 33 miSigbu:ts /([n] versus [I])
Mr Roger : /kee n ai si: js fa o’minit/
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Mr LEOTO : /auv‘ker /[l wotiz it/

Mr Roger : /did ju:si: ‘eni bu:ts bi‘haind 8ot low Wo:l wen js keim in la:st nait/

Mr LEOTO : /8ded waz neu lait in datru:msovsal kodnt si:demif 8ed wea dea/

Mr Roger : / ava'neibs ni:dz 83 bu:ts// d3uz bu:tsa: god fo fa:m ‘leiba/
Notes

. The sound[l] is silent in some words such as in the following one : folk
[fouk/,psalm /sa:m/

could /kod/, half/ha:f/, calf /ka:f/
would /wod/, talk /to:k/, chalk /tf>:k/

should /Jod/, walk /w>:k/, palm /pa:m/

calm /ka:m/, balm/ ba:m/, salmon /'sseemon/

. However, it is pronounced in the following words milk /milk/, silk /silk/, build
/onld/, field ffi:ld/ ; film / film/, Kiln/ kiln/ ; fold /fauld/ mould / mawld/

melt /melt/, belt /belt/

malt /mo:It/ salt/so:It/, hulk /halk/, bulk /balk/
3.10 Post — alveolar approximant /r/

3.10.1 Description
The sound [r] is voiced. The soft palate is raised and the nasal resonator is

shut off, the tip of the tongue is held in a position near to, but not touching, the rear
part of the upper teeth ridge ; the back rims of the tongue are touching the rupper
molars ; the central part of the tongue is lowered, with a general contraction of the
tongue.

In other words, to pronounce the sound [r] the tip of the tongue comes near
the upper teeth ridge while the centre of the tongue is lowered with its back rims
touching the upper molars.
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ohonetic diagram of /1 /

Figure n°24showing the position of the speech organs in the production of [r].
Source : (Idem). page 167.

3.10.2Some of the commonest words containing [r] are :

rain, rather, reach, read, real, ready, red, remember, rest, right,road, roof, room,
round, rule, run, write, wrong, wrong, agree, already,arrange, borrow, bread, bring,
cross, direct, dress, drink, every, foreign, from, great, interest, marry, pretty, price,

prize, serious, sorry, terrible, true, try, very, worry, wrath, wreath, dream.

3.10.3 Comparison

1°) [1] light /lait/, low /lsvs/, lead /li:d/, led /led/,
[r] right /rait/, row /rav/, read /ri:d/, red /red/,
[1] lock /lok/ ; bleed /bli:d/, ply /plai/, lack /leek/
[r] rock /rok/ ; breed /bri:d/, pry /prai/, rack /raek/
[1] lag /leeg/, play /plei/, loom /lu:m/ lip /lip/,

[r] rag /reeg/, pray /prei/, room /ru:m/ rip /nip/,
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[1] splay /splei/, laughed /la:ft/, clash /klae]/
[r] spray /sprei/,raft /ra:ft/, crash /kree]/
[1] glow /glew/, bloom /blu:m/ glass /gla:s/
[r] grow /grev/, groom /gru:m/grass /gra:s/
[1] pleasant /‘plezant/,
[r] present (adjective) /‘prezont/,
[1] player /pleio/ ; loyal /1>isl/, flesh /flef/
[r] prayer /preia/ ; royal /roisl/, fresh /frely,
[1] blouse /blavz/, clown /klavn/, lolly /Ioli/,
[r] brouse /bravz/, crown /kravn/, lorry /'lori/,
[1] flight /flait/ leaf /li:f/, light/lait/
[r] bright /brait/ reef /ri:f/, write/rait/
[1] pilot / ‘pailat/, cramp /kraemp/

[r] pirate /‘paiorat/, clamp /kleemp/
[1] blade /bleid/ flee /fli:/, plays /pleiz/
[r] braid / breid/ free /fri:/, praise /preiz/

2°) Dialogue : At the doctor’s ([I] versus [r])

Doctor : Good morning. What can | dofor you ?

Patient : Good morning, doctor. I’m not sleeping very well.
Doctor : | see. Let me ask you a few questions. Do you smoke ?
Patient : No.

Doctor : What about drink ?
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Patient : Not at all.

Doctor : Is there a history of heart disease in your family ?

Patient : Not as far as | know.

Doctor : What about exercise ?

Patient : Well, er, | don’t do enough exercise, really.

Doctor : | see. Well, | suggest that you take more exercise — even just walkingis
good for you.

Patient : | see.

Doctor : And eat plenty of fruit and vegetables.l think you will feel much better.
Patient : Thank you very much.

Doctor : You are welcome.

PHONETIC TRANSCRIPTION OF THE DIALOGUE

Dialogue :/ eet 85 ‘doktaz /([n] versus [I])

Doctor : /gud’'mo:nig/ wot ken aidu: faja/

Patient : /guod’'mo:niny/ 'dokts // aim not sli:pin/ wel/
Doctor : faisi: // let mia:skjos fju: ‘kwestfan// du:jesmavk/
Patient : /nov/

Doctor : /wat o’bact/ drigk/

Patient : /nat ot 2:1/

Doctor : /iz 8ead'histriav ha:t di'zizz in jo “feemili/
Patient : /nat oz fa:r oz ai nov /

Doctor : /wat o’baot ‘ek so sai z/

Patient : wel /3:/ a1 daunt du: mat] ‘eksasaiz risl/
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Doctor : /ai si:// wel/ a1 so’dzest 8ot jo teik moir'ekss s alz -'i: vndzast wo:kiniz

god faja/
Patient : /ai si:/

Doctor : /eend i:t plentiav fru:t send 'vedztobl//aifink jo wil fi:l mat] bets
Patient : /6zerk jo ‘ver matl/

Doctor : /ju: a: ‘welkam/

3.11 Palatal Approximant [j]

3.11.1 Description

The sound [j] is a quick glide from the position [i:] or [I] to any other vowel.
We usually transcribe the word ‘yes’ as /jes/ and the word ‘yet’ as / jet/, ‘yard’
lja:d/, ‘yacht’/ jot/, ‘your’/ja:/, ‘you’/ju:/.

When [j] follows/p, t, k,/ it loses the voice which it usually has, and is made
voiceless, this cause some friction to be heard.

We can have [j] plus the following vowels and diphthongs as in the
following words :
[j+ 1] asinyiddish /jidif/
[j+e]asinyell /jel/
[j+ee] as inyap /jeep/
[j + o] as in yacht/jot/
[j + u]as inyou /ju/ (weak form)
[j+ A]asinyoung /jar/
[j +9]asinfailure /'feiljo/
[ j +i:] as inyeast /ji:st/

[j +u:] as in youth /ju:6/
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[j +a:] as inyard/ja:d/

[ j +2:] as inyawn/ jo:n/
[j+3:]asinyearn/j3n/

[j + el] as inyea /yel/
[j+21]asinYoick/ joik/

[ j +90] as in yeoman / 'jovmoan/
[j+av]asinyowl /jaovl/
[j+19]asinyear /jio/
[j+ed]asin Yare/jes/

[j+va]asinlure /ljuva/or /loa /

It is also possible to have consonant + [j] in the following words :
[b + j] as in beauty /bju:ti/

[k + j] as in cue /Kju:/

[d + j] as in duty/dju:ti/

[f +j] as in few /fju:/

[g + j] as in gules /gju:lz/

[h + j] as in human /‘hju:man/
[l +j] as in lure /ljoa/

[m + j] as inmusic /'mju:zik/
[n +j] as innew /nju:/

[ p +]] as in pure /pjoa/

[s + j] as in sue /sju:/

[t + ] as in tune /tju:n/

[v + ] as in view /vju:/
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4.11.2 Some of the commonest words containing[j]. are :

yard, year, yellow, yes, yesterday, yet, you, young, your, use, usual, useful,
Europe, amuse, beautiful, cure, during, duty, dune, during, educate, excuse, failure,
few, huge, Tuesday, accuse, computer, que, tune, knew, music, new, suit, value,
due, human, humid, hew, pupil, yolk, yield, yaw, yam, yacht, yet, yell, you, young,
yeast, yea, cube, yes, yawn, unity, university, uniform, ewe, European, argue,
onion, familiar, colonial, puce, tubular, cucumber, particular, nephew, phobia,

beauty, purity, stupor, refuse, security, yellow, youth, interview, opinion.

3.12. Labial — Velar Approximant [w]
3.12.1 Description

This consonant consists of a quick glide from the vowel [u:] or [0] to
whatever vowels follow. The lips are rounded quite firmly.
When [w] follows a consonant it is made in the same way, but the lips are rounded
ready for [w] before the previous consonant is finished.So in ‘sweet’ /swi:t/ the
lips gradually become rounded during the [s], and when it ends they are firmly

rounded ready for [w]. This is true for all the following words:

sweet/swi:t/, swim /swim/, sweat /swet/, swear /swea/, dwelling /dwelin/.

When [w] immediately follows [t] or [K] the glide is not voiced, though the lips
are again rounded during the stop consonant as in the following words :

twice /twais/, twenty /twent/, twelve /twelv/, quite/kwait / quick /kwik/,

quiet/kwaiat/ twin/twin/, swell /swel/, queen /kwi:n/,twist /twist/.
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3.12.2 Some of the commonest words containing

[w] are:

one, watch, wet, white, win, we, wait, where wood, wool, which, why, where,
walk, want, warm, wash, water, way, week, well, what, when, will, wish, with,
woman, word, work, always, away, between, quarter, question, quick, quite, quiet,
sweet, twelve, warm, twenty, twice, wine, well, worse, wheel, wall, while, reward,

forward, highway, sweat, dwindle, swim, language, wonderful, wife.

3.12.3 Comparison

[v] vent /vent/, vain /vein/, verse /v3:S/,

[w] went /went/,wane /wein/, worse /w3:S/,
[v] vile /vail/, veered /viad/, vary ['veari/,
[w] while /wail/, weird /wiad/, wary /weari/,
[v] veal /vi:l/, vine /vain/, vail /veil/

[w] wheel /wi:l/, wine /wain/, wail /weil/

Notes

. The [w] sound is silent in the following words: write/rait/,wrong/ron/

two /tu:/, answer/'a:nsa/, sword /s2:d/, new/nju:/, knew /nju:/, few /fju:/,

stew /stju:/, dew/dju:/, written /‘nitn/, who /hu:/, wrack/reek/, wrench /rent)/,
wrangle / ‘reengl/,wrist/ rnist/, whole /havl/, whom /hu:m/, brew /bru:/,

wretch/ret]/, wring /rin/ writhe /raia/,wrinkle/rinkl/, know /nav/, blow /blsw/ low
Nlavl, slow/slau/, grew/gru:/, blew /blu:/, screw /skru:/, drew /dru:/,

threw /oru:/ yellow /'jelas/, wrath /roe/, wrap /raep/, wrest /rest/ wrought/ra:t/ wry

[rall.
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. The sound [w] is usually spelt ‘w’, but also as ‘u’ after ‘q’ and in some other
words.

. The word “choir’ is pronounced as if written “quire’ /kwala/.

CHAPTER 1V: CONSONANT
SEQUENCES/CLUSTERS

In chapter three | saw how single consonants are made, but there are many
cases where two or three or four or even more consonants follow one after the
other. Some examples are : scheme /ski:m/, cream /kri:m/, scream /skri:m/, necks
/neks/, next /nekst/, texts /teksts/.

People whose languages do not have these consonant sequences or clusters
may findit difficult to pronounce these consonant clusters in English.

This chapter is designed to deal with these consonant sequences or
clusters.

4.1 Initial sequences
At the beginning of English words there may be either two or three consonants in

sequence .

4.1.1 Sequences of two consonants initially

There are two main kinds :
1. [S] followed by one of [p, t, k, m, n, I, w, j, ]e.g. as in spy, stay, sky, sphere,
small, snow, sleep, swear, suit.
2.0neof [p, t, kb, d g f0,1Jv,m,n, h] by one of [l, r, w, j]. The full list is:
[p] followed by [l, r, j] as in play,pray,pure

[t] followed by [r, w, j] as in try, twice, tune,
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[K] followed by [I, r, w, J] as in climb,cry, quite, cure,
[b] followed by [I, r, j] as in blow, bread, beauty,

[d] followed by [r, w, j] as in dress, dwell, duty,

[g] followed by [, r,] as in glass, grass, glitter, great,
[f] followed by [I, r, J] as in fly, flower, from, few,

[0] followed by [r, w] as throw, thwart (rare)

[I] followed by [r] as in shriek, shrink, shrewd,

[v] followed by [ j] as view, Vietnam,

[m] followed by [ j] as in music, mute,mule,

[n] followed by [ j] as in new,pneumonia

[h] followed by [ j] as in huge, human, hew,

4.1.2 Some examples of the English words containing two consonant clusters
are :

stay /stei/, spy /spai/ spur/ sp3:/, spear /spia/, spare /speal,
star /sta:/, store /sto:/ , steer /stia/,

sky /skai/, scar /ska:/, score / sko:/, scare /skeal,
sphere /sfia/,smile /smail/,smoke /smauvk/,
smell /smel/, smear /smia/, snow /snav/,

snore /sna:/, snake /sneik/, snack /sneek/,

slow /slavl, sly /slai/, slip /shp/, slack /slaek/,
sweet /swi:t/, sway /swei/ swan/swon/,

swear /swea/, swag /sweeg/, swarf /swo:f/,
sward /swo:d/, sweater /‘sweta/, sweep /swi:p/
swell /swel/, swim /swim/, swoop/swu:p/,

suit /sju:t/, sue /sju:/, assume /a'sju:m/, pursue /pa‘sju:/
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play /plei/, pray /prei/ pure /pjov/or pjo:/, try /trai/
twice twais/, tune /tju:n/, climb /klaim/

cry /krai/, quite /kwait/ cure /kjoal,

blow /blow/ bread /bred/, beauty/bju:ti/,
dress /dres/dwell /dwel/, duty /dju:ti/

glass /gla:s/, grass /gra:s/, green /gri:n/

fly /flai/, from /from/, few /fju:/ view /vju:/,
music /‘'mju:zik/, new /nju:/

pneumonia /nju:‘moavnia/ knew /nju:/

three /ori:/, throw /erau/, threw /oru:/
shriek /[ri:k/, shred /Jred/, shrill /[ril/,
shrewd /[ru:d/, shrink /[rink/, shrimp /Jrimp/,

shrivel / ‘Jrival/shrive /frav/,
shroud /[ravd/, Shropshire «/‘[ropla/
shrub /frab/, shrug /[rag/ shrank /sreenk/

schwa /lwa:/

4.1.3 Sequences of the three consonants initially

These are [spr, str, skr, spj, stj, skj, spl, skw] and are a combination of the
[sp] type of sequence and the [pr] type. The [s] at the beginning is cut off by the
stop, and during the stop, the following consonant is fully prepared. Some of the
examples are the following words :

spread /spred/straight streit/, screw /skru:/,
spurious /'spjuarias/, stupid /‘stju:pid/

skewer /skjoal/, splendid /'splendid/,
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square /skwea/, squalid /'skwolid/

squab /skwob/, squire /skwaia/, squirrel /skwiral/,
squirm /sk3:m/, squirt /sk3:t/, squeeze /skwi:z/

4.2 Final sequences

Sequences of consonants at the ends of words are more varied than at the
beginning mainly because [s] or [z] have to be added to most nouns to give their
pluralforms, as in ‘cats’ /keets/, ‘dogs’ /dogz/, ‘facts’ /feekts/, ‘fields’ /fi:ldz/
‘hats’ /heets/, etc..., and [t] or [d] have to be added to most verbs to form their

past tense, as in ‘wished’ /wilt/, ‘raised’ /reizd/, ‘risked’ /riskt/, missed /must/,
stopped /stopt/, begged /begd/ arrived / o'raivd/, plunged /plandzd/, kicked /kikt/,
etc...

[0] is also used to form nouns like strength /strene/, breadth /brede/, depth /depe/
and numerals like fifth /fifo/ twelfth /twelfo/, thousandth/ ‘6avzonde/ hundredth
I'handrode/ (and all these can have plurals - /stenos/, /bredes/ depés/, fifes/,

twelfos/, / ‘6avzondes/, /'handrades/)

Some examples of the words in which there are these final sequences are :

dragged /dreegd/, robbed /robd/,

dripped /dript/, slept /slept/, washed /wo]t/,
watched /wotft/, backed /baekt/,

engaged /in‘geidzd/ loved /Iavd/,

looked /lokt/,longed /lond/, booked /bukt/,
halved /ha:vd/, laughed /la:ft,

selpt /slept/ felt /felt/ smelt / smelt/,

cooked /koukt/, slapped /sleept/,
cleft /kleft/, clenched /‘klent/t/,
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drenched /drent/t/, craft /kra:ft/
flogged /flogd/ boats /bavts/

leaves /li:vz/ clubs /klabz/, boots /bu:ts/

interrupts /into<rapts/, contacts /‘konteekts/
reacts /ri“eekts/, adopts /3'dopts/,
protects /pro‘tekts/

written /“ritn/, hidden /‘hidn/, certain /'s3:tn/,

pardon /“pa:dn/ Britain */“britn/, burden /“b3:dn/,
frighten /“ fraitn/, wooden /“wodn/

Important /im“ pa:tnt/importance /im“ pa:tns/
frightened /“fraitnd/ curtains /“k3:tnz/

pittance /“pitns/ pardoned /“ pa:dnd/

wouldn’t /wodnt/ , gardens /“ga:dnz/,

oughtn’t /“>:tnt/ riddance /“ ndns/ buttons /“ batnz/,
shortened /[>:tnd/

middle /< midl/ battle /< baetl/ little /< htl/,
muddle /< madl/

cups /kaps/, weeks /wi:ks/, jobs /d3pbz/,
dams /deemz/, eggs /egz/, songs /spnz/
proved /pru:vd/,

seemed /si:md/, gazed / geizd/,

banged /bsend/ goods /gudz/,

turns /t3:nz/ drives /draivz/, wells /welz/

missed /mist/, breathed /bri:8d/ owned /oond/

Réalisé et présenté par ADOUN-DOUN K. Ayélegue

Page 96



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’
BOOKS

judged /d3zadzd/, filled /fild/

lapsed /leepst/, taxed /taekst/

lifts /lifts/, rests /rests/, beds /bedz/,

bends /bendz/ fields /fi:ldz/,

bronzed /bronzd/,

width /wide/ breadth /brede/, tenth /tene/,
health /helo/, fifth /fife/, length /lene/,

width /wide/ hundredth /“ handrade/,

ninth /nain6/, length /leno/, thirteenth /63:ti:ne/,
eighths /eitos/ twelfth /twelfo/,

help /help/ fault /folt/, milk /milk/,

shelf /[elf/, else /els/, welsh /well/,

shelve /Jelv/, bulge /<baldz/, film / film/,
helps / helps/ helped /helpt/, belts /belts/
milks / milks/, milked /milkt/, shelves /felvz/
bulged /baldzd/, filmed /filmd/,

films /filmz/, mixed /mikst/, prompt /prompt/
bottled /botld/, sensed /senst/, jumps /dzAmps/,
punched /pantft, revenged /ri'vendzd/,

wants /wonts/, jumped /dzampt/,

thanked /6aenkt/, thanks /6eenks/,

triumphs /'traiomfs/

4.3 Long consonant seguences

4.3.1 Three consonants
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best man / best meen/, long skirt /lonsk3:t/,

fix this /fiks &1s/, perhaps not /pa’haepsnot/

thank you /6zenkju:/, help me /help mi:/,

watch cricket /wot/krikit/,change one / tJeindz wan/
nice tune /naistju:n/tall tree / to:l tri:/,

loud cry /lasd krai/long skirt /lonsk3:t/,

page twenty /peidz’twenti/,

4.3.2 Four _consonants

next Sunday /nekst ‘sandi/twelfth night /twefenait/
bottled wine /‘botld wain/

he thanked them /hi:6eenkt 3om/,

vast scale /va:st skeil/, that’s true /8eetstru:/

strange dream /streindz dri:m/ small square /sm>:l skwea/
long street /lonstri:t/,

fifth floor /fifoflo:/,big splash /bigspleel/

good student /god stju:.dnt/,

4.3.3 Five consonants
e.g:

milk’s free /mulksfri:/, prompt start /prompsta:t/

mixed sweets /mikstswi:tS/, bent screw /bent skru:/

act stupidly /aekt 'stju:pidli/
that’s splendid /6ezets splendid/
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4.3.4 Six consonants
e.g:
next spring /nekstsprig/ he thinks straight /hi:0inks streit/

a fenced square /afenst skwea/
twelfth street /twelfo stri:t/

4.3.5 Seven consonants
e.g.
The text’s stupid/ oateksts‘stju:pid/

She tempts strangers /[i:tempts ‘streindzaz/

ENGLISH WORBS

5.1 What is stress ?
According to OXFORD ADVANCEDLEARNER’SDICTIONARY, 6th
edition, pages 1185,'stress’is any extra force used when pronoucing a
particular word or syllable.

It is obvious that we need to know what a syllable/’Silobl/ is before we can
deal with stress in English words successfully. What then is a syllable ?
According to LONGMAN DICTONARY OF ENGLISH LANGUAGE AND
CULTURE, new edition, pages 1369, a syllableis ‘a word or part of a word
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which contains a vowel sound or a consonant acting as a vowel’. For instance,

there are two syllables in ‘window’, win-and, dow.

Some examples of words with one syllable are :

bar, are, is, car, key, am, more, ought, ease, ran, sat, fill, spray, string, stew,
spew, screw, screen, speak, book, pen, leaf, square, spit, he, two, one, good.
Some of the words with two syllables are :

mother, father, brother, sister, battle, table, healthy, better, anger, hunger,
handle, Peter, handsome, written, bitten, students, carry, hurry, human,
about, again, attend, support, suppose, struggle,structure, button, woman,
cushion, sugar, looking, pulling, woollen, pushing, around, prepare, remove,
middle, over, pepper, explain, coffee, enough, cupboard, advice, advise,
sudden, doctor, measure, fellow, injustlisten, aloud, because, upon, even,
nothing, supper, prefer, absurd, return, infer, abroad, ledger, nature, trouble,
cattle, little, noble, settle, giggle, cradle, label, camel, final, channel,novel,
local, pencil, evil, funnel, vowel, rhythm, spasm, prism, fasten,open, frozen,
organ, nation, sharpen, reason, curtain, lengthen, alert, collect, believe, derive,
receive, acquire,enjoy, employ,excite, reflect, invite, inform, result, amend,
consume, fourteen, fifteen, prepaid, unclean, sixteen, trombone, sardine,
bamboo, teacher, splendid,fifty, custom, preacher,certain, finish,
argue,motive, thankful, someone, cycle, forward, puppet, distress, exchange,
firewood, madam, approach, Britain, botom, salad, perfume, forget, allow,
many, leader, correct, marry, weeding, complain, demand, success, challenge,
tonight, market, problem.

Some of the words with three syllables are :popular, favourite, president,
customer, advertise, everyone, quality, animal, ignorant, different, profession,
important, effective, specific, persuaded, mistaken, apparent, behaviour,
advantage, persuaded,refugee,understand, reproduce, magazine,afternoon,
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misinform, entertain, Japanese, discussion, character, uncertain, languages,
telephone circulate, develop, paragraph, absentee, interview, calculate,
fortunate, emanate, liquidate, navigate, operate, castigate, formulate, elevate,

laminate, navigate, validate, delicate, renovate, dramatic, strategic, tobacco,
tomato, indicate, penetrate, candidate, activate, liquidate.
Having got a view of what a syllable is, let us move on to stress pattern in

a two syllable words.

5.2 Stress pattern in two- syllable words.

In the case of simple two-syllable words, either the first or the second
syllable is stressed — not both. There is a general tendency for verbs to be stressed
nearer the end of a word and for nouns to be stressed nearer the beginning. Let us
look first into verbs. If the final syllable is weak, then the first syllable is stressed.

Thus we have the following words:

enter /‘enta/, envy /’envi/, open /'auvpan/,
equal /i:kwel/, answer /'a:nsa/,lengthen /’lenoan/,
strengthen /’strenoan/, hearten /’ha:ten/,

heighten /"haitan/ brighten /’braitan/, widen /"waidan/

A final syllable is also unstressed if it contains [@u] as in  “follow’
I'folau/,borrow /’borav/,

If the final syllable is strong, then that syllable is stressed even if the first
syllable is also strong.So, we have the following examples: ‘apply’ /o’plai/,
‘supply’ /s9’plai/, ‘comply’ /kam’plai/, ‘reply’ /ri’plai/, imply’/im’plai/,

‘rely’ /nlai/, *arrive’ @'raiv/, ‘attract’ /o'treekt/, ‘assist’/ 9’sist/, ‘attend’ /o’'tend/,

‘maintain’/mein‘tein/ ‘rotate’/rav’teit/.
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Two syllable simple adjectives are stressed according to the same rule
given:
‘kindly’ / *kaindli/, *badly’/’baedli/,

‘even’ /’i:van/, ‘hollow’ /’holav/, ‘divine’ /drvain/

correct /ka'rekt/, ‘alive’/ 9'laiv/, ‘daily’ /deill/.

As with most stress rules, there are exceptions, for instance : ‘perfect’

/p3:fikt/, “honest’/‘pnist/, both of which end with strong syllables but are stressed
on the first syllable.

As far as nouns are concerned, they require a different rule:stress will fall on
the first syllable unless the first syllable is weak and the second syllable is strong.

So, we have: ‘money’ /'mani/, ‘product’ /'prodakt/, ‘larynx’ /*leerigks/,

‘divan’/di‘'veen/,*balloon’ /ba’lu:n/, “design’ /drzain/.

5.3 Stress pattern in three - syllable words

Here lies the difficulty of identifying three syllable words which are
undisputably simple. In simple verbs, if the final syllable is strong, then it will
receive primary stress. So, we have :
entertain, r /’ente’tem/ /’reza’rekt/

If the 1ast synanie is weak, then 1t win pe unstressed, and the stress will be

placed on the preceding syllable if that syllable is strong.

Thus, we have :encounter/in’kaonta/, deterrmine /drt3:min/.

If both the second and third syllables are weak, then the stress falls on the initial
syllable. e.g.: parody /’paeradi/, monitor //monita/,

Nouns require a shightly different rule. The general tendency is for stress to
fall on the first syllable unless it is weak. Consequently, the following is possible :
guantity /’kwnontati/, emperor /’empara/,custody /’kastadi/, enmity /'enmti/,

Yet, in words with a weak first syllable,the stress comes on the next syllable :

e.g:
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mimosa /mrrmauvzal/, potato /pa’teitav/,

disaster /di’za:stal/, synopsis /s1‘nopsis/,

police /pa’li:s/, polite /pa’lait/, policeman /pa’li:sman/

banana /ba’na:na/, analysis /a'nzelasIs/.
When a three-syllable noun has a strong final syllable, that syllable will not
usually receive the main stress as in the following words :
intellect //intalekt/, marigold /"'maerigauvld/
alkali /’zelkalal/, stalactite / ’stzeloktait/.
The same rule seems to be applied to some adjectivessuch as :

opportune /'opatju:n/, insolent /'insalant/,

derelict / *deralikt/, anthropoid /’zenerapoid/.

The above rules certainly do not cover all English words. They apply only to
major categories of lexical words (nouns, verbs and adjectives) not to function
such as articles and prepositions. Let us now examine some other rules which
govern stress in the English words.

5.4 Stress patterns in the words ending in ance, ence, ness, ly
Some words which end in -ance, ence, ness, ly have a stress on the first syllable.

Some examples of these are :

entrance /’entrans/
patience /’peifans/ relevance /’relovans/
presence /’prezans/ balance /’beelans/
absence /’aebsans/ ambulance /"eembjalans/
violence /'vaialans/ distance / ‘distans/
diffrence /'difarans/ dissonance /’disanans/
influene /" influans/ tolerance /tolarans/
evidence /’evidens/ permanence /’p3:manans/
audience /:-dians/ hindrance /"hindrans/
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maintenance /’meintanans/

vengeance /’vendzans/

darkness [da:knis/ or /’da:knas
darkness [da:knis/ or /’ha:knas/
harness I'ha:nis/ or ’ha:nas/
illness Iinmis/ or/’1lnas/
sickness I’siknis/ or /’siknas/
business I’biznis or ’biznas/
witness ['witnis or /'witnas/
kndness I’kaindnis/ or /’kaindnas/
deadly [dedli/

probably I'probabli/

daily [deili/

totaly [tauth/

friendly [frendl/

equally I'i:kwall/

nearly ['nidh/  skilfully / skilfali/
finally [fainali/

badly I'baedl/

possibly I'posibli/

Note

Two syllable verbs ending in ly stress the ly, which is pronounced //al/, as in the
following verbs :
apply /a’plai/,reply /rrplai/,
supply /sa’plai/,imply /imrplai/,
comply /kamplai/, rely /rrlai/,

5.5 Stress patterns of the three - syllable words ending in ate siffix

The first syllable of a word that ends in ate is stressed if the word has three

ormore syllables. Some examples of the words that end in ate are :
calculate /'keelkjsleit formulate /' f>:mjsleit/

fortunate /f>:tfonat/  elevate /elivert/
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emanate /'emenat/  laminate /’leemineit/
liquidate /‘hkwideit/  germinate /’dz3:mineit/
navigate /‘neevigeit/’  nominate /'"nomineit/
meditate/’mediteit/ motivate/' mauvtiveit/
operate /‘ppareit/  activate /"aektiveit/
castigate /’kaestigeit/  oscillate /'psileit/
candidate /’keendideit/ regulate /'regjsleit/

dominate /"domineit/

imitate //imiteit/ renovate /'renaveit/
delicate/’dehkat/ validate /'veelideit/
tolerate/tolareit/ indicate /’indikeit/

formulate /'fo:mjsleit/  penetrate /’penitreit/
implicate /implikeit/ dedicate /’dedikeit/
generate /’dzenareit/  constipate /’konstipeit/
complicate /'komplikeit/nominate //nomineit/

postulate /‘postjalst medicate /'medikeit/
differentiate /'diferentfiert/ mediate(adjective) /’mi:diat/
defecate /’defokeit/ mediate(verb) /'mi:dieit/
deligate /deligeit/

terminate /’t3:mineit/vaccinate /’veeksineit/

labiate /’leibieit/ vacillate /’'veesileit/, denigrate /’denigreit/

Here are some exceptions :

discriminate /dis‘krimineit/
evaluate /r'vaeljueit/

evacuate /I'veekjuert/
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investigate / in’vestigeit/
disseminate /di'semineit/
deliberate (adjective) /dr’libarat/
deliberate(verb) /di‘hbareit/
dehydrate /dihardreit/
deglutinate /di:’glu:tineit/

5.6 Stress patterns of some words ending in- ic, ical

When a word ends in ic, we stress the second syllable from the end of that
word.
Some examples of these are :

Cath-olic /’kaeelik/  optimistic /optrmistik/

idiomatic /idia’'meetik/ pessimistic /pesrmistik
economic /i:ke’nomik

democratic /dema’kreetik inorganic /in>:’geenik/

humanistic /hju:manistik

strategic /stra’ti:dzik photographic /'fouta’'graefik/
climatic / klarmeetik/ politics /’polatiks/

fantastic /feen'taestik/ economics /i:zka’'nomiks/
systematic /sista'maetik agronomics /eegra'nomiks/

diplomatic /dipla’'maetik historic / hrstorik/
pornographic /pa:na’'greefik/ dramatic /dra’meetik/

phonetics /fa'netiks/ orthographic />:0au’greefik/

Similarly, when a word ends in —ical, it is the third syllable from the end of that
word which is stressed.
Some examples are below :

/ dz19’'metrikal/
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geometricalgrammatical / gra’maetikal/

historical / hrstorikal/ rhetorical /rrtoriksl/

political /pa’htikal/ reciprocal /rrsiprakal/

illogical /rlodzikal/ geological / dzi:o'lods1kal/
methodical /me‘ondikal/ economical /eke'nomikal/
geographical {dsi:a’graeflkall pathologic /paeba’lpdzikal/
biological /baie’lod3zikal/mathematical /meeérmeetikal/,

genealogical / dzi:mia’lodzikal/

5.7 Stress patterns of some words ending in (t) ion, sion, ity.

If a word ends in (t)ion, sion, we stress the second syllable from the end of
that word. Here are some examples of these : administration confederation, co-
operation, privatization, communication, examination, consideration, station
education, nation, tradition, television, condition, depression, conversation,
guestion, injection, objection, population, action, permission, revision,
destination, organisation, indigestion, discrimination, incursion, inversion,
indignation, perfection, projection, qualification, provision, protection, formation,
indication, demonstration, investigation, constipation, penetration, application,
conversion, formulation, situation, conclusion, introduction, decision, omission,
reduction, pronunciation, imagination, edition, comprehension, operation,

attention.

Note
*When a word ends in “ic’ — “ial’ and ‘ian’, the stress falls on the second syllable

from the end of the word. The following words are some examples : academic

economic, dramatic, colonial tutorial, proverbial, civilian, comedian, grammarian.
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* Likewise, when a word ends in “ity’the stress is on thesyllable which precedes
ity. Here are some examples below :
quantity, finality, captivity, identity, nationality, agility, ability, unity, university,

personality, reliability, activity, equality, possibility, electricity, community,

authority, majority, commodity, necessity, minority, mutuality,
locality,perceptibility, possibilility, impossibility, objectivity, probability,
curiosity, criminality, culturality, curability, culpability,generosity, liminosity,
capability, capacity, authenticity, availability, causality, casualty, elasticity,
civility, durability, credibility, conductivity, stability, principality, possibility,
acceptability, responsibility.

But difficulty

5.8 Stress pattern for the verbs that start with a prefix

Most verbs that start with a prefix are stressed on the syllable after it. Here
are some examples below.

dislike, dismiss, disperse, distinguish, discriminate, disturb, undo, unlok, unwind,
unnoticed, mislead, misuse, maltreat, mistreat, malfunction, outrun, outlive,
outweigh, outnumber, collect, collide, conclude, co operate, transplant, transport,
subside, submerge, fortell, predict, postpone, resettle, remember, understand,
submit, discourage.Some exceptions are disagree, undisturbed, subdivide,
forecast.
5.9 Alternating stress pattern in some English words

There are several dozen pairs of two-syllable words with identical spelling
which differ from each other in stress placement, apparently according to word
class (noun, verbor adjective). All appear to consist of prefix + stem. Some

common examples are givenbelow (V= verb, A= adjective, N = noun).
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abstract (A) /"aebstraekt/ [eeb’streekt/ (V)

conduct (N) /’kondakt/ /kan’dakt/ (v)
constrat (N) /’kontra:st/ /ken’tra:st/ (v)
desert (N) /'dezat/  /drz3:t/ (v)

escort (N) /esko:t/ Irsko:it/ (v)
export (N) /ekspo:t/ /rkspo:t/ (V)
import (N) //impo:t/ /imrpo:t / (v)
object (N) /‘'obdzekt/ [ab’dzekt/ (v)
perfect (A) /‘p3:fikt/ Ipafekt/ (v)
permit (N) /‘p3:mit/ /pa’mit/ (V)

present (N, A) /*‘preznt/ / pri‘zent/ (v)
produce (N) /‘prodju:s/ /pra‘'dju:s/ (v)
protest (N)/'prauvtest//pra'test/ (v)

rebel (N) /'rebl/  /rrbel/ (v)

record (N) /'reko:d/ Irrka:d/ (V)
subject (N) /’Sabdzekt/  /Sab’dzekt/ (V)
contest (N) /’kontest//kan’test/(v)
convict (N) /’konvikt//kan’vikt/(v)
torment (N) /'to:ment/ /to’ment/ (v)

transport (N) /'treenspo:t/ [treen’spo:t/ (V)
transplant (N) /'treenspla:nt/  /treen’spla:nt/ (v)
refuse (N, A) /'refju:s/ rrirfju:z/ (v)
refund (N) /’ri:fand/ Iri'fand(v)

refill (N) /’ri:full/ /ri’fil/(v)

refit (N) /’ri:fit/ Iri’fit/ (v)

reject (N) /'ri:dzekt/  /ri:’dzekt/ (v)

transfer (N) /'treensf3:/ I'treens’f3:/ (v)

advert (N) /'aedv3:t/ [ad'v3a:t/ (V)
affect (N) /'aefekt/  [o'fekt/ (V)

alternate (N)/2:I't3:nat//’2:Iteneit/ (v)
attribute (N) /eetribju:t/ [atribju:t/ (v)
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bombard (N) /’bomba:d/ /bomrba:d/ (v)
cashier (N) /kae['10/ ka'lidl (v)

collect (N) /’kolekt/  /ka'lekt/ (v)

combine (N) /’kombain/ /kem’bain/ (v)
commune (N) /’komju:n/ /ka'mju:n/ (v)
compress (N) ’/kompres/  /kem’pres/ (V)
concert (N) /’konss:t//kan’ss:t/(v)

concord (N) /’konko:d//ken'ko:d/(v)

confect (N) /’konfekt/ /kan‘fekt/(v)
concrete (A, N) /’konkri:t/ /kan’kri:t/(v) (solidify)
confine (N) /’konfain//kan’fain/(v)

conflict (N) /’konflikt/ /kan’fhkt/ (v)

conjunct (N) /’kondzankt/ /kan'dzankt/ (A)
conjure (v:charge solemnly) /kan’dzwva/  /'kandza/(v: sunmon by magic)

conscript (N) /’konskript/ /kan’skript/ (V)
console (N) /’konsaol/ /kan’saol/ (V)
consort (N) /’konso:t/ /kanso:t/ (v)
construct (N) /’konstrakt/ /kan’strakt/ (v)
consummate (A) /kan’sanmat/ I’konsemeit/ (V)
content (N) /’kontent/ /kan’tent/ (A,V)

control (N) /’kontraul//kan’travl/(v)
convert (N) /’konvz:it/  /ken'va:t/ (v)
converse (N, A) /’konvz:S/ /kan’vs:S/ (v)

convert (N) /’konvs:t/  /kan'va:t/ (V)
defect (N) /°di:fekt/ /drfekt/ (v)

dictate (N) /dikteit/ [dikteit/ (v)
digest (N) /daidzest/ /dardzest/ (v)
discard (N) /’diska:d/ /drska:d/ (v)

discount (N) /’diskavnt/  /drskaont/(v)
discharge (N) /'dist/a:dz//dis’ta:dz/(v)
discorse(N) /’disko:s/ Idis’ka:s/ (V)
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discord (N) /disko:d
excerpt (N) /eks3:pt/
excise (N) /’eksaiz/
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[dis’ko:d/
lek’s3:pt/ (V)
lek’saiz/ (v)

exploit (N) /’eksplait/ik’sploit/(v)
foretaste (N) /"fo:teist/ /fo:’teist/(v)

frequent (A) /fri:kwant/ /fri’kwent/ (v)
impact(N) /'impaekt//im’peekt/(V)

implant (N) /impla:nt/

hmrpla:nt/ (v)

impregnate (A) /im’pregneit/ /impregneit/ (v)

imprint (N) /imprint/
impress (N) / impres/
incarnate (A) /inka:neit/

imrprint/ - (v)
mpres/ (V)
Iinka:neit/ (v)

incense (N) /insens/ /in’sens/ (V)

incline (N) /inklain/
increase (N) /'inkri:s/

hnklain/ (v)
hnekrizs/ (v)

incurvate (A) /in’k3:veit/ Iink3:veit/ (v)

indent (N) /’indent/
inlay (N) /inlel/ hnlei/ (v)
insert (N) /'ins3:t/

/indent/ (v)

/in’s3:t/ (v)

inset (N) /'inset/ /in'set/ (v)

insult (N) 7 insalt/ /in’salt/ (v)

interact (N)/ intaraekt//intar’aekt/ (v)
intercept (N)/"intasept/ /inta’sept/(V)

interdict (N) /intadikt/
interface (N) /’intafels/
intern (N) /int3:n/ /in’t3:n/ (V)

hinta'dikt/ (V)
/inta’fels/(v)

interspace (N) /intaspels/ /inta’spels/ (V)
introvert (N) /’intraov3:t//intrav’va:t/ (v)

invalid (N.V) /'invalid/ hnrveelid/ (A)
invert (A) /'inv3:t/ hn'vait/ (A)
invite (v) /invait/ Invait/ (N)

minute (A) (very small)/marnju:t/
misconduct (N) /mrskondakt/

I'minit/(N) (division of time)
/miskan’dakt/ (v)

miscount (N) /’miskaont/ /mrskaont/ (v)
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mismatch (N) /’mismaet]/ Imis’maet[/ (v)
misprint (N) /’misprint/ /mrsprint/(v)

offset (N) /’pfset/ /pfset/(V)(compensate)
outlay (N) /actlel/ Jaot’lel/ (v)

outpour (N) /avtpa:/  [faot'pai/ (v)

outreach (N) /avtri:t]/ /avtri:tl/ (v)

outwork (N) /ravtw3:k/ lavt'w3:k/ (v)
overbid (N) /’suveabid/ lavva’bid/ (v)
overdose (N) /"auvadavs/ lauverdaus/ (V)
overdress (N) /’auvadres/ lavva'dres/ (V)

overdrive (N) /'suvadraiv//avva’draiv/ (v)
overflow (N) /"auvaflou/ lavva'flav/ (v)

overhang (N) /"svveheen/ lauvva’haen/ (v)

Let us examine some suffixes at present.

5.10 Suffixes carrying primary stress

There are some English suffixes that carry primary stress. These suffixes that
carry primary stress are :

- ee:asin ‘refugee’/refjo'dzi:/,

‘evacuee’/v :kju'i:/, ‘payee’ /peii:/,

‘employee’/im'ploii:/ or  /emplyi/,

- eer: ‘mountaineer’ /magnti'nis/ , I volen'tia/,

- ese :‘Japanese’ | dzeepaniz/ ‘Portuguese’ /,pg:tja’gi:z/,

‘journalese’ /,dz3:nal'i:z/

- ette :‘cigarette’ /’S|ggr’et/’ or ‘| /’S|ga ret/, / Iy:n'dret/

- esque: ‘picturesque’ /’plktfr’esk/ icaresque’ ! pikaresk/
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There are also some suffixes that do not affect stress placement. Let us look
into them.

- able : comfort ’kamfat/, comfortable /’knmfatabl/,

- age : anchor/’zenkal/ anchorage /’senkarids/,
- al :refuse (verb) /rI'fju:z/ refusal /rrfju:zal/,
- en :wide /waid/, widen /'waidn/,

- ful :wonder /"wanda/, wonderful /wandafl/,

- ing :amaze /o'meiz/, amazing /a’'meiziy/,

- like : bird /b3:d/, birdlike / 'b3:dlaik/,

- less : power /'pava/ powerless /'pavales/

- ly : hurried /'hand/ ; hurredly /’handh/,

- ment : (noun) : punish /’pAnif/, punishment /'pAnijment/,

- ness -sick /sik/, sickness /’siknas/,

- 0us : poison /'paizn/, poisonous /'pa1znas/,

- fy : glory I'glb:n/, glorify /'glo:nifai/,

- wise : other/’Ad9/ ; otherwise /'Addwalz/,

-y’ (adjective or noun) fun /fAn/, funny /'fani/

- ish’ in the case of adjectives does not affect stress placement : devil/devl/,
develish /'devlif/, however, verbs with stems of more than one syllable always
have the stress on the syllable immediately preceding ish for instance,
finish/finil/, diminish /di'minif/)

Let us now move on to some suffixes that influence stress in the stem /root.

5.11 Suffixes that influnence stress in the stem /root

In the examples below primarystress is on the last syllable of the stem /root.
- eous : advantage /ad’va:ntidz /, advantageous /eedvan’teidzas/
- graphy : photo /'feutau/, photography /fo’'tpgrafi/,

- lal :proverb /'prov3:b/, proverbial /pra'v3:bial/,
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- ic: climate /’klaimat/, climatic /klarrmeetik/,
- ion : perfect /'p3:fikt/, perfection /pa’fek/n/,
- ious : injure /'Indza/, injurious /in'd3zvarias/,
-ty :tranquil /'treegkwil/ ; tranquility /traerykwilati/

- ive : reflex /'ri:fleks/ ; reflexive /ri'fleksiv/.

4
CHAPTER VI : THE COMPARATIVE STUDY OF THE PHONETIC

LESSONS IN THE BENINESE AND NIGERIAN PRESENT
STUDENTS” ENGLISH TEXTBOOKS.

6.1 Some common points

There are a few common points found in the teaching of the English pronunciation
in the secondary schools both in Nigeria and Benin Republic. To begin with, the method
of the English teachers’ pronunciation by the students learning English, is used in

teaching English pronunciation to the student ts both in Nigeria and Republic.

Moreover, the listening activity is also used in teaching English pronunciation to

the Nigerian and Beninese students.

Besides this, the teaching of the pronunciation of some vowel and consonant

sounds is found both in Beninese textbooks and Nigerian textbooks.

Furthermore, the teaching of some stress patterns in English is used in both

Nigerian and Beninese English textbooks.
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After having dealt with these few common points, let us now explore the so many
big differences noticed in the teaching of the English pronunciation to the secondary

students both in Nigerian and Beninese English textbooks.

Réalisé et présenté par ADOUN-DOUN K. Ayélegue Page 115



THE STUDY OF THE ENGLISH VOWELS AND CONSONANTS, AND THE COMPARATIVE STUDY OF
THE PHONETIC LESSONS FOUND IN SOME NIGERIAN AND BENINESE ENGLISH STUDENTS’
BOOKS

6.2 Differences

Whenl look into the Nigerian and Beninese English texte books, | realise
that there are so many big differences.For example, the phonetic lessons covered in
the first cycle of the secondary schools English textbooks (Intensive English for
Junior secondary schools, books 1, 2, 3 meant for the Nigerian students)

include all the English vowel sounds and nine(09) English diphthongs.
Moreover,seventeen English consonant sounds (/ b, d, 8, g, h, j, I, m,n,n, p, r,

[,0,3,t, ki) are studied by the Nigerian students in the first cycle of the secondary
schools whereas neither the English vowel sounds nor the English consonant
sounds are dealt with in (Documents d’accompagnement 6° , 5° 4° 3°) by
Beninese students learning English as a foreign language in the first cycle of the
secondary schools. The fact that the Beninese students in the first cycle of the
secondary schools are not taught these vowel and consonant sounds may cause
them pronunciation problems later.

Besides having been taught all the twelve (12) basic English vowel sounds
and seventeen English consonant soundsproperly, these Nigerian students in the
Junior Secondary students have also been taught someEnglish clusters and
various stress patterns. This implies that these Nigerian students in the first cycle
of the Secondary schools have been fully equipped with the ‘phonetic tools’
which can foster a good command of oral English in them at an early age. As a
result, they will be able to have a good commandof oral Englishif they live in ‘a
goodlinguistic environment because according to ADRIAN AKMAIJIAN et al, in
LINGUISTICS; AN INTRODUCTION TO LANGUAGE AND
COMMUNICATION, fifth edition, page 503, “’the children’s ability to learn
language (their own native language or foreign language) continues to be strong

from two years to the onset of puberty *’.
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Given that neither the English vowel sounds nor the English consonant sounds are
dealt with by the Junior Beninese students (in Documents d’Accompagnement 6° ,
5%, 4° and 3°) learning English as a foreign language, it is obvious that failure to
teach the Beninese Junior students these basic English sounds at an early age may
cause them problem of pronunciation later because according to the same source
mentioned above, ‘the ability to learn languages begins to decline to a greater
or lesser extent depending on the individual’. J.D.O’Connor in BETTER
ENGLISH PRONUNCIATION, (second edition, page 1) in dealing with problems
In pronunciation, points out the great difficulty encountered by adults learning a
language when he says that adults have great difficulty in masterning
pronunciation as well as other parts of foreign languages. J. D.O’Connor explains
that this is due to the fact that’by the time we are grown up the habits of our
own language are so strong that they are very difficult to break ** (page 2 of
BETTER ENGLISH PRONUNCIATION by J. D.O’Connor, second edition).

In the second cycle of the secondary schools English textbooks
(INTENSIVE ENGLISH for SENIOR SECONDARY SCHOOLS and Go FOR
ENGLISH, seconde, premiere and terminale) 150 phonetic lessons have been
dealt with totally. In the INTENSIVE ENGLISH FOR SENIOR SECONDARY
SCHOOLS, 116 phonetic lessons have been studied with the percentage of
77. 33% of the phonetic lessons whereas it is only 34 phonetic lessons that have
been studied with the percentage 0f22.66%in Go For English 2"%, 1%® and Tle.

It is also worth mentioning that most of the phonetic lessons studied in
GOFOR ENGLISH 2" 1°® and Tle have already been covered in the
INTENSIVE ENGLISH FOR JUNIOR SECONDARY STUDENTS (students’
books 1,2,3) with effective methods.
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Evenif there are some listening activities in GO FOR ENGLISH 2"%, 1°¢
and Tle, these few listening activities test only the students’ ability to listen and to
understand an English speaker. But since these English vowel and consonant
sounds have not been taught to them in the first cycle of secondary schools, we
cannot expect these Beninese students using these English textbooks designed for
the African French speaking countries to carry out these too demanding activities
successfully.

Furthermore, a close look at GO FOR ENGLISH 2", 1°© and Tle, and the
scrutiny of Documents d’Accompagnements (6°, 5°, 4°, 3° ) revealthat the
phoneticlessons found in all these seven students’ books designed for the
Beninese students and others, are not sufficient enough so as the enable our
students to achieve abetterEnglish pronounciation (The percentage of these
phonetic lessons is 22.66 % when compared with the phonetic lessons covered in
all the six books designed for (Nigerian students). Besides, these phonetic lessons
insufficiency, the methods used in GO FOR ENGLISH books seem to be very poor
and ineffective.

Likewise, a careful analysis of GO FOR ENGLISH books 2"*, 1% and Tle,
reveals that mostof these English vowels and consonants introduced into those
three books in the 2™ cycle are taught to our students when most of them are no
longer children. As a result, one can expect these adult students to be faced with
mispronunciation since most of them have already reached adulthood when “’the
knack for languages declines *’.

The scrutiny of the INTENSIVE ENGLISHFOR JUNIOR AND
SECONDARY SCHOOLS(a set of sixEnglish textbooks meant for the Nigerian
students) shows that by the time a Nigerian student completes his secondary

studies he will have already mastered all the essentials of the English phonetics.
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But an important question that is raised is: Why do most Nigerians still
mispronounce so many English words ?
There may be two root causes for this. The first underlying causeof
mispronunciation may result from the lack of the English phonetics. The second
root cause may be their ‘linguistic environment’in which, ‘broken English’ is
nearly ubiquitous because as B.F. skinner (1904 — 1990) pointedit out, ‘although
the child is endowed at birth with the general learning ability but not with any
language specific knowledge, linguistic behaviour is molded (i.e) externally
reinforced by adult speakers and imitation plays an important role’.(children
are viwed as imitating others’speech). So the students that are learning English can
not be expected to achieve ‘abetter English pronunciation’ if ‘theirEnglish
linguistic environment is bad’ (i.e) when adult speakers of the English
language do not set for them a good example of better English pronunciation.

To sum up, there are three main underlying causes that may account for
mispronunciation in English namely the lack of the knowledge of English
phonetics,the bad linguistic environment, and the difficulty encountered by
adultswhile learning a language.

Our suggestions and recommendations will be made by taking into account

these three main underlying causes of pronunciation errors.

6.3Suqggestions and recommendations to the secondary English teachers in

Benin

In the modern world where a great deal of communication requires a great
command of oral English, it is evident that anybody for whom English is not their
mother-tongue and who wants to use it to communicate successfully, cannot do
without the mastery of Enghish phonetics. In this regard, we, the secondary

teachers should be models for our students. Just as it impossible to give what we
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do not have to anybody, likewise, we cannot teach English phonetic lessons to our
students successfully if we ourselves do not have a thorough mastery of English
phonetics. That is the reason why we are recommended to get acquainted with the
bestphonetic books and CDs designed to foster a better English pronunciation.
Even though we do not have any phonetic lessons in the Documents
d’Acompagnement 6°, 5° 4%and 3°, it is our duty to find ways and means to teach
our students the Englishvowel and consonant sounds at the very beginning of our
lessons in the junior secondary schools for some reasons. Firstly, it will help our
junior secondary students to distinguish the different English vowel and consonant
sounds. Secondly, it will help them to avoid the problems caused when two or
more sounds in the target language are assimilated to a single sound in their
mother-tongues. Thirdly, finding ways and means to impart theknowledgeof
diphthongs, and triphthongs by using the International PhoneticAlphabet
(1.P.A) to transcribe English words phonetically will reinforce our students’
pronunciation in English.

Consequently, itwill allow them to make the difference between written and
spokenEnglish thereby preventing them from using bad pronunciation.
It is also our duty to teach our students some basic rules which govern the stress
patterns of so many English words. At this level, a careful preparation of our
English lessons is of the vital importance. Whenever we are not sure of the
pronunciation of any English words, lets us be humble enough to look up the word
in the ENGLISH PRONOUNCING DICTIONARYor in any other good English
dictionaries before going to school. By so doing, | am sure that we shall equip our
students with the phonetic tools that will prevent them to some extent from

mispronouncing many common English words.
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The Beninese Secondary English teachers are not the only people that need
recommandations and suggestions in this field. There are also the educational

authorities as well.

6.4 Suggestions and recommendations to the educational authorities

Designing English textbooks is not an easy task. In fact, there are so many
flaws in our English syllabi and curricula which are neither suitable nor efficient.
The educational authorities should revise things so as to improve the contents of
the English textbooks in Benin Republic. But how should they do this in order to
make sure that more phonetic lessons are included in those English textbooks
destined for our students ? They can do this by associating linguists especially
English phoneticians with the other designers of these English textbooks. Then,
the English phoneticians will design the phonetic lessons which will cover the
essentials of English phonetics.

It is high time the educational authorities understood that any English
textbooks designed without including sufficient phonetic items in them can do
more harm than good in the French speaking countries like ours.

It is obvious that designing English textbooks in Benin should not be the
prerogative of a few individuals who are in power, and who are often chosen to be
the designers of our national syllabi and curricula whether they are more

experienced and qualified or not.
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> | CONCLUSION | <

In a nutshell, thanks to the study of the English vowels | can say that

although /i:, e, A,D, U:, d/ have no obvious equivalents in French, they may not
cause any difficulty. But the great difficulties lie in the following vowels for the
French speaking students learning English as a foreign language. For example /i:/

and /1/ are confused, /i:/ being used for both. Likewise, /ae/ and /A/ are confused,

/A/being used for both. // is often pronounced in a way that makes it sound like

the English /A/.

2./ is replaced by the vowel + /r/ in French ‘“form’ ‘shape’, when there is a letter r

in the spelling, or by the vowel in French ‘beau’ ‘beautiful’ when there is no r.

/U:/ and /o/ are confused, /U:/ being used for both.

/3:/ is replaced by the lip-rounded vowel + /r/ in French ‘heure’ ‘hour’. /a/ is
often repalced by other vowels because of the spelling.

The study of the English vowels has also revealed that vowels are usually
short in French, compared with English, and care must be taken to make the long
vowels of English long enough.

Through the study of the English consonants we can notice that the students
that are learning English as a foreign language in a French speaking country are
faced with difficulties. For example, /6/ and /&/ do not occur in French and are
replaced by /S/ and /z/, or less commonly /f/ and /v/. Similarly, /h/ does not occur
in French and is omitted in English by the French speakers. /P, t, K/ are not

generally aspirated in French,which may lead to confusion with /b, d, g/ in

English. /t/ and /d/ are dental stops in French./t / does not occur in French and is
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replaced in English by the consonant at the end of French ‘gagne’ ‘earns’ /I/ in
French is always clear. /r/ in French is usually a weak, voiced, uvular friction or
glide sound.

Besides all these difficulties listed above, there are other difficulties that deserve
mentioning too.

/e1/ is replaced by the non diphthongal vowel in French “‘gai’ ‘gay’. Likewise,

/19,69,09/ are replaced by thevowel + /r/in French ‘lire’ ‘read’, ‘terre’ ‘earth’
‘lourd’*heavy’.
It also matters to say that although sequences of four final consonants do not

occur in French and sequences of three are rare, English consonant sequences
cause little difficulty except when /0, 8, h, 1)/ are concerned.

The study of the stress patterns of English words has also shown that
contrary to French where each syllable in French has approximately the same
length and the same stress, English rhythm based on the stressed syllable and the
resulting variations of syllable length cause great difficulty and must be given
special attention, together with weak formsof words, which do no exist in French.

Furthermore, the study of the English vowels and consonants has also
revealed that these difficulties can be lessened if great effort can be made to teach
Enghish vowels, consonants, diphthongs, triphthongs, and consonant clusters to the
junior students from their early years of the life till puberty.

Finally, the comparison of the Beninese English textbooks and some
Nigerian English textbooks has shed light on some underlying causes of English
mispronunciation namely the lack of the knowledge of English phonetics, the
bad linguistic environment, and the difficulties encountered by adultswhile
learning English language. The problems of pronunciation of English induced by
our mother — tongues can be further understood through the constrastive
analysisof the sounds of about fifty-two languagesspoken in Benin, and the

sounds of the English languagein later research work.
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LIST OF ABBREVIATIONS AND ACRONYMS USED IN THIS
DOCUMENT

1. I.P.A. stands for the International Phonetic Alphabet. It also stands for the
International Phonetic Association.

3. E.S.L: English as a Second Language.
4. M.A: Master of Arts

5. D.L.P: Direction de I’ Inspection Pedagogique (in French) or Direction of the
Pedagogical Inspection (in English)

TRANSLATION OF SOME STUDENTS’ BOOKS TITLES INTO FRENCH

1) Document d’Accompagnement 6“™S&s¥ents’ book for junior secondary schools.
book 1.

2) Document d’Accompagnement 5°™S&s¥ents’ book for junior secondary schools.
book 2.

3) Document d’Accompagnement 4°™S&ssents’ book for junior secondary schools.
book 3.

4) Document d’Accompagnement 3™ Sessents’ book for junior secondary schools.
book 4.
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